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ABSTRACT 



The Arizona Lesson Observation and Evaluation (ALOE) 



system of evaluating teaching is presented. ALOE was developed from 
Arizona adaptations of tho Georgia Teacher Performance Assessment 
Instruments and, with G. Taylor's "Functional Elements Analysis of 
Teaching Skills" (FEATS) , forms an integrated observation package 
which allows teaching to be examined in three dimensions: (1) a 
categorical perspective; (2) a clustered-repertoire context 
perspective; and (3) a skill level. The three dimensions are 
addressed in three contexts with the following different instrument 
editions for individuals observing teaching from specific 
perspectives: Methods Edition; Supervisor Edition; and Cooperating 
Teacher Edition. These three manuals are abbreviated editions 
intended for regular use; in this document they are provided in 
conjunction with ^he ALOE Reference Edition, containing expanded 
explanations of all the skills and concepts covered in the entire 
evaluation system; and a Conference Skills Instrument, which focuses 
observation on personal conferences. The present document also 
contains the reference and work editions of the Conference Skills 
Instrument. Record sheets for the observations are included, and a 
record sheet for recording formal tests not related to instruction is 
provided. (SLD) 
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Credits 



The parent instruments are reflected in ALOE organization and remnant items and phrases. 
Credit for the source of specific phrases and items is identified as either ATRP (Arizona Teacher 
Residency Project) or CPST-SE (Critical Professional Skills of Teaching-Special Education). 
The source is further identified by the categories of Teaching Plans and Materials (TPM), 
Classroom Procedures (CP). Interpersonal Skills (IS), and Behavior (Management (BehMgt), 
General Testing Pi'ecautions (GT), Preparation of the Environment (Env), Test Administration 
and Scoring (AS), and the Item number or descriptor. 

ALOE Item Numbers, Descriptors, Quotes SOURCE OF TERMS/CONCEPTS 



2 a "Roferenced to . . . objectives" 

4 b "Helped students kJentIfy objectives" 

5 b "[Not all students necessarily get 

same assignment.]" 

6 Stem "Plan (Including questions to be 

addressed) balanced higher and lower 
thinking processes, such as Bloom's 
Cognitive Taxonomy Identified here: 

Identify, clarify, or summarize; 

Apply information to particular 
situations; 

Identify and clarify parts of complex 
ideas or synthesize (integrate) 
knowledge; 

Judge value and Importance 
of ideas . ." 
1 0 a "Effk;lent teacher-attended routine 

tasks (a manner indicating anticipation)" 
b "Instruction not interrupted by routine 
tasks" 

e "appropriate activities when tasks done 
early" and " putting away finished work 
properly" 

"reinforcing appropriate behavior at the 
end" 

"students working independently without 
distracting others" 

"tasks done w'.h no more than minimal 
reminders" 



from ATRP (TPM 2.3) 

from ATRP (TPM 7 b): "help students determine their 

achievement on objectives" 
from CPST-SE (CP 5 b): "Activities or assignments are 

differentiated to match the unkiud needs of 

individual students." 
from ATRP (TPM 5) 

a "Plans require students to acquire factual 
information cr to explain or summarize it." 

b "Plans require students to apply information 
to partk:ular situations." 

c "Plans require students to identify and clarify 
parts of complex ideas or synthesize knowl- 
edge by integrating information." 

d "Plans require students to judge the value and 
importance of ideas or information." 



from ATRP (CP 15.2): "Teacher attends to routine tasks 
in a disruptive or inefficient manner" 



from CPST-SE (CP 16 b): "When finished, students put 

work away properly and engage in an appropriate 

activities [sic]" 
from CPST-SE (CP 16 d): "reinforces appropriate 

behavior at the end" 
from CPST-SE (CP 16 a): "Students in independent group 

do not interrupt the teacher or disturb other 

students" 

from CPST-SE (CP 13.4): "Students . . . need only 

occasional and miki reminders about adherence to 
established classroom technkjues." 
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ALOE Item NumberSp Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



1 1 b "Focused attention early for learning" 

1 2 b "Apparont effort to preclude potential 

confusion" 

c "Immediate clarification in same or dif- 
ferent words OR not needed" 



13 b "Teaching adjusted to monitoring and 
Interpreted student feedback" 



Stem "Such teaching methods as the fol- 
lowing observed: 

. . . discussion, explanation, . . . demon- 
stration, . . . drill, inquiry, . . . coopera- 
tive learning, . . . problem solving, role- 
playing" 

Stem -SPECIALIZED TECHNIQUES such as 
VAKT, Learning Strategies Model, 
Direct Teaching" 

14 b "Asked for responses or questions 
throughout lesson" 

c "Recognized students wanting to volun- 
teer responses" 

d "Incorporated appropriate responses 
into \h\d lesson" 



15 Changed into simple past tense to match 
grammar of other ALOE items. 



from CPST-SE (CP 1 a): "Begins lesson promptly." 

from CPST-SE (CP 15 c): "Disiractive scenarios are 
anticipated and preventive nr>easures taken" 
concerning the physteal setting" 

from CPST-SE (CP 7.3): "The student is confused by 

directions given the first time and doesK*t follow 
them, but quick clarifications obtain prompt 
appropriate responses." 

from CPST-SE (CP 19.4): "Follows lesson plan well, has 
good follow-up questions whteh reflect on-going 
student understanding, and modifies instruction 
accordingly," and (CP 20 b): "On-going monitor- 
ing for understanding by individual students Is 
conducted, and appropriate adjustments to 
instaiction are implemented." 

from ATRP (CP 7): "Teaching methods such as the follow- 
ing may be observed: drill, inquiry, discussion, 
role playing, demonstration, explanation, problem 
solving, cooperative learning activities, etc.** 



from CPST-SE (CP 3.5): "A specialized teaching technique 
is evkjent and applied in a highly skillful and very 
successful manner. (Example: VAKT, Learning 
Strategies Model, Direct Teaching)" 

from ATRP (CP 5.4): Teacher asks for responses or 

questions frequently throughout the lesson and 
provkies feedback" 

from ATRP (CP 5.3): "Some of the students wanting to 

make contributions are recognized and asked to 
give respon.'^^es." 

from ATRP (CP 5.5): ". . . the teacher incorporates . . . 

student responses and questions into activities" 
and CPST-SE (CP 19.3): "... to incorporate 
responses effectively into on-going instruction." 

from ATRP (CP 10) 



ALOE Item Numbers, Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



1 6 a "Providet positive feedback for student from 
work" 

b "Provided such corrective feedback from 
as additional input, focusing attention, 
clarification, restatement with 
prompting for incorrect answers, 
nonresponsiveness, *wild guesses/ 
or misinterpretations OR Not needed" 



c 


"Helped students evaluate their own 


from 




performance" 




17a 


"Previewed or helped students kJentify 


from 




purpose or importance of lesson" 




c 


"Modeled (demonstrated) the target 


from 




learning" 




d 


^ . . opportunity to correctly practice 


from 




skills . . ." 




18a 


"Relevant to objective(s)" 


from 


b 


"Students actively involved in concept 


from 




or skill closure" 




19a 


"When used, supported (contributed to) 


from 




objectives" 




d 


"Media/m£.terial8 blended smoothly 


from 




with other kinds of instruction" 





ATRP (CP 6.4): "Students are told specifically what 

is correct and incorrect about their performance 

and are told specifically how to improve." 
ATRP (CP 6.4): ". . . told specifically how to 

improve" and CPST-SE (CP 8): 

a "Incorrect answers are handled by such tech- 
niques as supplying the question matched to 
the wrong answer and prompting the correct 
answer OR no such responses are given." 

b "'I dont know* and non-responsiveness to the 
teacher's questions are handled by such tech- 
niques are providing additional input, OR no 
such responses are give i." 

c "Wild gue.%es or respoi ises that indicate a 
major lack of understanding of the concept are 
handled by such techniques as provkiing cor- 
rective input or no such responses are given." 

d "Answers indicating a misintarpretatton of the 
question or lack of attention or a "flip" attend 
are handled by such techniques as claiifk:ation 
and focusing attention, OR no such responses 
are given." 

ATRP (CP 6.5): ". . . teacher guWance helps students 

to evaluate their own performance." 
ATRP (CP 13 b): "Teacher uses ^echnk^ues which 

help to make material meaningful to students or 

explains the importance of what students are 

learning." 

ATRP (CP 13 c): "Teacher demonstrates or models 
tha precise learning or response . . . expected." 

ATRP (CP 13 a): "Each student is then given oppor- 
tunity to practtee that correct response." 

ATRP (CP 12 d): "Closure/summarization is rele- 
vant to the objective(s)." 

ATRP (CP 12 c): "Teacher actively involves 

students in their own closure/summarization." 

CPST-SE (CP 2.4): "Extensive use is made of . . . 
materials in a manner which clearly contributed 
to learning the skill or concept" and ATRP (CP 
2.4): "Materials chosen are relevant to the 
objectives." 

ATRP (CP 1 .4): "Media blends smoothly with other 
kinds of instruction." 



ALOE Item Numbers, Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



20 Stem "Observed all learners could effec- 

tively participate in the whole group" 

a "Continuously observed entire class 
while directing relevant questions or 
observation to any atterKied subgroup" 

b "Grouping based on diagnosed or 
frequently-checked skill levels and 
abilities with objective being taught" 

21 c "Presented adaptations for those who 

finished early or did not finish" 



22 a "Began and ended class on time" 

c "Revised instruction using evaluation 
results or obsen/ation OR not needed" 

d "Interruptions minimized by on-going 
classroom management" 

23 b "Vocabulary appropriate arid at proper 

difficulty level" 

24 a "Speech and writing grammatically 

correct" 
b "Speech understandable" 



25 a "Noise level, activity, and movement 

minimized distractions (conducive to 

learning objectives)" 
b "Provided . . . materials in safe and 

orderly setting" 
c "Bulletin boards and displays showed 

student work or promoted instructional 

purpose" 



from CPST-SE (CP 5 a); "... or it can accurately be 

assumed that all learners can effectively parti- 
cipate in the whole group." 

from CPST-SE (CP 9): operational definition of 
"withitness" 

from CPST-SE (4.5): ". . . uses a diagnostte-prescriptive 
approach" 

from CPST-SE (CP 5 c-d): "Remedial, adaptive or enrich- 
ment mateiials/equipment which are distinct 
from those provkJed to others are used by at 
least one student" and "Altematn/s presentation 
methods are matched to different chiWren 
depending upon their unique needs." 

from ATRP (CP 16 a): "Activities are begun promptly." 

from CPST-SE (CP 19.4): ". . . modifies instruction 
accordingly" 

from ATRP (CP 16 c-d): ""i here are no delays during 

the lesson" and "There are no digressions from 
objective during the lesson." 

from CPST-SE (CP 18 b-c): "The language is appropriate 
for the learners." 

from CPST-SE (CP 18 a): "Uses correct grammar. No 
more than two errors." 

from CPST-SE (CP 18 d): "The language is character- 
ized by proper volume, ank;ulation, intonation 
<£nd pace." 

from CPST-SE (CP 15 c): "Distractive scenarios are 
anticipated and preventive measures taken." 

from ATRP (CP 17 a-b): "Classroom is free of litter" and 

'Furniture is neat and orderly." 
from ATRP (CP 17 d): "Bulletin boards and displays serve 

an instructional purpose." 
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ALOE Item Numbers, Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



26 Streamlined and changed into simple past 
tense to match grammar of other ALOE 
items. 

"(Rated '5* if one activity was appropriately 
conducted. . 

Ignored one situation or activity** 



1 
2 



"Attended each situation or activity 
inefficiently* 

"Attended one situation or activity well, 
the rest Inefficient with busy work, idle 
time, or practice that reinforces errors" 



4 "One situation or activity clearly more 
meaningful, but the rest not neglected" 



5 "Each situation or activity smoothly 
attended, all students on task" 



30 a "Noise level . . ." 

". . activity, and movement 
minimized distractions . . ." 



"Provided student comfort . , ." 

". . . ventilation, temperature, and 
avoided glares" 



c 
d 



"Spoken directions clear and moder- 
ately presented** 

"Materials an^anged to minimize dis- 
tractions" 



fromCPvST-SE (CP 10) 



"Whole group/one activity situation." 

1 "Unable to handle more tfian one situation, 
activity or group at a time. One is ignored." 

2 "Manages two situations, groups or activities at 

a tinra, but both suffer because of the need to deal 
with the items simultaneously." 

3 "Manages two situations, activities or groups 
simultaneously with one doing well but with the 
other characterized by such inefficiencies as 
some degree of busy work, Mle time, or practice 
that reinforces errors." 

4 "Handles two situations, activities or groups 
simultaneously without becoming so imnriersed in 
one that the other is neglected. However, one 
group is clearly at an instructional advantage 
over the other In terms of meaningfulness of 
their v.ctivity." 

5 "Handles two or three situations, activities or 
groups simultaneously with such smoothness that 
all students are on task vtrith equally meaningful 
learning activities." 

from CPST-SE (Env 4 c): ". . . avoids noisy areas, other 
voices, etc." 

from CPST-SE (Env 4 a): "Has child face away from doors 
and windows where movement and activity are 
going on or large open spaces with distracting 
pictures, colors, toys, etc." 

from CPST-SE (Env 5 a): "Makes certain the student is in 
a comfortable position." 

from CPST'SE (Env 5 c): "Provides a welMit room with 
adequate ventilation and comfortable tempera- 
ture- and CPST-SE (Env 5 d): "Avoids glaring 
lights, reflecttons from pages and faces student 
away from the window if possible' 

from CPST-SE (Env 6 a): "Examiner speaks in a clear, 
audible voice at a moderate rate of speed" 

from CPST-SE (Env 7 d): "ProvWes an efficient arrange- 
ment and method of manioulating materials to 
avoki . . . distractions for tite student" 
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ALOE Item Numbers, Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



31 Streamlined and modified to fit ALOE 
grammatical construction 

a "Disregarded or redirected irrelevant 
remar1<s" 

b "Focused on motivation, interest, and 
task" 

c "Ignored nondisruptive extraneous 
movements . . ." 

. . such as encouraging general 
performance, not specific items or 
answers" 

d "Foresaw and precluded fatigue and 
distractions'* 

32 a "Instrument efficient to process" 

b "Maintained record of appropriate 
demographic data (e.g., chronological 
age, connect items, etc.)" 

c "Evaluated as a whole, weighting 
results as needed" 

d "Test evaluated within the intent of the 
instrument" 

33 a "Based on specific observed informa- 

tion for objective, straightforward 
style in interpretation" 



b "Reason for tho report implicit or 

specified" 
c "Recording done soon" 

d "Standard English spelling, grammar 
... for fomial written reports ..." 

. . low-inference words for written 
reports ..." 

"... on specific students . . ." 



from CPST-SE (AS 9) 

a "Examiner disregards or redirects irrelevant 
remarks" 

b "Examiner minizes extraneous movements by 
developing motivation, interest, and task 

orientation" 

c "Examiner ignores extraneous movements which 
do not interfere with the students functioning" 

from CPST-SE (Env 6 c): "Exanriiner commends and 

encourages for flfioatal performance but never 
on SBfiflfiC items" 

from CPST-SE (AS 9 d): -Examiner handles extraneous 
behavior by foreseeing fatigue and distractions" 

from CPST-SE (AS 16 d): "Examiner completes report 

within a few hours of completing the assessoient" 

from CPST-SE (AS 1 1 d): "Examiner double-checks the 
chronological age, the number of correct items, 
additions, and arithmetr calculations" 

from CPST-SE (AS 1 0 d): "Examiner evaluates equivalent 
responses In light of other responses listed in the 
scoring standards" 

from CPST-SE (AS 1 0 b): "Examiner kr ows the intent of 
each test or subtest well" 

Irom ATRP (TPM 7 a): implicit in "Preassessments are 

planned to determine students' knowledge base" 
and CPST-SE (CP 20 d): "Summative testing 
which is matched to the objectives is conducted, 
and the results provided to the students" 
and CPST-SE (AS 15 a): "Examiner makes report 
straightforward and objective" 
and CPST-SE (AS 13 a); "Examiner omits hear- 
say or unverified opinions . . ." 
and CPST-SE (AS 13 c): "Examiner uses behav- 
ioral descriptions or supporting information 
rather than generalized statements . . ." 
and CPST-SE (AS 13 d): "Examiner backs all gen- 
eralized statements with specific information" 

from CPST-SE (AS 13 a): "Examiner is aware of the 
reason for the report ..." 

from CPST-SE (AS 16 d): "Examiner completes report 

within a few hours of completing the assessment" 

from CPST-SE (AS 15 b): "Examiner edits the report 

carefully for spelling, grammar, and punctuation" 

from CPST-SE (AS 1 5 c): "Examiner edits semattes - 
. . . nebulous words, pet expressions . . ." 

from CPST-SE (AS 15 d): "Examiner writes to report on a 
specific, unique student" 
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ALOE Item Numbers, Descriptors, Quotes SOURCE OF TERMS/CONCEPTS 



34 Modified item to fit ALOE grammar 

36 Modified from ATRP (IS 1) with subdescrip- 
tors by Barbara Vtebi^r, Center for Educa- 
tionai Deveiopment, Tucson, Arizona, from 
Mary Coiiin's Enthusiasm Scab (1 976) 

a "Eve contact or facial expraRsiops 
communicated r^pect concern, and 
interest." 

b " Voice inflections stressed points of 

interest and importance." 
c "Posture communicated poise, . . . moved 

around room, ... sat among students" 
d " Gestures accentuated points." 

37 a "Used student names in both a warm, 

friendly way" 

b "Asked (or knew) student interests 
and opinions" 

d "Language free of derogatory refer- 
ences, sarcasm" 

38 b "Clear expectations about behavior 

supported by constructive comments 
about (un)acceptabie behavior" 



c "Indicated awareness of participation 
and any significant off-task behavior" 

d "Nonverbal feedback, smiles, frowns, 
nods, proximity" 

39 a "Praised, connected, recognized, or 

displayed student products at signs of 
emerging frustration, boredom, or 
restlessness to appropriately meet 
needs" 

b "... complimented sustained effort and 
self-discipline during difficulty" 

c "Feedback adjusted to emotional needs 
without overreacting or losing balance 

40 b "Appropriate behavior reinforcenrient" 
b "such as: rewards, compliments, cor- 
rection, non-vertyal communication, 
encouragement" 

c "Inconsequential misbehavior overlooked 
OR none existed" 



from CPST-SE (GT1) 
from ATRP (IS 1) 



a 



"Eye contact or facial exoressions communicate 
pleasure, concern, interest, etc." 



b "Voice inflections stress points of interest and 
importance." 

c "Posture (moving around room or sitting among 
students) communicates enthusiasm." 

d "Gestures to accentuate points communicated" 
from ATRP (IS 2 d): "Teacher uses students' names in a 

wamr^ and friendly way." 
from ATRP (IS 2 a): "Teacher asks about students' 

interests and opinions." 
from ATRP (IS 4 d): "Teacher's language is free of 

derogatory references or sarcasm." 
from ATRP (IS 4 a): "Expectations about behavior are 

clear" and CPST-SE (BehMgt 6 a): "kJentifies 

inappropriate behavior ..." and CPST-SE (CP 1 1 c): 

"Makes suggestions for further improvement of 

student's work in such a situation." 
from CPST-SE (BehMgt 5.5): "Wentifies ... all significant 

off-task behaviors . . ." 
from ATRP (IS 4 b): "Teacher provides nonverbal 

feedback (smiles, frowns, nods, moves closer to 

student, etc.) . . ." 
from CPST-SE (CP 12.1-4): "Detects outward signs of 

emerging frustration . . ." and CPST-SE (CP 1 1 a): 

"Shows a genuine interest in a student's work when 

the student first begins to show signs of boredom or 

restlessness." 

from CPST-SE (CP 1 1 b): "Compliments the student for 
effort in such a situation." 

from CPST-SE (BehMgt 4.4): "Appropriately responds 
(neither overdoing nor underdoing) to learners who 
participate ..." 

from ATRP (IS 5 c): "Appropriate behavior is reinforced." 

from CPST-SE (BehMgt 4.5): ". . . responds . . . using a 
variety of compliments, encourageing [sic] state- 
ments, rewards, or non-verbal responses." 

from ATRP (IS 5 b): "Inconsequential behavior problems 
are overlooked or none exist." 
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ALOE Item Numbers, Descriptors, Quotes 



SOURCE OF TERMS/CONCEPTS 



41 a "Focused on individuals who cause dis- 
ruptions rather than the entire ciass" 

b "Major disruptions attended to quickly 
and firmly" 

c "Appropriate consequences, such as: 
based on severity of rule violation or 
off-task or disruptive behavior . . ." 

"clarity to students" 



"consistent and fair application" 

43 a "Behavioral objectives based on base- 
line data or observation" 

b " One specific system with understand- 
able rules and consequences (e.g., 
assertive discipline, precision teach- 
ing)" 

c "Uses direct observation measurement 
procedure, such as . . . event recording" 

d 'Such techniques as the following 
observed (combined or modified as 
indicated); activity reinforcemenf 
"contingency contracting, social 
reinforcement" 

"group contingency, home-based 
reinforcement, modeling, shuping, 
social reinforcement" 



from ATRP (IS 6 a): "Individuals who have caused dis- 
ruptions are dealt with rather than the entire class 
being punished." 

from ATRP (IS 6 b): "Major disruptions are attended to 
quickly and firmly." 

from ATRP (IS 6 c): "Consequences for misbehavior are 
based on the severity of the disruptions" and CPST- 
SE (BehMgt 8.5): "Consequences ... are matched to 
the severity of the infraction." 

from ATRP (IS 4 a): "Expectations about behavior are 
clear" and CPST-SE (BehMgt 8.5): "Consequences 
... are obvbusly clear to the students . . ." 

from CPST-SE (BehMgt 8.4): "Consequences ... are con- 
sistently and fairiy applied . . ." 

from CPST-SE (BehMgt 12 a): "Writes objectives aimed at 
at least one student based on collected baseline data 
or which will be assessed by direct observation." 

from CPST-SE (BehMgt 9 d): "Uses one specific manage- 
ment system with clear rules and cot (sequences that 
chikiren uttderstand (eg. [sic] assertive discipline, 
precision teaching)" 

from CPST-SE (BehMgt 12 a): "Uses a direct observation 
procedure in connection with the lesson . . . such as: 
event recording to obtain performance data." 

from CPST-SE (BehMgt 9 c): "Uses several different rein- 
forcers such as edible, tangible, token social, or 
activity reinforcers." 

from ATRP (IS 5 a): "Teacher uses technkjues (e.g., social 
approval, contingent activities, etc.) to maintain 
appropriate behavior." 

from CPST-SE (BehMgt 9 e): "Demonstrates at least one 
of the following techniques during the lesson: token 
system, contingency contracting, home-based rein- 
forcement, group contingency, social reinforcement, 
modeling, shaping." 
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The Critical Professional Skills of Teaching-Special Education (CPST-SE) is reflected in 
ALOE'S Conference Skills Instrument (CSI) general organization and items and phrases. Credit for 
the source of specific Reference i^dltion CSI phrases and Items is thus identlfiod by the CPST-SE 
Conference component Item number (e.g., 5.1-5.6) or item-and^descriptor (e.g., 1 a, 2 
b, or 16 d). 

CSI Item Numbers, Descriptors, Quotes CPST-SE SOURCE OF ITEMS/PHRASES 



1 a "Specified purpose and outline of 

content" 

b "Provided appropriate setting" 
"neat, clean" 
"comfortable seating" 
"confidential, uninterrupted" 

c "Provided record accessibility and 
ease of viewing" 

d "Appropriate closure, including sum- 
mary, foiiow-up, and transition to 
informal conversation" 

2 a "Courteous, deferential, respectful, 

and polite" 

b "Unconditional positive regard without 

moralizing" 
c "Helping individual identify/deal with 

any defensive or adjustive behavior 

OR None existed** 
d "Indicates empathy when the individual 

has difficult, answering a question 

(expressed understanding, concern, 

and encouragement during especially 

sensitive moments)" 

3 a "Facilitated speaking whafs on the 

individual's mind . . . 

"... rather than on tl;£? inten/iewer's 

next remark" 
b "Clearly stated questions related to the 

conference purpose ..." 
c "Checked what Is meant" 
d "Interpreted or summarized and iden- 

tified constructive inten/ention 

strategies" 



from 1 a: "Written inten/iew guide has statement giving 

the purpose of the inten/iew." 
from 2 stem: Trovldes Appropriate Setting" 
from 2a:"... space is clean, neat . . ." 
from 2b:"... provides for comfortable seating ..." 
from 2c:"... provisions have been made for no inter- 

aiptions . . ." 

from 2 b: ". . . provides for • . . ease of seating, easy 
viewing of charts and records . . ." 

from Id:"... provides for appropriate closure of the 
inten/iew including . . . summary of highlights, 
transition from formal Interview to informal 
conversation, and follow-up." 

from 4 a: "Is courteous, deferential and polite throughout 
the entire conference/interview." 

from 4 b: "Maintains unconditional positive regard 

throughout conference/inten/iew, no moralizing" 

from 5.5: "... interviewer helps clients deal with the 

defensive mechanism of stage of adjustment gi 
No defensive or adjustive behaviors are evkJent." 

from 4 c: "Expresses understanding and concern when the 
client reveals problems or discusses wonles** 
and IPS 4 d: "Encourages client when he/s.ie has 
difficulty answering a question or has a problem 
talking about a topic." 

from 8: "Keeps the Client Talking** 

from 9.5: "Actively involved in what the client Is saying." 

from 10.3: "Questions are cleariy stated and . . . 

related to the theme of ttie inten/iew ..." 
from 10.4: ". , , asks for clarifications vyhen appropriate." 
from 13d:"... inten/iewer brings thoughts to focus by 
bringing together several Meas through summariza - 



ix 



13 



CSI Item Numbers, Descriptors, Quotes 



CPST-SE SOURCE OF ITEMS/PHRASES 



4 a "Relevant to conference purpose" 

b "Real need addressed for specific reso- 
tion" 

c "Meaningful examples, samples, charts, 
profiles^ or test results provided" 

d "Related to a whole picture" 



5 c "Evaluated options to resolve needs" 

d "Constructively*directed, avoided 
irrelevant or disruptive sidetracking" 



6 a "Understandable, articulate, correct" 

b "Professional vocabulary appropriate 
for the interviewed person's age and 
background" 

c "Talked to, not down or over the head" 

d "Provided alternatives and qualifica- 
tions for sensitive areas" 

7 a "Appropriate initiation begu.i by 

interviewer" 

Vhat shouki be accomplished in the 
conference, topics to be addressed 
. . . , use of information, assurance of 
confidentiality . . ." 
"length of the conference" 

". . . topics to be addressed (any added 
by the individual) . . ." 

b "Use of time effective to achieving 
conference goals" 

c "Managed distractions and digressions 

OR none existed" 
d "^Routine tasks not disruptive" 

8 b "Persons identified as who will do what 

when" 

c "Alternative plans specified if 
unsuccessful" 

d "Follow*>up plan specified" 



from 17.3: the positive side of "Trivial items or irrele- 
vant content are avoided ..." 

from 1 7.5: "... a leal problem is addressed in terms of 
possible solutions and a specify plan of action." 

from 1 7.4: "Client is provWed with wori^ samples. 

charts, profiles, test results or meaningful 
examples . . 

from 17.3: "Content . . , includes important items and 
issues that are brought together to form a 
whole." 

from 17.5: ". . . addressed in terms of possible solutions 

and a specific plan of action." 
from 1 1.5: ". . . while staying on target and accomplishing 

the goals of the interview" 

and 15.2: ". . . instances of wasted time during 

the interview." 
from 6 a: "Speech is understandable and artivUlate" 

and 6 b: "Oral expression is con-ect" 
from 6 d: "Vocabulary is professional but appropriate for 

the age and background of the client." 

from 12 c: "Does not talk down to or over the head of the 
client." 

from 12d: "Provides for alternative responses in sensi- 
tive areas." 

from 16 stem: "Initiates the Conference/Interview" 

from 16 a: "Explains the purpose of the conference/inter- 
view, what is trying to be accomplished^ how the 
information will be used, and assurances of confi* 
dentiality." 

from 1 6 c: "Indicates how long the conference/Interview 
will last." 

from 1 6 d: "Invites the client to add topics, to ask ques* 
tions, and to genuinely interact in the inter- 
view." 

from 15.4: "interviewer makes highly effective use of 
time througftout the inten/iew resulting in the 
achievement of the goals of the interview . . 

from 15.5: . . interviewer is co.nfronted with distrac- 
tions and efforts by the client to digress . . ." 

from 14.2: "Attends to routine tasks In a disruptive or 
inefficient manner . . ." 

from 18.4: ". . . who will do what, when is specifically 
stated." 

from 18.5: ". . . the plan Includes specifics ibout what 
altematlve strategies will be pursued if the 
initial ones do not succeed . . ." 

from 18.4: "There is a clear plan of action . . ." 
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CSI Item Numbers, Descriptors. Quotes CPST-SE SOURCE OF ITEMS/PHRASES 



9 a "Summary of highlights" 

b "Limitations of conference stated" 
c "Follow-up plan of what was to happen 
next" - 

d "Informal courtesy" 

10 h^odified slightly to fit ALOE grammatical 
construction. 



from 19.4: ". . . summary of highlights . . ." 

from 19.4: ". . . statement of limitations of sessions . . ." 

from 19.5: ". . . conference/interview concludes with a 

statement about what is to happen next (follow- 
up plan)." 

from 19.3: "...courtesy..." 

from 20 
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Instrument History 



Teaching owes a profound debt to the Georgia Department of Education and Lester M. Sotomon 
for pioneering the Teacher Performance Assessment Instruments (TPAI) developed by the Uni- 
versity of Georgia Coiiege of Education with over 4,000 educators contributing to teaching com- 
petency development. Quantification and analyses of observed teaching skiiis-and related support 
to teachers-have opened an era of educational research otherwise impossible. 

Based on the TPAI, the Arizona Teacher Residency Project (ATRP) was piloted at Northern 
Arizona University several years beginning in 1983. The present instrument owes its basic shape 
and components to the TPAI/ATRP. Hierarchical scales with values of 1-to-5 were found most 
fitting for some items. Discrete scales with combinations of characteristics or subskills were 
found most fitting for other items. A key component to the TPAI/ATRP is the training program 
which creates a common frame of reference and a set of procedures for ieacher evaluatk>n and 
communication. This reduces subjectivity. 

The Critical Professional Skills of Teaching-Special Education (CPST-SE) soon incor- 
porated and expanded the ATRP. Specialized vocabulary and skiils attempted to keep the strengths 
of ATRP while focusing on concerns and issues specific to Special Education. 

The Arizona Lesson Observation and Evaluation (ALOE) began in March, 1988, as a revision 
of ATRP. Comments on the teacher-evaluation systems of the Amphitheater, Kyrene, Apache 
Junction, and Peoria School Districts in Arizona were appended to specific ATRP items for 
possible tailoring to further support such teacher education "customers." (These distrtets had 
shown the most teacher-administrator support for their teacher evaluation systems in Arizona. 
These systems also largely supported ATRP.) The consensus at the time was to rewrite the ATRP 
into a discrete-scale document. The regular teacher education faculty wanted feedback from 
various groups who worked with the ATRP before further tailoring to teacher education needs. 

Feedback from the following sources changed the direction from a revision into another 
generation of focused teacher observation: 

( 1 ) University student teacher supervisors with backgrounds in (a) elementary and (b) 
secondary teacher education, (c) Special Education, (d) Foundations, and (e) Educa- 
tional Psychology, 
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( 2 ) Educational Specialties Faculty (Special Education and Bilingual/Multicultural Educa- 
tion), and 

(3) Educational Psychology Faculty. 

Busy faculty members suggested specific items or descriptors wittiin their areas of expertise. In 
addition, Dr. Ron Hocl^walt, District Superintendent of Cajon Valley Union School District, El 
Cajon, California, submitted his district teacher evaluation system for consideration. This system 
translated Effective Schools Research into competency format and uniquely contributed the basis 
for ALOE items eight and nine. 

in 1984, the State of Arizona established Cer.ter for Excellence in Education (CEE) at 
Northern Arizona University. Legislative support assumes accountability, and 'ihe ALOE is one 
component of the Teacher Education Database effort to validate all teaching graduates. A quickly- 
growing school, the Center for Excellence in Education has separate regular and Special Ed'jcation 
teacher education instruments. Completely separate long-range databases for regular and Special 
Education would require major adjustments for dual majors, but database construction for each 
area is also more than the Center has allocated resources to develop. Thus, (he Center moved into a 
phase of blending the much longer CPST-SE with the ATRP/TPAI into the ALOE. 

Since the ALOE integrates ATRP and CPST-SE, ALOE would be considerably longer than 
either parent instrument except for two strategies. ALOE attempts to (1) reduce duplication and 
(2) convert predominantly hierarchical-scale instruments into predominantly discrete-scale 
instruments. Directions to quantify the scales in instrument directions are brief examples. 

Discrete-scale items are scored as: Hierarchlcul-scale item;, are scored as in the example: 

1 - None of the descriptors is evident. 1 - 1 7.1 Few or no students achieve objective 

2 - One of the descriptors is evident 2 - 1 7.2 Some ntudents meet objective 

3 • Two of the descriptors are evident. 3 - 1 7.3 Many 'Students meet objective 

4 - Three of the descriptors are evident. 4 • 1 7.4 Most Mudents meet objective 

5 - Four of the descriptors are evident. 5 - 1 7.5 Nearty all students meet objective 

6 - Five of the descriptors are evident. 

7 - Six of the descriptors are evident. 

The total value possible depends on the number 
of descriptors identified. 

Whereas hierarchical-scales rank statements or characteristics, ALOE discrete-scales include 
three-to-six possible observations called descriptors, for instance: (a) One characteristic 
existed; (b) Another trait was evident; (c) Son^e issue was addressed. While the parent instru- 
ments address many of the same sl<ills, both are predominantly hierarchical-scale instruments. 
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Teaching context is a source of concern for observers. Does the observation focus on teach- 
ing a simple sl<ill within a lesson, on a lesson itself, or on an instructional unit? ALOE separates 
Items specific to an instructional unit into a supplement to be observed by the cooperating 
teacher. There are thirty items both cooperating teacher and university supervisor observe. 

In 1989, the ALOE editing committee representing teacher education and inservice at 
Northern Arizona University, Arizona State University, and Grand Canyon University reviewed 
the instrument. It is the intent of the editing committee that the instrument and the knowledge 
base serve rather than drive the teaching. The TPAI, ATRP, and GPST-SE items all have a l-to-5 
quantitative potential. The committee moved to a more open-ended approach. 

Like ATRP and GPST-SE, ALOE will soon be adapted to scanner forms. The ALOE has several 
features and applications seldom addressed In Instruments: (1) Context editions for comparison 
with methods class instruments,and to focus on specific settings for university supervisors and 
cooperating teachers, and an expanded Reference Edition for clarification. (2) The basic Super- 
visor Edition has nine percent (9%) less items than the ATRP, the shorter parent document. (3) 
Two supplemental items address Bilingual/Multicultural Education. Two more items address 
uniquely Special Education concerns, one of which is observed by both cooperatdg teacher and 
university supervisor. (4) A Categorical Component-planning, Implementation, discipline and 
organization, and reflection-add the dimension of focusing attention on the conceptual knowledge 
base for expanding professional teaching repertoire. (5) Garry Taylor's Functional Elements 
Analysis of Teaching Skflls (FEATS), recently developed at NAU, is 90-94% content related to the 
ALOE, providing an instructional counterpart so teacher education faculty do not have to "teach to 
the (ALOE) test." Accordingly, concern for ALOE instrumental research effect is minimized. 
FEATS addresses interrelated teaching concepts especially appropriate for methods classes and 
inservice. (6) The Conference Skills Instrument (CSI), screened by individual Special Education, 
Educational Psychology, and Educational Administration faculty, was integrated into the compre- 
hensive package. Internships alk)w more time for actual conferences to be conducted and observed 
in Special Education, Educational Psychology, and Educational Administration. Teacher inservice 
offers opportunity for mentors, department chairs, and principals to observe actual conferences 
scarcely available to university supervisors. 

Students from regular and Special Education (20-to-30 each) and Vocational Education are 
involved in the pilot study establishing correlation of parent instruments to ALOE during fall, 
1989. The Center is trying to balance reliability and usability (streamlined in the low-inference 
ATRP format) while addressing concerns raised by education constituents (validity). Dr. Lester 
Solomon and the Teacher Assessment Project In Georgia faced this concern in the mid-1970s. 
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Organization and intended Applications 

The present document (ALOE) and Garry Taylor's Functional Elements Analysis of Teach- 
ing Skills (FEATS) form an integrated observation package allowing for teaching to be addressed 
In three dimensions: 

(1) a categorical perspective, 

(2) a clustered-repertoire context perspective (FEATS), and 

(3) a skill level. 

These dimensions are addressed in three contexts with distinct instrument editions for individuals 
able to observe teaching from specific perspectives: 

( 1 ) Methods Edition designed to compare with existing instruments involving 

lessons taught peers in teacher education methods class 
settings, 

( 2 ) Supervisor Edition designed for university supervisors, inservice agency 

observers, and researchers to observe lessons taught in 

actual K-12 classroom settings, and 
( 3 ) Cooperating Teacher designed for cooperating teacher, department chair, or prin- 
Edition cipal to observe instructional units taught in actual 

K-12 classroom settings. 
All of the Methods Edition Items and descriptors can be observed in the Supervisor (lesson-focus) 
Edition setting, which in turn can be observed In Cooperating Teacher (Instructional unit-focus) 
Edition setting. These editions have a cumulative relationship up to the complete Cooperating 
Teacher Edition. The Reference Edition was designed to explain In the same format expanded 
explanations of the skills and concepts. As such, it is cumbersome to use. The other three editions 
are more abbreviated work editions Intended for regular use. Once ALOE is piloted, evaluators 
are Intended to receive their appropriate work editions (Methods, Supervisor, or 
Cooperating Teacher Edition) with the Reference Edition. The various editions can be 
used to identify developmental aspects of teaching ability. 

For teacher education and inservlcing. Conference Skills Instrument (CSI) focuses obser- 
vation on personal conferences. Conference Skills Instrument Reference and Work 
Editions are included in the present document. Lesson observations are easier to arrange than 
conference observations. Simulation may address such skills and issues for most teacher educa- 
tion. Special Education, Educational Psychology, and Educational Administration Internships allow 
enough time for actual conferences to be conducted in those fields. Teacher ifjservicing offers 
opportunity for mentors, department chairs, and principals to observe actual conferences. 



ALOE Reference Edition 

Expanded Arizona Lesson Observation and Evaiuation 

March 30, 1990 



Available Editions (Applications) 

The instrument has a categorical component to aliow focus on such generai clusters as identifying 
beforehand what is to be taught and actually teaching what has been planned. The editions (applications) 
are cumulative. Methods items are Included in the Supervisor Edition, which is, in turn, included in the 
Cooperation Teacher Edition. This feature allows skills to be compared as students progress through the 
teacher education program and into their initial years of teaching. 

METHODS CLASS edition (simulation) 

This edition is designed for comparison with instruments used In methods classes for peer teaching. Any 
item can be used as the focus of observation. Italicized items, descriptors, and phrases in the Methods 
Edition are not normally expected to be observed in simulation (peer-teaching) settings. These italicized 
items are printed only to help the observer keep the context of the skills usually observed in elementary 
and secondary schools. 

EDUCATION SUPERVISOR/RESEARCH EDITION (TMChlng • LMSon) 

The teaching context is the lesson. Designed to assist actual K-12 lesson observation by both university 
supervisors and cooperating teachers during field experience and student teaching. 

COOPERATING TEACHER EDITION (Teaching an Instructional Unit) 
The teaching context is the instructional unit. This edition expands the Supervisor Edition with items for 
which a mentor has knowledge of adopted curriculum, local school policy, and long-term exposure to 
instructional unit implementation. Such mentors Include cooperating teachers during student teaching and 
school principals or department chairs as the teaching career begins. 

The CATEGORICAL COMPONENT adds an integrative dimension to the instrument, 
which is more than a mere average of items in each category. As one finishes rating each category, the 
perceived "feel" for the category is recorded in the categorical component. This component is valuable 
for introductory professional education coursework to develop perspective. It is most important to keep 
the context of individual skills to the instructional setting. This is the realm in which the art of teaching 
operates. The definitions for the ratings from Functional Elements Analysis of Teaching SIdlls (FEATS) by 
Garry Taylor are briefly: 

zero not applicable to the *\ctlvlty four needs significant refinement 

one unobserved, needs education before practice five needs minimal refinement 

two needs significant education/practice six developed or mastered 

three needs additional education/practice 
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Categorical Component 

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and 
develop a consensus or "feel" for a category with the other evaluator (the cooperating teacher/ 
department chair/principal or the university supervisor/mentor), record the perception as a rating 
rather than an average for the following categorical Items. Circle the appropriate number O-through-6. 
The purpose Is not to average the items of each category, but to estimate an overall "feel" for each 
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements 
Analysis of Teaching Skills (FEATS) are: 

Categorical Rating Scale Definitions 



Not 


Needs 


Needs 


Needs 


tweeds 


Needs 


applkable 


education 


significant 


minimal 


significant 


minimal 




before 


education 


education 


refinement 


refinement 




practice 


and practice 


and practice 






0 


1 


2 


3 


4 


5 



Mastered 



PROFESSIONAL THINKING AND PLANNING: Was able to identify beforehand what was 

to be taught and the criteria by which to evaluate achievement. 

0 1 2 3 4 5 6 

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was 
planned or provide reason(s) for changes In the lesson. 

0 1 2 3 4 5 6 

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and 
professional decorum conducive to the desired learning. 

0 1 2 3 4 5 6 

REFLECTING (after post-observation conference): Was able to identify areas of 
strength and plan for continued professional development. 

0 1 2 3 4 5 6 

ANALYSIS (after post-observation conference): Was able to identify 
cause-effect (interaction) relationships of teaching decisions and skills to 
what happened in the lesson 

0 1 2 3 4 5 6 

PROFESSIONAL DEVELOPMENT (after post-observation confer- 
ence): Was able to identify strategies, styles, techniques, or approaches to 
improve teaching effectiveness with the students in the observed lesson. 
0 1 2 3 4 5 6 
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Directions for foliowing pages 



Discrete-scale items are scored as: 

1 - None of the descriptors is evident. 

2 • One of the descriptors is evident 

3 • Twc of the descriptors are evident. 

4 * Three of the descriptors are evident. 

5 - Four of the descriptors are evident. 

6 - Five of the descriptors are evident. 

7 - Six of the descriptors are evident. 

The total value possible depends on the number 
of descriptors identified. 



: Items are quantified as: 



Hierarchical-scale items are scored as in the example: 

1- 17.1 Few or no students achieve objective 

2- 17.2 Some students meet objective 
3 * 17.3 Many students meet objective 

4- 17.4 Most students meet objective 

5- 17.5 Nearly all students meet objective 



PROFESSIONAL THINKING AND PLANNING 

Specified Observable, Measurable Lesson Objectives (i) objectives 

Condition for lesson observation: Outline of unit objectives 

a. Objectives based on Identified unit concepts and skills 
(measures to determine achievement) 

b. Objectives logically sequenced OR one objective planned 

c. Appropriate for student success level 

d. Specified conditions of performance 



Specified Teaching Procedures for Lesson (2) Procedures 

a. Referenced to objectives 

b. Identified clearly how objectives are met 

0. Sequenced In temis of what students are to do 

d. Included an advanced organizer (set) 

e. Included appropriate closure 

f. Included Integrative transitions 



Specified Resources for Lesson (3) Resources 

Condition: List or inclusion of materials (even in facsimile form) 

a. Relevant and referenced to objective/learning activity 

b. Usable (e.g., readable, easy-to-follow directions) 

c. Concrete or manipulative (hands-on) material included 
OR Not needed 

d. Supplemental resources contributed to skill or concept 
OR School-adopted resources sufficient 
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Specified Procedures for Assessing Progress 

Condition: Indicate pre-presontation, progress check, and post- 
presentation evaluation scheme, Including obsen/ation, records, 
teacher-made, or standardized tests 

a. Referenced to objectives (all that's targeted to be learned) 

b. Helped students identify objectives before any graded 
assessment 

c. Appropriate to objectives (what is planned), content 
(what is taught), and procedures (how it's presented) 

d. Assessment appropriate to target students (not necessarily 
the same for all students) and expectancies (approximate 
or district-defined grade-level expectations) 

e. Planned for periodic progress checks 



(4) 



Assessment 
Procedures 



Planned for Student Diversity 

a. Based on ndgd observation, such as 

cognitive abilities cultural/language backgrounds 
learning styles soclal/emotlonal maturity 
learning rates reluctant or difficult-to-reach pupils 
at-risk pupils handicaps 

b. Targeted specific or individual instructton (referenced to 
specific assessment or previous event) OR observed that 
individualized instruction not needed 

[Not all students necessarily get same assignment.] 

c. Provided for adaptive or unfinished assignments relevant to 
objectives and meaningful enrichment activities for those 
who finish early 

d. Identified attemative procedures (such as refen-al to special- 
ists of students with special needs the teacher can't meet) 
OR obsen/ed that alternative procedures were not essential 



(5) Diversity of 
Student Culture 
and Behavior 



Activities Accounted for Student Diversity 

Plan (including questions to be addressed) balanced 
higher and tower thinking processes, such as Bloom's 
Cognitive Taxonomy identified here: 

identify, clarify, or summarize; 

Apply informatton to particular situattons; 

Identify and clarify parts of complex ideas or 
synthesize (integrate) knowledge; 

Judge value and importance of ideas, 
according to the following criteria: 

a. Appropriate to unit objectives 

b. Apparent for student ease and motivatton (readiness) 

c. Smooth transition to/from other cognitive levels 

d. Appropriately balanced higher and tower cognitive 
thinking 



(6) 



Diversity of 

Student 

Abilities 
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Established Conditions for Learning 

a. Procedures specify control techniques to facilitate 
target learning 

activity reinforcement tolten system 

social reinforcement modeling 

b. Facilities (physical arrangement) and materials 
readily accessible (organized to maximize target 
learning) 

c. Specified expectations for student behavior 

identifying discipline strategies (beginning at lowest- 
key effective strategy): eye contact, proximity, 
gestures, touch, cue, "chew," natural conse- 
quence, time out, punishment, suspension, expul- 
sion 

preorganizing (directions to initiate non-routine tran- 
sitions) to facilitate routines and minimize dis- 
tractions 

contingency contracting shaping 
activity reinforcement modeling 
group contingency \oken system 

home-based reinforcement 



(7) 



Classroom 
Control and 
Management 



Specific Cooperating Teacher Observation 

UNIVERSITY SUPERVISOR OR MENTOR PREVIEWS ITEMS 8 AND 9 WITH PRINCI- 
PAL, COOPERATING TEACHER, OR DEPARTMENT CHAIR. Some descriptors are 
available as ttie cooperating teacher evaluates the overall unit when 
comploted. At the school site, teacher knowledge of district scope and sequence 
should determine relevance of a lesson and unit to adopted course objectives. 

Adherence to Curriculum Objective (8) Unit Progress 

a. Preassessment or previous unit performance defined and Feedback 
base from which to build unit 

b . Unit performance evaluation based on specified criteria 

c. Enrichment and/or remedial plans based on formative 
evaluation OR Approximately 80% of the students 
achieved 80% of the objectives 

d. Students were provided unit feedback 



Adherence to Course Objectives (9) Adherence to 

( 1 ) instruction meets adopted scope and sequence. Curriculum 
( 2 )Any substituted materials are related to the Objectives 
adopted course of study. 

9.1 Unrelated 

9.2 Slightly related 

9.3 Satisfactory 

9.4 Relevant to course 

9.5 Most relevant to course 
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INSTRUCTION AND CLASSROOM ORGANIZATION 



Attended to Routine Tasks (or TInne on-Task) (i o) Routine Tasks 

a. Efficient teacher-attended routine tasks (a 
manner indicating anticipation) 

b. instruction not inten'upted by routine tasks 

c. Materiais ready and in piace 

d. Smooth transitions between activities or parts 
of the iesson (e.g.. the transition from opening 
into the main body, the instructionai component) 

e. Evidence of established routines, such as: 

appropriate activities when tasks done early 
putting away finished work properly 
reinforcing appropriate laehavior at the end 
students working independently without distract- 
ing others 

tasks done with no more than minimal reminders 



Opened Lesson Effectively (1 1 ) Lesson Opening 

a. Previewed iesson (established clear set) 

b. Focused attention early for learning (quickly 
engaged class in target learning) 

c. Made use of student motivation and enthusiasm 
(e.g., having students "teach" what they knov/) 

d. Opening smooth and integrated (elements fitted 
together, seamless with lesson components 
connected naturally) 

e. Connected (bridged) previous learning to new learning 



Gave Clear Directions and Explanations Related to (1 2) Directions and 

the Lesson (or No Misunderstandings were Apparent) Explanations 

a. Appropriate (effective) to group size (whether for 
class, group, or individual) 

b. Apparent effort to preclude potential confusion 

c. immediate clarification in same or different words 
OR not needed 
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Used Appropriate and Effective 
Teactiing Methods (Techniques) 

a. Relevant to objective 

b. Teaching adjusted to monitoring and Interpnt 
student feedbadt, effective for student achieve- 
ment and personal growth 

c. Attention drawn to target learning rather than 
the method (tool) being used 

d. Smooth transitions between methods (e.g., lesson 
parts, elements, groups, delivery systems) OR one 
method appropriately used 

Such teaching methods as the following observed: 



THJJNG SH0WI«3 DONG 

audio tapes demonstration exercise 

det)ate modeling drill 

discussion pictures inquiry 

explanation video tapes practice 

exposition written word simulation 
lecture 
panel discussion 

SPECIALIZED TECHNIQUES such as VAia, Learning Strategies 
Model, Direct Teaching 



cooperative 

learning 
manipulation 
problem 

solving 
role-playing 



(13) Appropriate 
Teaching 
Methods 



Used Student Responses and Questions In Teaching 

a. Questioning techniques effective for dass involvement and 
appropriate to lesson (including such means as active 
student Involvement or thought-provddng questions) 

b. Asl^ed for responses or questions throughout lesson 

c. Recognized students wanting to volunteer responses 

d. incorporated appropriate responses Into the lesson 

e. Levels of questions, such as 

concrete 
inferential 

pairs of students allowed to answer 
questions on a "buddy system' 
effective for class Invoivemeni and appropriate to 
lesson 

f. Clear, supportive, and helpful answers ^o questions 



(14) Use of Student 
Responses 



o 
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Providod Opportunities for Participation (15) Opportunities 

15.1 Class activities required passive presence. to Participate 

15.2 Only a few students required to participate 
actively; most appeared to be bystanders. 

1 5.3 Most students had opportunity and participated 
actively at some time in the lesson, 

such as physical movement 

small group discussion 
manipulation of [hands-on] materials 

15.4 All students had opportunity and participated in 
some type of activity. 

15.5 All stuaents had opportunity and participated in 
two or more activities OR one activity was appro- 
priate for the lesson. 



Provided Student Feedback Throughout Lesson (i 6) Feedbaci< to 

a. Provided positive feedback for student work Students 

b. Provkled such corrective feedback as 

additional input focusing attention 

clarification restatement with prompting 

for Incorrect answers, nonresponsiveness, "wild 
guesses," or misinteroretattons OR Not needed 

c. Helped students evaiuate their own performance 



Promoted Student Retention (17) Retention 

a. Previewed or helped students kientify purpose or 
importance of lesson 

b. Linked existing student experience or intereiiit to 
current lesson 

0. Modeled (demonstrated) the target leaning 

d. Accurate response to any mistakes with oppor- 
tunity to correctly practice skills before making 
assignment or testing 

e. Strategies presented to help organize content 

such as classifications 
generalizations 
concept relations 

f. Reviewed previously-learned material 




Provided Opportunity for Closure or (18) closure and 

Sumnriarization Summarization 

a. Relevant to objoctive(s) 

b. Students actively involved in concept or 
skill closure 

c. Related to lesson setting (what was next, 
clarification of assignment) 

2H 
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Used Instructional Equipment and Other Aids 

Support media/materials were unnecessary (rated "5") 
OR tiie following are evident: 

a. When used, supported (contributed to) objectives 

b. Teacher modeled objective with concrete or manipula- 
tive (hands-on) materials before practice 

a. Guided practice used media/materials before inde- 
pendent student practice 

d. Media/materials blended smoothly with other Idnds 
of Instruction 



(19) instructional 
Equipment/Aids 



Demonstrated Ability to Work with Individuals, 
Small Groups, and Large Groups 

Observed all learneis could effectively participate In the 
whole group (with minimal frustration and boredom) 
(rated "5") OR 

a. Continuously obsen/ed entire class while directing rele- 
vant questions or observation to any attended subgroup 

b. Grouping based on diagnosed or frequentiy-ched^ed sk\\\ 
levels and abilities with objective being taught 

c. All students doing vtork they can successfully achieve 
at approximately 80% mastery level with minimal frus- 
tration, according to frequent checlts 

d. Teacher role effective to each group size 



(20) Grouping 



Instruction Addressed Cultural/ 
Behavtarai Diversity 

The class was apparently homogeneous regarding ethnic 
representation, handicap, language, socio-economic status, 
emotional development, and cognitive ability (rated "5") OR 

a. Integrated instruction to address varied student needs 

b. Lesson adjustments to address learning styles and language 
ability presented before beginning class activities 

c. Presented adaptations for those who finished early or did 
not finish 

d. Adapted lesson for student motivation (readiness to be able 
to master target learning with minimal boredom or frus- 
tration) 



(21) Diversity 
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Used Instructional Time Effectively 

a. Began and ended class on time 

b. Instmctlonal pace and Intensity (fast enough but 
not too fast) effective for dass 

c. Revised Instruction using evaluation results or 
observation OR not needed 

d. Interruptions minimized by on-going classroom 
management 

such as easily removed, replacecl equipment 
material management and distribution 
quick attendance-taldng 
preventing disruptive situations 
seating to minimize distraction and 
maximize appropriate role modeling 
smooth traffic patterns s.rvd transitions 



(22) 



Instructional 
Time Use 



Demonstrated Knowledge In Subject Area 

a. Presented Information relevant to topic or objectives 

b. Vocabulary appropriate and at proper difficulty level 

c. Accurate information In context and current sources 

d. Additional resources for Independent student use 



(23) 



Subject Area 
Knowledge 



Acceptable Written and Oral Expression 

a. Speech and writing grammatically correct 

b. Speech understandable 

c. Writing legible 



(24) 



Speech and 
Writing 



Maintained an Attractive and Stimulating 
Environment 

The teacher had no authorization or opportunity to 
control or modify the classroom setting (rated "6") 
CB 

a. Noise level, activity, and movement minimized 
distractions (conducive to learning objectives) 

b. Provided smooth retrieval, arrangement, use, 
transition, and storage of materials in safe and 
orderly setting 

Bulletin boards and displays showed student work 
or promoted Instructional purpose 
Provided student comfort with such matters as: 
ventilation, temperature, avoided glares, and 
view of materials 



(25) Environment 



c. 



d. 
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Special Education Supplerrtent 

(Rated "5" if one activity was appropriately conducted 

"6" if not special education) 
Exhibited Overlapping Behavior (26) overiappi 

More than one situation or activity simultaneously not Behavior 
apparent during the lesson OR When handling more than 
one situation or activity simultaneously: 

26.1 Ignored one situation or activity 

26.2 Attended each situation or activity Inefficiently 

26.3 Attended one situation or activity well, the rest 
Inefficient with busy work. Idle time, or practice 
that reinforces errors 

26.4 One situation or activity clearly more meaningful, 
but the rest not neglected 

26.5 Each situation or activity smoothly attended, all 
students on task 



Bilingual-Multicultural Supplement 
(Rated V it not bilingual involving Englisli) 

Lessons Involving English (27) Isteanlngful 

Meaningful to Students Lessons 

a. Emphasizes regular content, not drill in English 

b. Presented In a connotative context understood by 
students 

c. Self-evMent Input during instruction in English OR 
NEP students not represented 

d. Eighty-percent (80%) mastery of objectives achievable 
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Bilingual-Multicultural Supplement 

(Rated "6" when not billnQual involving home language) 

Lessons Involving the Student Home Language 

a. Used such registers as 

colloquial formal 
Informal semi-formal 
technical 

appropriately to develop home language while 
learning basic skills 

b. Focused on development of home language speaking, 
reading, and writing 

c. No disruptive (distractive) hesitations or lapses 
related to the language itself 

d. Provision for practice and expansion of LEP student 
home language 

e. Eighty-percent (80%) mastery of objectives 
achievable 



Specific Cooperating Teaclier Observation 

UNIVERSITY SUPERVISOR OR MENTOR PREVIEWS ITEMS 29-33 WITH PRINCI- 
PAL. COOPERATING TEACHER. OR DEPARTMENT CHAIR. Student success can be 
confirmed by the coopeiatlng teacher as quizzes and tests are administered. 
Items on testing can be observed by the cooperating teacher only when a test is 
administered and reported. Item 34 can be observed only when a standardized 
test Is administered. 

Student Success Rate (29) Pupil Success 

Condition: Unit evaluation results and criteria Rate 

At the 80% Mastery Level: 

2 9.1 Few students (less than 60%) achieved objective 

2 9.2 Some students (about 60-69%) met objective 

2 9.3 Many students (about 70-79%) met objective 

2 9,4 Most students (about 80-89%) met objective 

2 9.5 Nearly all students (about 90-100%) met 

objective 
OR at the 100% Mastery Level: 
2 9.6 All students met objective to the extent specified 



Testing Skills 

Test Environment and Materials 

a. Noise level, activity, and movement minimized 
distractions (conducive to measuring objectives) 

b. Provided student comfort with such matters as: 

ventilation, temperature, and avoided glares 

c. Spoken directions clear and moderately presented 

d. Materials arranged to minimize distractions 



(28) Home Language 
Proficiency 



(30) Testing 
Environment 
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Handled Extraneous Behavior 

No extraneous behavior existed (rated "5") OR 



(31) Extraneous 
Behavior 



a. Disregarded or redirected irrelevant remarks 

b. Focused on motivation, interest, and tasit 

c. Ignored nondisruptive extraneous movements, 
such as encouraging general performance, not 
specific items or answers 

d. Foresaw and precluded fatigue and distractions 



Test Scoring (32) scoring 

a. Instmment efficient to process 

b. Maintained record of appropriate demographic 
data (e.g., chronological age, correct Items, etc.) 

c. Evaluated as a whole,'^^eightlng results as needed 

d. Test evaluated within the Intent of the instrument 



Performance Recording and Report Writing (33) Recording 

Much teacher reporting is limited to the grade book and 
the report card, which meets these criteria. However, 
formal written report criteria are also addressed here. 

a. Based on specific obsen/ed informatk>n for objective, 
straightforward style in interpretation 

b. Reason for the report implicit or specified 

c. Recording done soon 

d. Standard English spelling, grammar, and tow- 
inference words for formal written reports on 
specific students OR not needed (e.g., grade book) 



Standardized Testing Supplement (Rated "6" if not applicable.) 

Standardized Procedures (34) standardized 

a. Used exact wording of directtons Testing 

b. Maintained accurate timing 

c. Presented materials in the prescribed manner 

d. Didn't depend solely on reading printed directions, 
but did have them available for ready reference 
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DISCIPLINE AND CLASSROOM MANAGEMENT 



Class Cohesiveness and Rapport (35) Group Dynamics 

Group cohesiveness and classroom rapport could not be 
established and cultivatedn (rated "5*), OR the teacher 
was able to establish rapport with the class and build a 
general sense of belonging, evidenced by: 

a. Students generally supported teacher leadership 

b. Students supported efforts of each other towards targeted 
learning 

c. Student language free of derogatory references, sarcasm 

d. Student treatment of others fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 



Communicated Professional Concern (36) Professional 

a. Eve contact or fanial Bxprftssions mmmiiningteri Support 
respect, concern, and interest. 

appeared Interested eye contact without staring 
eye-brows raised lighting up frequently 
demonstrative shining, "dancing" eyes 

looked pleased changes in expression 

supportive frequent smile 

vibrant demonstrative 

b. Voice Inflections stressed points of Interest and 
importance. 

chanped volume and speed suddenly 

clear articulation varied tone and pitch 

c. £fijSiU£& communicated poise. 

natural movement unpredictable and energetic 
moved around room sat among students 
changed pace swinging around 

d. Gestures accantnatfld points. 

vigorous nodding when in agreement 
pointing natural movement 

sweeping quick and demonstrative 



Demonstrated Warmth and Respect (37) Promote Mutual 

a. Used student names in both a warm, respectful way Respect 

b. Asked (or knew) student interests and opinions 

praising accepting idear, feelings 

clarifying varied responr^es 

encouragement 

c. Maintained environment of mutual respect 

d. Language free of derogatory references, sarcasm 
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Provided Feedback to Students about Behavior (38) Feedback about 

a. Predominantiy positive reinforcement Behavior 

b. Clear expectations about behavior supported by con- 
structive comments about (un)acceptable behavior 

c. Indicated awareness of participation and any signifi- 
cant off-task behav'or 

d. Nonverbal feedback 

smiles frowns 
nods proximity 



Responsive to Student Needs and Feelings (39) sensitive to 

(Promoting Healthy Self'^oncept) during Students 
Intervention 

No apparent need for intervention (rated "5") OR minor 
behavior problems appropriately managed by the foltowing: 

a. Praised, corrected, recognized, or displayed student 
products at signs of emerging frustration, boredom, 
or restlessness to appropriately meet needs 

b. Encouraged/complimented sustained effort and self- 
discipline during difficulty 

c. Feedback adjusted to emottonal needs without over- 
reacting or k)slng balance 

d. Treatment of students fostering self-worth and sense 
of belonging (group cohesiveness and cooperatton) 



Maintained Positive Classroom Behavior (4U) Positive 

a. Classroom control maintained through clear directions, 
smooth transitions, and established routines 

b. Appropriate behavior reinforcement, such as: 

reward non-verbal communication 

compliment encouragemem 
correction 

c. Inconsequential misbehavior overlooked OR none existed 

d. Gukiance to promote self-discipline and responsibility 
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Managed Disruptive Beiiavlor Di3, 
No disruptive twhavior existed (rated -5") OR Behavior 

a. Focused on individuals who cause disruptions 
rather than the entire class (individual strategies 
planned as needed for special needs) 

b. Major disruptions attended to quickly and firmly 

c. Appropriate consequences, such as: 

based on severity of rule violation or off-task 
or disruptive behavior, 
clarity to students, 
consistent and fair application, and 
matched to age, class, and policy 

d. Keeping intervention as private as possible 



Specific Cooperating Teacher Observation 

UNiVERSiTY SUPERViSOR OR MENTOR PREVIEWS ITEM 42 AND, WHEN APPLI- 
CABLE, ITEM 43 WITH PRiNCiPAL, COOPERATiNG TEACHER, OR DEPARTMENT 
CHAiR. The cooperating teacher's bacicground puts these items in context. 
However, the supervisor's general and special bacicground Iceeps these matters 
in perspective. Observation of such matters as appropriate attire and 
grooming can be made at this time. 

Maintained Professional Decorum (42) Decorum 

a. Attire, hygiene, and grooming appropriate for 
a classroom environment 

b . Complied with school policy and legal standards 
for pubiic staff conduct and confidentiality 

c. Directed conduct of students according to 
school policy 

d. Supervised non-instructional duties for which 
the cooperating teacher is normally responsible 
(Condition: student teaching in full charge of all 
the cooperating teacher's normal responsibilities) 
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Special Education Supplement 

Used Behavior-Management Skills and Teciiniques (43) Behavlor- 

a. Behavioral objectives Isased on baseline data or observation Management 

b. One iSpecifiC system witli understandable rules and conse- skill 
quences (e.o., assertive discipline, precision teacliing) 

c. Uses direct observation measurement procedure, sucii 
as tlie following, for ongoing records to evaluate beliavior 
and modify interventions 

duration recording inter.'al recording 

event recording time sampling 

d. Such techniques as the following observed (combined 
or modified if indicated): 

activity reinforcement modeling 
contingency contracting shaping 
group contingency social reinforcement 

home-based reinforcement token system 
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ALOE Methods Edition 



Arizona Lesson Observation and Evaluation 

March 30, 1990 



The ALOE Methods Edition is provides a frame of reference for preservice or inservice 
teacher education for a peer-teaching setting. However, this edition is not intended for faculty. 
This edition is Intended for on-going comparison with instruments invoiving iessons taught to 
peers in teacher education methods class settings. Coordinated on-going comparison with 
various Instruments available in teaching methods classes is possible by research staff only 
with such an edition. This makes a longitudinal picture possible. 

Though an introductory education Instructor might focus on specific items, caution must 
be made to keep teaching practice in context as much as possible. Interaction of specific skills 
with each other m\es effectiveness for intended purposes. Thus, teaching concepts should 
generally be established before specific ALOE items are identified to the one observed. This is 
besi done inductively, letting students generalize rationale and conclusions from a common set 
of obsen/ations. 

The Categorical Component-planning, instruction, discipline and class management, and 
reflection-is vital to developing an integrative context for skills with their relationships to 
other factors under the teacher's control. This component is especially vital in introduction to 
professional teacher education and in synthesizing pedagogy into more than mechanistic 
cloning of skills. Conceptual grasp of why and when certain teaching practices are effective is 
so important since the knowledge base is growing. The ALOE assumption is that the context 
makes teaching skills coherent. This instrument balances conceptual foundation with specific 
teaching practices in the hope of helping teacher educators and mentors foster the effective art 
of teaching related to professional practice and factors within a teacher's control. 
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Categorical Component 

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and 
develop a consensus or "feel" for a category with the other evaluator (the cooperating teacher/ 
department chalr/princlpal or the university supervisor/mentoi), record the perception as a rating 
rather than an average for the following categorical items. Circle the appropriate number O-through-6. 
The purpose is not to average the items of each category, but to estimate an overall "feel" for each 
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements 
Analysis of Teaching Skills (FEATS) are: 

Categorical Rating Scale Definitions 



Not Needs 
applicable education 
before 
practice 
0 1 



hkeds 
significant 
education 
and practice 
2 



tweeds 
minimal 
education 
and practice 
3 



Needs 

significant 

refinement 



Neixfs 

minimal 

refinement 



Mastered 



PROFESSIONAL THINKING .tNi) P! aHNING: Was able to identify beforehand what was 

to be taught and the criteria which « j evaluate achievement. 

0 1.3 4 5 6 

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was 
planned or provide reason(s) for changes in the lesson. 

0 1 2 3 4 5 6 

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and 
professional decorum conducive to the desired learning. 

0 1 2 3 4 5 6 

REFLECTING (after post-observation conference): Was able to identify areas of 
strength and plan for continued professional development. 

0 1 2 3 4 5 6 

ANALYSIS (after post-observation conference): Was able to identify 
cause-effect (interaction) relationships of teaching decisions and skills to 
what happened In the lesson 

0 1 2 3 4 5 6 

PRCf ESSIONAL DEVELOPMENT (after post-observation confer- 
ence): Was able to identify strategies, styles, techniques, or approaches to 
improve teaching effectiveness with the students in the observed lesson. 
0 1 2 3 4 5 6 
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SSr.l;l^'!f "'J^L™ ^OLLOVVNO PAOES: «e.s .e <,u,„,.ed as follows: 



Discrete-scale items are scored as: 

1 - None of the descriptors is evident. 

2 - One of the descriptors is evident 

3 • Two of the descriptors are evident. 

4 - Three of the descriptors are evident. 

5 - Four of the descriptors are evident. 

6 - Five of the descriptors are evident. 

7 - Six of the descriptors are evident. 

The total value possible depends on the number 
of descriptors identified. 



Hierarchical-scale items are scored as in the example: 

1 - 1 7.1 Few students achieve objective 

2 • 1 7.2 Some students meet objective 

3 - 1 7.3 Many students meet objective 

4 - 1 7.4 Most students meet objective 

5 ■ 1 7.5 Neariy all students meet objective 



^Inf T? ^[^^"^^^ "^'"^"y expected to be observed in simulation 

sett ngs. The other items can be supplemented with ratings on such matters as promptness with 
assignments, conscientious wori<, and contribution to coursewori< 



PROFESSIONAL THINKING AND PLANNING 

Specifled Observable, Measurable Lesson Objectives 

Condition for lesson observation: Outline of unit objectives 

a. Objectives based on Identified unit concepts and skills 

b. Logically sequenced OR one objective planned 

c. Appropriate for student success level 

d. Specified conditions of performance 



(1) Objectives 



Specified Teaching Procedures for Lesson 

a. Referenced to objectives 

b. Identified clearly how objectives are met 

c. Sequenced In terms of what students are to do 

d. Included an advanced organizer (set) 

e. Included appropriate closure 

f. Included Integrative transitions 



(2) Procedures 



Specified Resources for Lesson 

Condition: Ust or Inclusion of materlab (even in facsimile form) 

a. Relevant and referenced to objective/learning activity 

b. Usable 

c. Concrete or manipulative (haiids-on) material Included 
OR rtot needed 

d. Supplemental resources contributed to skill or concept 
OR school-adopted resources sufficient 



(3) ResoL'xes 
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Spocifiod ■Procedures for Assessing Progrf/ss (4) Assessment 

Condition: Include pr»-prBsentation, progress checK, and Procedures 
post-presentation evaluation scheme, including otx^er- 
vaUon, records, teacher-made, or standardized tests 

a. Referenced ito objectives 

b. Helped students identify objectives before assessment 

c. Appropriate to objectives, content, and procedures 

d. Assessment appropriate to students and expectancies 

e. Planned for periodic progress checks 

ITALICIZED ITEMS BELOW ARE NOT NORMALLY 
OBSERVED OUTSIDE THE K- 12 CLASSROOM SETTING. 



Planned for Diversity of Student Culture 
and Behavioral Patterns 

a. Based on observation 

b. Targeted specific instruction 

c. Provision for adaptive or unfinished assignments and 
enrichment activities for those who finish early 

d. Identified alternative procedures OR observed alterna- 
tive procedures not essential 



(5) Diversity of 
Student Culture 
and Behavior 



Activities Accounted for Diversity 
of Student Abilities 

Plans (and questions) balanced lower and higher levels of 
cognitive thinldng (e.g., linowledge, application, analysis, 
synthesis, and Judging). 

a. Appropriate to unit objectives 

b. Effective for student ease and motivation (readiness) 

c. Smooth transition to/frcm other cognitive levels 

d. Appropriately balanced higher and lower cognitive 
thinking 



(6) Divetsity of 
Student 
Abilities 



Established Conditions for Learning 

a. Procedures speciy control techniques to facilitate 
target learning 

b. Facilities and materials readily accessible (organized 
to maximize target learning) 

c. Specified expectations for student behavior 



(7) Classroom 
Control and 
Management 
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Cooperating tucher PREVIEWS ITEMS 8 AND 9 WITH UNIVERSITY SUPERVISOR 
OR RESEARCH EVALUATOR. Some descrlptoi s are not available until the 
cooperating teacher observee the overall unit upon completion. At the school 
site, your knowledge of district scope and sequence should determine relevance 
of a lesson and unit to adopted course objectives. 



defined based from which to build unit 

b. Unit perfonvance evaluation based on speci- 
fied criteria 

c. Enrichment and/or remedial plans based on 
fonnatlve evaluation OR Approximately 80% 
of the students achieved 80% of the objectives 

</. Students were provided unit-feedback 



Adherence to Course Objectives (9) Adherence to 

( 1) Instruction meets adopted scope and sequence. Adopted 



adopted course of study. 

9.1 Unrelated 

9.2 Slightly related 

9.3 Satisfactory 

9.4 Relevant to course 

9.5 Most relevant to course 



Adherence to Curriculum Objectives 

a. Preassessment or previous unit performance 



(8) Adherence to 
Objoctives 



(2) Any substituted materials are related to the 



Curriculum 
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INSTRUCTION and classroom organization 

ITAUCIZED DESCRIPTORS BELOW ARE NOT NORMALL V 
OBSERVED OUTSIDE THE K'12 CLASSROOM SETTING. 



Attended to Routine or Ritual Tasks (i o) Routine Tasks 

(or Time on-Task) 

a. Efftolent teacher-attended routine tasks 

b. Instruction not interrupted by routine tasks 

c. Materials ready and in place 

d. Smootii transitions between activities or parts 
of the lesson 

ft Students showed evidence of established routines 



Opened Lesson Effective.^ Lesson Opening 

a. Previewed lesson (established clear set) 

b. Focused attention early for learning 

c. Used student motivatton and enthusiasm 

d. Opening was smooth and integrated 

9. Connected (bridged) previous learning to new learning 



Gave Clear Directions and Explanations Related to (1 2) Directions and 

the Lesson Explanations 

a. Appropriate for group size 

b. Apparent effort to preclude confusk}n 

c. Immediate clarification in same or different words 
OR not needed 



Used Appropriate and Effective (13) Appropriate 

Teaching Methods (Techniques) Teaching 

a. Relevant to objective Methods 

b. Teaching adjusted to monitoring and feedback 

c. Attention drawn to target leaming rather than 
the method 

d. Smooth transitions between methods OR one 
method appropriately used 
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Used Student Responses and Questions in Teaching (1 4) Use of student 

a. Questioning strategies effective for class Involvement and Responses 
appropriate to the lesson (including such nisans as active 

student involvement or thought-provoking questions) 

b. Responses or questions solicited throughout lesson 

c. Recognized students wanting to volunteer responses 

d. Incorporated appropriate responses Into the lesson 
9. Levels of questions effective for cfass Involvement 

and lesson 

f. Clear, supportive, and helpful answers to questions 



Provided Opportunities for Participation (15) Opportunities 

15.1 Required passive presence. to Participate 

15.2 Few students required to participate actively; 
most appeared bystanders. 

1 5.3 Most students had opportunity and participated 
active^ at some time in the lesson 

15.4 All students had opportunity and participated 
in some type of activity 

15.5 All students had opportunity for participation 
In two or more activities OR one activity was 
appropriate for the lesson. 



Provided Student Feedback Throur'^ u* Lesson (16) Feedback to 

a. Provkied positive feedback for sti ' rk students 

b. ProvkJed con'ective feedback for incorrect answers, 
nonresponslveness, "wiW guesses," or misinterpre- 
tattons OR not needed 

c. Helped students evaluate their own performance 



promoted Student Retention (17) Retention 

a. Previewed or helped students kientify lesson's Techniques 
purpose or importance 

b. Linked existing student experience or interest to 
current lesson 

c. Modeled leamlngi^. 

d. Accurate response to mistakes with opportunity 
to correctly practk:e skill before assignment or 
assessment 

e. Strategies presented to help organize content 

f. Reviewed previously^learned material 
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Provided Opportunity for Closure or d 8) closure and 

Summarization Summarization 

a. Relevant to objective(s) 

b. Students involved in concept or skill closure 

c. Related to lesson's setting 



Used Instructional Equipment and Other Aids (1 9) instructional 

Support media/materials were unnecessary OR the Equipment/Aids 
following are evident: 

a. When used, supported objective(s) 

b. Modeled objective(s) with concrete or manipulative 
(hands-on) materials 

c. Guided practice used media/materials 

d. Media/materials blended with other instruction 



ITALICIZED ITEMS AND PHRASES 
BELOW ARE NOT NORM ALL Y OBSERVED 
OUTSIDE THE K'12 CLASSROOM SETTING. 

Demonstrated Ability to Work with Individuals, (20) Grojping 

Small Groups, and Large Groups 

All learners could effectively participate in the whole group 
with minimal fmstratton and boredom OR 

a. Continuously observed entire class while directing rele- 
vant questions or obsen/atlon to a> attended subgroup 

b. Based on diagnosed or frequently-checked skill leveis and 
abilities with objective being taught 

c. All students doing work they can successfully achieve 
at approximately 80% mastery level with minimal frus- 
tration, according to frequent checks 

d. Teacher role effective to each group size 



Instruction Addressed Cultural/ (21 ) Diversity 

Behavioral Diversity 

The class was apparently homogeneous regarding ethnic 
representathn, handicaps, language, socio-economic status, 
emotional development, and cognitive ability OR 

a. Integrated Instmctbn to address varied student needs 

b. Lesson adjustments to address learning styles and language 
ability presented before beginning class activities 

c. Presented adaptations for those who finished early or did 
not finish 

d. Adapted lesson for student motivation (readiness) 
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Used Instructional Time Effectively (22) instructional 

a. Began and ended class on time Time Use 

b. Instnjctlonal pace and Intensity effective for class 

c. Revised Instmctlon using evaluation results or 
otfservatbn OR not needed 

d. Internjptlons minimized by on-going classroom 
management 



D, -nonstrated Knowledge in Subject Area (23) Subject Area 

a. Information relevant to topic or objectives Knowledge 

b. Vocabulary appropriate and at proper difficulty level 

c. Accurate information In context and current sources 

d. Addltbnal resources for Independent student use 



Acceptable Written and Oral Expression (24) Speech and 

a. Grammatically correct speech and writing Writing 

b. Understandable speech 

c. Legible writing 



ITALICIZED ITEM 25 HERE IS NOT NORM ALL y 
OBSERVED OUTSIDE THE K'12 CLASSROOM SETTING. 



Maintained an A ttractlve and Stimulating (25) Environment 

Environment 

The teacher had nc authorization or opportunity to 
control or modify the classroom setting (rated "6") 
CR 

a. Noise level, activity, and movement minimized 
distractions 

b. Smooth retrieval, arrangement, use, transition, 
and storage of materials In safe and orderly setting 

c. Bulletin boards and displays showed student vi/ori< 
or promoted Instructional purpose 

d. Provided student comfort 
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Special Education Supplen^ nt 

(Rated "5" if one activity was appropriately conducted or 

"6" if not special education.) 
Exhibited Overiapping Behavior (26) overlapping 

More than one situation or activity simultaneously not Behavior 
apparent during the lesson OR When handling more than 
one situation or activity simultaneously: 

26.1 ignored one situation or activity 

26.2 Attended each situation or activity Inefficiently 

26.3 Attended one situatic n or activity well, the rest 
inefficient 

26.4 One situation or activity clearly more meaningful, 
but the rest not neglected 

26.5 Each situation or activity smoothly attended, all 
students on tasl< 

ITALICIZED ITEMS BELOW ARE NOT NORMALLY 
OBSERVED OUTSIDE THE K'12 CLASSROOM SETTING. 



Bilingual-Multicultural Supplement 
(Rate '6' if not bilingual involving English.) 

Lessons Involving English (27) Meaningful 

Meaningful to Students Lessons 

a. Emphasizes regular content, not drill in English 

b. Presented in an understandable context 

c. Self-evident input during instmctbn in English OR 
NEP students not represented 

d. Eighty-percent mastery of objectives achievable 



Bilingual-Mjiticultural Supplement 

(Rate "6" If not bilingual involving home language.) 

Lessons Involving the Student Home Language (28) Home Language 

a. Used language registers appropriately to develop 
home language while learning basic skills 

b. Focused on development of home language speal^ing, 
reading, and wfitinp 

c. No disnjptive hesiijtions or lapses (in the language) 

d. Provision for practice and expansion of LEP stu- 
dent home language 

e. Eighty-pement mastery of objectives achievable 
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Cooperating toacher PREVIEWS ITEMS 29-33 WITH UNIVERSITY SUPERVISOR 
OR RESEARCH EVALUATOR In classroom soWngs. Student success can be 
confirmed only after quizzes and tests are administered. Items on testing can 
be observed by you only when a test Is administered and reported. Item 34 can 
be observed only when a standardized test Is administered. 

Student Success Rate (29) Success Rata 

Condition: Unit ty/aluation results and criteria 
At the 80% Mastery Level 

29. 1 Few students (less than 60%) achieved objective 

29.2 Some students (about 60-69%) met objective 

29.3 Many students (about 70-79%) met objective 

29.4 Most students (about 80-89%) met objective 

29.5 Nearly all students (about 90- 1 00%) met objective 
OR at the 100% Mastery Level: 

29.6 AH students met objective to the extent specified 



Testing Skills 

Test Environment and Materials rjo) Test Setting 

a. Noise level, activity, and movement minimized 
distractions 

b. Provided student comfort 

c. Spoken directions clear and moderately presented 

d. l^aterials arranged to minimize distractbns 



Handled Extraneous Behavior (31) Test Behavior 

No extraneous behavior existed OR 

a. Disregarded or redirected Irrelevant remarks 

b. Focused on motivation, interest, and task 

c. Ignored nondismptive extraneous movements, 
such as encouraging general perfonnance, not 
specific items or answers 

d. Foresaw and precluded fatigue and distractions 



Test Scoring (32) Teat Scoring 

a. Instrument efficient to process 

b. Maintained record of appropriate demographic 
data (e.g„ chronological age, correct items, etc.) 

c. Evaluated as a whole, weighting results as needed 

d. Test evaluated within the jj^HsM of the instrument 
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Perfotmanco Recording and Report Writing (33) Reporting 

Much teacher reporting Is limited to the grade book and 

the report card, which meets these criteria. However, 

formal written report criteria are also addressed here, 
a. Based on specific observed Information for objective, 

straightforward style In interpretation 
t. Reason for the report Implicit or specified 
*?- Recording done soon 
d. Standard English spelling, grammar, and low- 

Inference words for formal written reports on 

specific students OR not needed 



standardized Testing Supplement 
(Rate '6' if not applicable.) 

Standardized Procedures (34) standardized 

a. Used exact wording of directions Procedures 

b. Maintained accura.e timing 

c. Presented materials in the prescribed manner 

d. DIdn 't depend solely on reading printed directions, 
but did have them available for ready reference 
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DISCIPLINE AND CLASSROOM MANAGEMENT 



rrALICIZED ITEMS AND PHRASES ARE NOT NORM ALL Y 
OBSERVED OUTSIDE THE K'12 CLASSROOM SEi TING. 



Class Cohesnlveness and Rapport (35) Group Dynamics 

Group cohesiveness and classroom rapport could not be 
established and cultivated, OR the teacher was able to 
establish rapport with the class and build a general sense 
of bebnging, evidenced by: 

a. Students generally supported teacher leadership 

b. Students supported honest efforts of each other 
towards targeted 

c. Student language free of derogatory references, sarcasm 

d. Student treatment of others fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 



Communicated Professional Concern (36) Professional 

a- Eve contact or facial exprflsstnp^ mmmimirfltoH Support 
respect, concem, and interest. 

b. Voice infiftfltionfi stressed importance and interest. 

c. £^liim communicated poise. 

d. idsstuifis accentuated points. 



Demonstrated Warmth and Respect (37) Promote Mutual 

a. Used student names in a warm, respectful way Respect 

b. Asked (or knew) student interests and opinions 

c. Maintained environment of mutual respect 

d. Language free of derogatory references, sarcasm 



Provided Feedback to Students about Behavior (38) Feedback about 

a. Predominantly positive reinforcement Behavior 

b. Nonverbal feedback evident 

c. Indicates awareness of participation/off-task behavior 

d. Clear expectations about behavior supported by con- 
structive comments 
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Responsive to Student Needs and Feelings 
(Promoting Healthy Self-concept) during 
Intervention 

No apparent need for Intervention (rated a total of "3") 
OR minor behavior problems appropriately managed by 

a. Praised, corrected, recognized, or displayed student 
products at signs of emerging frustration, boredom, 
or restlessness to appropriately meet needs 

b. Treatment of students fostering self-worth and sense 
of belonging (group coheslveness and cooperation) 

c. Feedback adjusted to emotior\al needs without over- 
reacting or losing balance 

d. Encouraged/complimented sustained effort and self- 
discipline during difficulty 



ITALICIZED ITEMS BELOW ARE NOT NORMALLY 
OBSERVED OUTSIDE THE K'12 CLASSROOM SETTING. 



Maintained Positive Classroom Behavior (40) Positive 

a. Through directions, transitions, and routines 

b. Appropriate behavior reinforcement 

c. Inconsequential misbehavior overlooked OR none existed 

d. Gukiance to promote self-discipline and responsibility 



Managed Disruptive Behavior (4i) Disruptive 

No disruptive behavior existed OR Beliavior 

a. Focused on individuals who cause disruptions 

b. Major dismptions attended to quickly and firmly 

c. Appropriate consequences 

d. Kept inten/ention as private as possible 



(39) Sensitive to 
Students 
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Cooperating teacher PREVIEWS ITEM 42 AND, WHEN APPLICABLE, 43 WITH 
UNIVERSITY SUPERVISOR OR HESEARCH EVALUATOR In classroom settings. The 
cooperating teacher's background puts these Items In context. However, the 
supervisor's general and special background puts these matters In perspec- 
tive. Cooperating teacher observation of such matters as appropriate attire 
and grooming can be noted at this time. 



Decorum 



(42) Decorum 



a. Attire, hygiene, and grooming appropriate for 
a ciassmom environment 

b. Compiied with schooi policy and iegai standards 
for public staff conduct and confidentiaiity 

c. Directed conduct of students according to schooi 
polity 

d. Supervised non-instmctionai duties for which 
the cooperating teacher is normaiiy responsible 
(Condition: student teaching in fuii charge ofaii 
the cooperating teacher's normal responsibilities) 

Special Education Supplement 
(Rate '6' if not appiicabie.) 
Behavior-Management Skill 

a. Behavioral objectives based on baseline data or obsen/ation Management 

b. One specific system with understandable rules and conse- 
quences (e.g., assertive discipline, precision teaching) 

Co Uses direct obsen/ation measurement procedure, such 
as the foibwing, for ongoing records to evaluate behavior 
and modify inten/entions 

duratbn reinforcement modeling 

event reconiing time sampling 

d. Such teclmiques as the following obsewed (combined or 
modified if indicated): 

activity reinforcement modeling 

contingency contracting shaping 

group contingency social reinforcement 

home-based reinforcement tol^en system 



(43) Behavior- 
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Arizona Methods 

. Edition 

Losson 

Ooservation and 
Evaluation 

RECORD 


Teacher Observed: 


I.D. 


Date: 


Observer: 


Course: 


1' applicable, check PRACTICUM ( ) 


Instrument being 
compared with ALOE: 



DIRECTIONS : With#U3i Then observe the lesson for Instruction 

and Discipline Categories; (I) Mark "olw^ • from the conference with the observed 

teacher (2) Ma* <^ 

refer to the«Mnpl<^e seioPAI^;i^ heading each cate- 
gory. When the suhimjaiy jjMgq^^ disregard iilling in the abovft information. 

TO TRANSFER YOTHE SUMMARY SHEET: Circle appropriate descriptor letters (A, B, etc.) or the statement 
number <l-to-5) best describing hi<*^ (usually 4-to-7) in the 

box immediately below the summaiy item number. Circle the appropriate number in the Categorical Ratings box 
for these defiMtioJis: a»»Nb^^ Needs significant education and 

practice; 3 « Needs minimal edi^^ 5 « Needs minimal refinement; 

and 6~ Developed or mastered. The outline item is a SpwjialEdMcatibn supplement. 



Reflecting 



(a) Analysis 



(b) Professional Development 



OA 
C 

e 
c 



1 Objectives (1) 



Descriptor Entry Dir^tl^umricatBn^ 
Conditions ■;. . -j^^-^" 



...HI 

j4Thifw 0 

%:5ta □ 



Rationale: 



2 Procedures (2) 



Descriptor Entry 

Obs«rv^ •-•..CMed 
Q tlilelewnoed; . Q 

Q bHo*^*ch>««Aj Q 

Q ft Sequenced ; 

D <l OirganisMT (set) Q 



Direct Numerical Entry 

Descripttss 1 None Q 

evident 2 One O 

»Tavo O 

4Thiee Q 

SFour □ 

6 Five O 

7 Six Q 



Rationaie: 



o 
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3 Resources (3) 


4 Assessment Procedures (4) 


DescHpfor Entry a pitfitftNumerk^Emi^-' 
Observed a*tificd :|)e8criptO« t 
□ « Relevant . □ *vi*nt ::. iort0 :n 


: " Descriptor Entry Direct Numerical Entry 

O b $tw<t«nte identify Q 3 two Q 
.j0.f Apptopyia^^.::;-:. 0 t{, 
■ • 0 d Bfifecfive •• •'•••r • ••= O--.:- n 


' : . '.'\\'\ 10'*,.,* V, * * * '•* •■ .'• ■*• •*• V • I • 






. •.* . * *'*.*.* .' *•'*•:!'! 
* * * * ***** •' •**..**** * * * * * ." .', , . *.!;' ;V:':* ' * 


V-:- •^■-vo.^v. v.- V.---- ; . .: ; ■ :■■ ■ ■ ■■ ■ ■ ■■■ 
.^?.:.:.^v.^^^^v^.• v.^yA'"-:wv^^^ . . .■ ■ ■ • • ■ . . 
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5 Routine Classroom Tasks (10) 


6 Lesson Opening (11) 


f Instruction 


O^scriptQf Entry ^ v Ditect NtunHiital Bnirif:^ 
owed Clarififld.a^^^^ j Kone Q'^ 

P b Nondiaruptive Q • . . . \ ^Two JO 

d TransiHons^ '■■^^■-^ ::"X::^^^^^^^^^^^^^^^ 

. • •. .'.'!• ' If: :;.>;:;: : f : :::i*''':::;:V: :',*:*'V:'!v*':*:' •>':'•':•:*:':*:•:*:: ': fiVft"!:: :*f:V^ 
1 1 1 1 1 Hill 1 1 n 1 1 1 1 1 1 1 r 1 1 1 1 1 i " i 1 1'i iVj i j j i i 'i i i i i n ' r i i i * i u iVf * * i'i'i'i ffif n i i 1 ' ' i'Siv!*^*:!***"':-*" • 


:>••• ^ Clarified Descriptors 1 None □ 
• Qb^^uf^'ll^g: □ 3Two □ . 
. 04 $tft6o^7&Br4WdD 5 Four □ 




:-. .-. ;D rt#i>k»i#*Ii*r:>>:-''>.">.;'-:-'*>:-i :-^:•:•:•;•^^■•!v^:•:•^;•^:c•^:•^^:•:•:•^:•:•:•^t•w•^!■:•:^••^^^:<•^y<•:<•v.v.^ 

' ' •■*;*y :*':':• :''*'%>vv«Y/'i!''^^1'V'*'x^ •'v:>:'*''''<*'*X'S4'*!v:x^ 
. . :: ; :.. X '■' '.' i.; : i.iC'-iii^:':;!:::'* % S-^i'i'i'S^'i^j^^^^^^^^^ 

... . . . .■:•:•;•:^■^•.v:■: 


'!'!•:¥!':':*.':$ ':'.V*Y Y'Y •'•'•**'' .*.':•;'!•.•*!•'*•**! '*'•* . 

•. 'v.v ^ ■ . .■ .... • 
: ' y, 'j: \ !''|! I ; ; . * • . : * 

•Xxty.vv.j.y.,. 'xV; .-I^^ ;•: : • • • • . ...... . : ■ . . 

v'^'^viV'V^^^ - •• •. — . • • .• 

•^:-?:^'';*iv:vr^^ ■ • .• 
. .v... ;::': .^ . • •. •= •: :• 




Wol normaUy absenwi outsidi^ the K-i2 ctassrom setting. 






7 Directions and Explanations (12) 


8 Appropriate Teaching Methods (13) 




Descriptor Entry • ' Direct Numerlcai Entry 

Observed Owifiod l)cscriptOIS I HoihS Q 
[] « Appropriate for size Q tvid^iit . p 

□ hPtecUide confusion Q □ ' 

□ c Cl^ficatioft^'==--^:^l^I^ 


Descriptor Entry Direct Numerical Entry 
Obtfetved Clartfiisd Descriptors 1 None Q 
Q * Obiectlve*r«fcf6nc«cQ eVklent ; 2 0ne 
D fa Adjusted to feedbaclQ 3 Two Q 
□ 6 FocwedOrt leamJigD 4 Three □ 

'^^^Smootk transitions 
^^WtHrxmf mth0tt OK* 




Raticmide: - - , ;;}/ivj:v^ 






: Rationaloj 






*Not MfmaHy observed outside the K-12 classroom setting. 
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9 Student Responses (14) 


10 Provided Opportunities for Participation (15) 


Descriptor Entry t>it0ctNvmrimi Entry ^ 
Observed Clwified IJesciiptors 1 None 0 

□ b Solicitftd responsesO ■■ if'":: Jj'^Sl^ Two D'^i ■ 


; Direct 

n 2 jMostlv bvfiUnjder& 
: > D 3 Some activity for most students 
0 * OppoTWnHy for all in an activity 


. G t Questions effective 0^?^::^^^^^^ Kve . D l... 


' 50pt>ortunity f<fr all in 2+ acthities or 
. ; . <?J!i* ^Ktivity appropriate for lesson* 


.*. ■ :•:•>-•:•; :■.■ : :■:■: : :■; : >-•; ;■: : : •:•:•: ■■ ■■■■■w 




Rationale: 






^ Not nonnjJIy; <^ outside the K-1 2 classroom setting . 


11 Feedback to Students (16) 


12 Retention Techniques (17) 


' Observed: "-^ V ■ ' ; : Ctanfibli::??';Disj^^ J None Q ■ " ■ 

[]] b Corrective if needeclQ-:-":' '"^^"^^^^^^'^-'^ '.3 Two .■" Q 
Q c;Stvdertt-evalumioii=-;' ID-' '^i'- • = • • • "4 


■'V-iip^^ Entry : ■ . Direct Numerical Entry 
lJ^>^^ Clarified Descriptors 1 None □ 

;![fl'f|UnJc^ Q . 3Two □ 
|Qfc;Iyipdel^ □ ' 4 Three □ 




■■■P:;^Cj^ ■ ■ ■ ■.5Four D . 
|Q||;JtsfN|m ■ . 6 Five Dv;:. 








"Not noTTridlly observed outside the K-12 cli sroom setting. 



ERIC 



58 



42 



13 Closure and Summarization (18) 



14 Instructional Equipment/Aids (19) 



Desctipfor Entry Dirm Numerical Eft(ry 
Observed Clarifiea Descriptors lN<nw □ 

tnsttmioml unit^ 



•.•.•.•.•.'.•.••.•••.•.•.•.•.•.•.•.•i'.'.V.ViV.'i'.'.'.V.V.'.'.*.'.-.'. 



iiii i^W i i i W i t;wri» i i i ' i i i t i i ii h i : i 



Descriptor Bntry Direct Nnmericat Entry 

Ob«ctrv<Mi Cltrified Descriptors 1 NoneD 

D f Su|)JK>rt«<$ <>bje0 dve Q evident 2 One □ 

D^Blw& ittt^^^b^^^^ . 5 Four □ 



Rationale:. 



.V.' ' v. ••• •. .V.' • 

. . ............ ...wv 



. . • V.'.V • 



«'•'.' ' * " .*"' *'*''. '* ** . !**' ' ' * ' ***' ' 

;*i'i';V'.. **.**:'■* ■! *'•'•"' * • *•*• *'•* 

• • v.' .*.*.* V . *' .,•'.•'* . • , 

••■•v.'v.v. .'v , 
.V. .'.v.' • ♦ • , . . ,• 

V •. . , .•«• . . . , . , ' 



.•:*.'.'.•.*. :';•'**•""*,':*'.*• ♦.' '. 

.'V 



*Not normally observed outside the K-lt dassram setting 



15 Subject Area Knowledge (23) 



16 Speech and Writing (24) 



Descriptor Entry Direct Nimerical Entry 

Observed Clarified ' ' IJescHptow I Horte Q 

□ a Relevant Q . . ^One Q 

□ c Context ac<juta«y □ =>:-i- Vrk:0^^^ 
d Additional resources ■ . ■ 



Descriptor Entry 
Obtetved Clarified 

O ti UndeiratAndablt! G 



Direct Numerical Entry 
Descriptors 1 None Q- 
evident .i-brieilip::-; 

4 Three □ 



Rationale: 



Rationale: 



'Not normally observed outside the K42 classroom setting 
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17 Special Education Overlapping Behavior (26) 



: •: : • DimtNuimHcql Entry 
d I One activity ignored 




GO 
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18 Professional Support (36) 



19 Promote Mutual Respect (37) 



Difscriptor Bntry . £>itmNmuirtcal Entry 
Observed ClanTwil Descriptor I NoneQ 

□ b Voice iofiecUcttyt '3. ' ^ •\. ••••JTwo Q 



Desmptdr Entry 
Obsftfvwi Clarified 

Q b Stiident Ititwest^ □ 



iJtrecr Numricai Entry 
Descriptors 1 NoneP 

3TwoD 

4ThreeO 
5 Four □ 



RaticMiale: 



• •. • V • V ' . v.* . 




"'.'..**'*■ • • • . .V. , . , •* ' . V w >.',* *. . ,V * ' V. .*■ * *•** 





20 Feedback about Behavior (38) 



21 Sensitive to Students (39) 



Descriptor Entry £>ire$tUtumricai Entry 
Obs^jrvcd OmtM DescripUxs 1. Now Q 

□ a Predominantly poaitivfr Q evident ^ p 

□ b Nonverbal feedback Qii-Jv-i^^^^^ ^j^^q q 

□ d aeat expectations fr. ' 4 ■■■^ p 



Dmriptor Entry Direct Numerical Entry 
Observ<Nl=^■:■ " Clarified I None O 

Q tj S«ns« offcelonjinig, Q 3^,^^ □ 

O « Balance □ 4 Three □ 

Q d Emsoaraged self^diiicipline □ 5 p^y, Q 



Ratiqnalcj: 
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ALOE Supervisor Edition 

Arizona Lesson Observation and Evaluation 

March 30, 1990 



The ALOE Supervisor Edition is designed for teaclier observation in eiementary- and 
secondary-ievei ciassrooms. Tliougli you can focus on specific items, caution must be made to 
keep teacfiing practice in ontext as mucin as possible, interaction of specific skills with each 
other varies effectiveness for Intended purposes. Teaching concepts should generally have been 
established before related ALOE items are presented to the observed teacher. Ongoing 
development of teaching concepts is best done inductively, letting the teacher generalize during 
a post-observation conference the rationale and conclusions of what the teacher and you, the 
supervisor, observed. 

Since university supervisors, researchers, and observers from central ofl.oes lack time 
to observe whole instructional units, this edition focuses on the lesson. Items related to 
instruclional units are italicized and prefaced with boldfaced notes to alert you not to evaluate 
what is not expected. You should, however, be aware of the unit context and provide relevant 
observations to the local mentor or cooperating teacher. The mentor at the school site is able to 
observe lessons and evaluation-perhaps, too, possible conferences--of the instructional unit. 

The Categorical Component-planning, instruction, discipline and class management, and 
reflection-is vital to developing an integrative context for skills with their relationships to 
other factors under the teacher's control. This component is especially vital in synthesizing 
pedagogy into more than mechanistic cloning of skills. Conceptual grasp of why and when 
certain teaching practices are effective is important since the knowledge base is growing. The 
ALOE assumption is that the context makes teaching skills coherynt. This instrument balances 
conceptual foundation with specific teaching practices in the hope of helping teacher educators 
and mentors foster the effective art of teaching related to professional practice and factors 
within a teacher's control. 
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Categorical Component 

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and 
develop a consensus or "feel" for a category with the other evaluator (the cooperating teacher/ 
department chalr/prlncipal or the university supervisor/mentor), record the perception as a rating 
rather than an average for the following categoiical items. Circle the appropriate number 
O-through-6. The purpose Is not to average the items of each category, but to estimate an overall 
"feel" for each category. Categorical Component rating definitions developed by Garry Taylor for 
Functional Elements Analysis of Teaching Skills (FEATS) are: 

Categorical Rating Scale Definitions 



Not Needs 
applicable education 
before 
practice 
0 1 



Needs 
significant 
education 
and practice 
2 



A/eecte 
minimal 
education 
and practice 
3 



f^ieeds 

significant 

refinement 

4 



Needs 

minimal 

refinement 



Mastered 



PROFESSIONAL THINKING AND PLANNING: Was able to identify beforehand what was 

to be taugiit and the criteria by which to evaluate achievement. 

0 1 2 3 4 5 6 

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach what was 
planned or provide reason (s) for changes in the lesson, 

0 1 2 3 4 5 6 



DISCIPLINE AND CUSSROOM MANAGEMENT: Maintained classroom behavior and 
professional decorum conducive to the desired learning. 

0 1 2 3 4 5 6 

REFLECTING (after post-observation conference): Was able to identify areas of 
strength and plan for continued professional development. 

0 1 2 3 4 5 6 

ANALYSIS (after post-observation conference): Was able to identify 
cause-effect (inter'iction) relationships of teaching decisions and skills to 
what happened in the lesson 

0 1 2 3 4 5 6 



PROFESSIONAL DEVELOP^IENT (after post -observation confer- 
ence): Was able to identify straiegies, styles, techniques, or approaches to 
improve teaching effectiveness with the students in the observed iesfson. 
0 1 2 3 4 5 6 
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DIRECTIONS FOR ITEMS ON THE FOLLOWING PAGES: Items an quantified as follows: 



chical-scale iter.,w are scored as in the example: 

17.1 Few students achieve objective 

17.2 Some students meet objective 

17.3 Many students meet objective 

17.4 Most students meet objective 

17.5 Nearly all students meet objective 



Discrete-scale items are scored as: Hierai 

1 • None of the descriptors is evident. 1 

2 • One of the descriptors is evident. 2 

3 - Two of the descriptors are evident. 3 

4 - Three of the descriptors are evident. 4 

5 - Four of the descriptors are evident. 5 

6 - Five of the descriptors are evident. 

7 - Six of the descriptors are evident. 
The total value possible depends on the number 
of descriptors identified. 

Italicized items, descriptors, and phrases are not normally expected to be observed in lesson 
settings. The cooperating teacher, principal, or a peer teacher at the school site has opportunity to 
observe the "cooperating teacher" items at the end of each skill category identified above. The 
university supervisor should consult about such items with the cooperating teacher during the 
post-observation conference. 



PROFESSIONAL THINKING AND PLANNING 

Specified Observable, Measurable Lesson Objectives (1) objectives 

Condition for lesson observation: Outline of unit objectives 

a. Objectives based on identified unit concepts and si^ills 

b. jjogically sequenced OR one objective planned 

c. Appropriate for student success level 

d. Specified conditions of performance 



Specified Teaching Procedures for Lesson (2) Procedures 

a. Referenced to objectives 

b. Identified clearly how objectives are met 

c. Sequenced in temns of what students are to do 

d. Included an advanced organizer (set) 

e. Included appropriate closure 

f. Included integrative transitions 



Specified Resources for Lesson (3) Re sources 

Condition: List or Inclusion of materials (even in facsimile form) 

a. Relevant and referenced to objective/learning activity 

b. Usable 

c. Concrete or manipulative (hands-on) material included 
OR not needed 

d. Supplemental resources contributed to sl^ill or concept 
OR school-adopted resources sufficient 
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Specified Procedures for Aftsessing Progress 

Condition: Include pre-preswitation, progress check, and 
post-presentation evaluation scheme, including obser- 
vation, records, teacher-made, or standardized tests 

a. Referenced to objectives 

b. Helped students Identify objectives before assessment 
0. Appropriate to objectives, content, and procedures 

d. Assessment appropriate to students and expectancies 

e. Planned for periodic progress checks 



(4) Assessment 
Procedures 



Planned for Diversity of Student Culture 
and Behavioral Patterns 

a. Based on observation 

b. Targeted specific Instruction 

c. Provision for adaptive or unfinished assignments and 
enrichment activities for those who finish early 

d. Identified alternative procedures OR observed alterna- 
tive procedures not essential 



(5) Diversity of 
Student Culture 
and Behavior 



Activities Accounted for Diversity 
of Student Abilities 

Plans (and questions) balanced lower and higher levels of 
cognitive thinking {e.g., knowledge, application, analysis, 
synthesis, and judging). 

a. Appropriate to unit objectives 

b. Effective for student ease and motivation (readiness) 

c. Smooth transition to/from other cognitive levels 

d. Appropriately balanced higher and k>wer cognitive 
thinking 



(6) Diversity of 
Student 
Abilities 



Established Con JItlons for Learning 

a. Procedures specify control technic^ues to facilitate 
target learning 

b. Facilities and materials readily accessible (organized 
to maximize target learning) 

0. Specified expectations for student b)ehavior 



(7) Classroom 
Control and 
Management 
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Dear University Supervisor: 

DO NOT SCORE ITEMS 8 OR 9. preview items 8 AND 9 WITH 
COOPERATING TEACHER, DEPARTMENT CHAIR, OR PRINCIPAL Some descriptors 
are not observable until the cooperating teacher evaluates the overall unit 
upon completion. At the school site, the cooperating teacher's knowledge of 
district scope and sequence should determine relevance of a lesson and unit to 
adopted course objectives. 



Adherence to Curriculum Objectives 

a. Preassessment or previous unit performance 
defined based from which to build unit 

b. Unit performance evaluation based on speci- 
fied criteria 

c. Enrichment and/or remedial plans based on 
formative evaluation OR Approximately 80% 
of the students achieved 80% of the objectives 

d. Students were provided unit-feedback 



(8) Adherence to 
Objectives 



Adherence to Course Objectives 

(1) Instruction nmets adopted ^ope and sequence. 

(2) Any substituted materials are related to the 
adopted course of study. 

9.1 Unrelated 

9.2 Slightly related 

9.3 Satisfactory 

9.4 Relevant to course 

9.5 hAost relevant to course 



(9) Adherence to 
Adopted 
Curriculum 
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INSTRUCTION and classroom organization 



Attended to Routine or Ritual Tasks (10) Routine Tasks 

(or Time or»-Tasl<) 

a. Efficient teacher-attended routine tasl<s 

b. In&imction not interrupted by routine tasks 

c. Materials ready and in place 

d. Smooth transitions between activities or parts 
of the lesson 

e. Students showed evidence of established routines 



Opened Lesson Effectiveiy (1 1 ) Lesson Opening 

a. Previev^ed lesson (established clear set) 

b. ^ocused attention early for learning 

c. Used student motivatk}n and enthusiasm 

d. Opening was smooth and Integrated 

e. Connected (bridged) previous learning to new learning 



Gave Ciear Directions and Explanations Related to (1 2) Directions and 

the Lesson Explanations 

a. Appropriate for group size 

b. Apparent effort to preclude confuston 

c. Immediate clarification in same or different words 
OR not needed 



Used Appropriate and Effective (1 3) Appropriate 

Teaching Methods (Techniques) Teaching 

a. Relevant to objective Methods 

b. Teaching adjusted to monitoring and feedback 

c. Attention drawn to target learning rather than 
the methoc 

d. Smooth transitions between methods OR one 
method appropriately used 
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Used Student Responses and Questions in Teaching 

a. Questioning strategi>9S effective forciass invoivement and 
appropriate to the iesson (including such means as active 
student involvement or thought-provol<ing questions) 

b. Responses or questions solicited throughout lesson 

c. Recognized students wanting to volunteer responses 

d. Incorporated appropriate responses into the lesson 

e. Levels of questions effective for class involvement 
and lesson 

f. Clear, supportive, and helpful answers to questions 



(14) Use of Student 
Responses 



Provided Opportunities for Participation 

15.1 Required passive presence. 

15.2 Few students required to particippte actively; 
most apr)eared bystanders. 

15.3 Most students had opportunity and participated 
actively at some time in the lesson 

15.4 All students had opportunity and participated 
in some type of activity 

15.5 All students had opportunity for participation 
in two or more a'^tivlties OR one activity was 
appropriate for the lesson. 



(15) Opportunities 
to Participate 



Provided Student Feedback Throughout Lesson 

a. Provided positive feedback for student work 

b. Provided corrective feedback for incorrect answers, 
nonresponsiveness, "wikJ guesses," or misinterpre- 
tatbns OR not needed 

c. Helped students evaluate their own performance 



(16) 



Feedback to 
Students 



Promoted Student Retention 

a. Previewed or helped students identify lesson's 
purpose or importance 

b. Linked existing student experience or interest to 
current lesson 

c. Modeled learnings 

d. Accurate response to mistakes with opportunity 
to correctly practice skill before assignment or 
assessment 

e. Strategies presented to help organize content 

f. Reviewed previously-learned material 



(17) Retention 
Techniques 
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Provided Opportunity for Closure or 
Summarization 

a. Relevant to obiectlve(s) 

b. Students involved in concept or skill closure 

c. Related to lesson's setting 



Used Instructional Equipment and Otiier Aids 

Support media/materials were unnecessary OR the 
following are evident: 

a. When used, supported objectlve(s) 

b. Modeled objectlve(s) with concrete or manipulative 
(hands-on) materials 

0. Guided practice used media/, naterials 

d. Media/materials blended with other instruction 



Demonstrated Ability to Work with individuals, 
Small Groups, and Large Groups 

All learners could effectively participate in the whole group 
with minimal frustration and boredom OR 

a. Continuously observed entire class while directing rele- 
vant questions or observation to any attended subgroup 

b. Based on diagnosed or frequently-checked skill levels and 
abilities with objective being taught 

c. All students doing work they can successfL .y achieve 
at appro)^imately 80% mastery level with minimal frus- 
t''uiion, according to frequent checks 

d. Teacher role effective to each group size 



Instruction Addressed Cultural/ 
Behavioral Diversity 

The class was apparently homogeneous regarding ethnic 
representatton, handicaps, language, socio-economic sJatus, 
emottonal development, and cognitive ability OR 

a. Integrated Instruction to address varied student needs 

b. Lesson adjustments to address learning styles and language 
ability presented before beginning class activities 

c. Presented adaptations for those who finished early or did 
not finish 

d. Adapted lesson for student motivation (readiness) 
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Used Instructional Time Effectively 

a. Began and ended class on time 

b. Instructional pace and Intensity effective for class 

c. Revised instruction using evaluation results or 
observation OR not needed 

d. Interruptions minimized by on-going classroom 
management 



(22) 



Instructional 
Time Use 



Demonsirated Knowledge in Subject Area 

a. Information relevant to topic or objectives 

b. Vocabulary appropriate and at proper difficulty level 

c. Accurate Information In context and current sources 

d. Additional resources for Independent student use 



(23) Subject Area 
Knowledge 



Acceptable Written and Oral Expression 

a. Grammatically correct speech and writing 

b. Understandable speech 

c. Legible writing 



(24) Speech and 
Writing 



Maintained an Attractive and Stimulating 
Environment 

The teacher had no authorization or opportunity to 
control or modify the classroom setting (rated "6") 
CR 

a. Noise level, activity, and movement minimized 
distractions 

b. Smooth retrieval, arrangement, use, transition, 
and storage of materials in safe and orderly setting 

c. Bulletin boards and displays showed student work 
or promoted instructional purpose 

d. Provided student comfort 



(25) Environment 



Special Education Supplemem 

(Rate "5" if one activity was appropriately conducted or 

"6" If not special education.) 
Exhibited Overlapping Behavior 
More than one situation or activity simultaneously not 
apparent during the lesson OR When handling more than 
one situation or activity simultaneously: 

26.1 ignored one situation or activity 

26.2 Attended each situation or activity inefficiently 

26.3 Attended one situation or activity well, the rest 
inefficient 

26.4 One situation or activity clearly more meaningful, 
but the rest not neglected 

26.5 Each situation or activity smoothly ittended, all 
students on task 



(26) Overlapping 
Behavior 
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Bilingual-Multicul.jral Supplement 
(Rat© "6" if not bilingual involving English.) 

Lessons Involving English (2?) Meaningful 

Meaningful to Students Lessons 

a. Emphasizes regular content, not drill in English 

b. Presented In an understandable context 

c. Self-evident input during instruction in English OR 
NEP students not represented 

d. Eighty-percent mastery of objectives achievable 



Bilingual-Multicultural Suppleaient 

(Rate "6" if not bilingual Involving home language.) 

Lessons Involving the Student Home Language (28) Home Language 

a. Used language registers appropriately to develop 
home language while learning basic skills 

b. Focused on development of home language speal<ing, 
reading, and writing 

c. No disruptive hesitations or lapses (in the language) 

d. Provisio n for practice and expansion of LEP stu- 
dent home language 

e. Eighty-percent mastery of objectives achievable 



Dear University Supervisor: 

DO NOT SCORE ITEMS 29-34. PREVIEW ITEMS 29-33 WITH COOP- 
ERATING TEACHER, DEPARTMENT CHAIR, OH PRINCIPAL. Student success can be 
confirmed only after quixzes and tests are administered. Items on testing can 
be observed by you only when a test Is administered and reported. Item 34 can 
be observed only when a smndtirdlTed iast is admlnlatsrtiH 

Student Sue ess Rate (29) Success Rate 

Condition: Unit evaluatio. results and criteria 
At the 80% Mastery Level 

29. 1 Few students (less than 60%) achieved objective 

29.2 Some students (about 60-69%) let objective 

29.3 Many students (about 70-79%) met objective 

29.4 Most students (about 80-89%) met objective 

29.5 Nearly all students (about 90- 1 00%) met objective 
OR at the 100% Mt>:^*ery Level: 

29.6 All students met objective to the extent specified 



T&sting Skills 

Jest Envhonntent and Materials (30) Test Setting 

a. Noise level, activity, and movement minimized 
distractions 

b. Provided student comfort 

c. Spoken directions clear and moderately presented 

d. Materials arranged to minimize distractions 

ER?C 
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Handled Extraneous Behavior 

No extraneous behavior existed OR 



a. 
b. 

c. 



d. 



Disregarded or redirected Irrelevant remarks 
Focused on motivation, Interest, and task 
Ignored nondlsruplive extraneous movements, 
such as encouraging general periomnance, not 
specific items or answers 
Foresaw and precluded fatigue and distractions 



(31) Test Behavior 



Test Scoring 

a. Instrument efficient to process 

b. Maintained record of appropriate demographic 
data (e.g., chronological age, correct items, etc.) 

c. Evaluated as a whole, weighting results as needed 

d. Test evaluated within the intent of the instrument 



(32) Test Scoring 



Performance Recording and Report Writing 

Much teacher reporting is limited to the grade book and 
the report card, whkh meets these criteria. However, 
formal written report criteria are also addressed here. 

a. Based on specific observed information for objective, 
straightfon/ifard style In interpretation 

b. Reason for the report implicit or specified 

c. Recording done soon 

d. Standard English spelling, grammar, and low- 
inference words for formal written reports on 
specifk: students OR not needed 



(33) Reporting 



Standardized Testing Supplement 
(Rate '6" if not applhable.) 
Standardized Procedures 

a. Used exact wording of directions 

b. Maintained accurate timing 

c. Presented materials In the prescribed marmer 

d. DIdn 7 depend solely on reading printed direction 
but dki have them available for ready referent 



(34) 



Standardized 
Procedures 
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DISCIPLINE AND CLASSROOM MANAGEMENT 
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Class Cohessiveness and Rapport 

Group coht siveness and classroom rapport could not be 
established and cultivated, OR the teacher was able to 
establish rapport with the class and build a general sense 
of belonging, evidenced by: 

a. Students generally supported teacher leadership 

b. Students supported honest efforts of each other 
towards targeted 

c. Student language free of derogatory references, sarcasm 

d. Student treatment of others fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 



(35) Group Dynamics 



Cc imunicated Professional Concern 

a. Eve contact or facial expresstons nommuninfltflri 
respect, concern, and interest. 

b. Voice inflections stressed importance and interest. 

c. ££2StU£fi communicated poise. 

d. i^fiSlUI&S accentuated points. 



(36) 



Professional 
Support 



Demonstrated Warmth and Respect 

a. Used student names in a warm, respectful way 

b. Asked (or knew) student interests and opinions 

c. h4aintained environment of mutual respect 

d. Language free of derogatory references, sarcasm 



(37) Promote Mutual 
Respect 



Provided Feedback to Students about Behavior 

a. Predominantly positive reinforcement 

b. Nonverbal feedback evident 

c. Indicates awareness of participation/off-task behavior 

d. Clear expectations about behavior supported by con- 
structive comments 



(38) Feedback about 
Behavior 
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Responsive to Student Needs and Feelings 
(Promoting Heaithy Seif-concept) during 



(39) Sensitive to 
Students 



Intervention 

No apparent need for intervention OR minor l:»8havior 
problems appropriately managed by 

a. Praised, corrected, recognized, or displayed student 
products at signs of emerging frustration, boredom, 
or restlessness tu appropriately meet needs 

b. Treatment of students fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 

c. Feedback adjusted to emotional needs without over- 
reacting or losing balance 

d. Encouraged/complimented sustained effort and self- 
discipline during difficulty 



Maintained Positive Classroom Behavior (40) Positive 

a. Through directions, transitions, and routines 

b. Appropriate behavior reinforcement 

c. Inconsequential misbehavior overlooked OR none existed 

d. Guidance to promote self-discipline and responsibility 



Managed Disruptive Behavior (41) Disruptive 

No disruptive behavior existed OR Behavior 

a. Focused on individuals who cause disruptions 

b. Major disruptions attended to quickly and firmly 

c. Appropriate consequences 

d. Kept intervention as private as possible 
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Dear University Supervisor: 

DO NOT SCORE fTEMS 42 OR 43. PREVIEW ITEM 42 AND, WHEN 
APPLICABLE, 43 WITH COOPERATING TEACHER, DEPARTMENT CHAIR, OR 
PRINCIPAL. The cooperating teacher's background puts these Items In context. 
However, your general and special background puts these matters In perspec- 
tive. Your observation of sucli matters as appropriate attire and grooming can 
bo noted at this time. 

Decorum (42) Decorum 

a. Attire, hygiene, and grooming appropriate for 
a classroom environment 

b. Complied with school policy and legal standards 
tor public staff conduct and confidentiality 

c. Directed conduct of students according to school 
polity 

d. Sup^n/ised non-instmctional duties for which 
the cooperating teacher is normally responsible 
(Condition: student mcNng in full charge of all 
the cooperating teacher's normal responsibititi&s) 



S(MciaJ Educatlotr Supplement 
(Rate "S" if not applicable.) 

Belmvim^ManagenmnS Skill (43) Behavior- 

a. Behavioral objectives based on baseline dat&. or observaiion M&nag&ment 
Qn&.sm(Mt system with understandable rules arKi cms&- 
qmms (o,g., assertive cUscipline, precision teaching) 
c. Uses direct obsen/ation measurement procedure, such 
as iha fallowing, for ongoing recoids to evaluate b^havbr 
and modify infervenOons 

duratbn rmnforcemmt modeling 

event recording time sampling 

Such techniques as the following observed (comttined or 
modified if indicsted): 

activity reinforcement modeling 

conHngency contacting shaping 

'ffpMp contingerxiy social reinforcenwnt 

horrta-tMised roinhrctment token syst&m 
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Teacher: ID: Date: 

Major/Minor: 

Simulation (Grade Level/Subject): Observer: 

Observer Code (circle): Supervisor 1, External Data Collector" 3, Self 4, 

Peer 5, Other 7 

Observation Code (circle): Practicum la, b, c, Student Teaching 2a, b, c. 

Entry-level da, b, c 



For course*related observation: Instructor: 



Course: 



SUMMARY 

Supervisor ALOE • 

Arizona Lesson Observation and Evaiuatidni i 
D(vlsloii::fbfe^:R Staff Dev«l6pitiettt 

C«!ntk Uit l^MilUm Jii Education 



CATEGORICAL RATINGS 



Planaing 



0 1 2 3 4 5 6 



Instruction 



0 1 2 3 4 5 6 



Discipline 



0 1 2 3 4 5 6 



Reflecting 



0 1 2 3 4 5 6 



Analysis 



0 1 2 3 4 5 6 



Development 0 1 2 3 4 5 6 
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18 



19 



20 



2 1 
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A 
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24 



A 
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25* 



A 
B 
C 
D 



It* 



1 
2 
3 
4 
5 

6* 



27* 



A 

B 

C 
D 



28* 



A 

B 

C 
D 
E 



29 I 30 



32 1 33 134 



^■f ■fK KK 4i 4i 



^ 6 Neither Special Education, 
BitinguatlMuUicutturat, nor 
the teacher's responsibility (#25-28 
and 43) 

** Not evaluated by the supervisor. Preview 
what to look for during conference with 
cooperating teacher and the teacher beirg 
observed. When these have beer observed, 
the Cooperating Teacher ALOE will be 
returned to the university. 
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supervisor 
ALOE 

L®ss@!n 

Observaitioin airnd 
E¥alyaiti©!n 

RECORD 


Teacher Observed: 


I.D. 


Date: 


Observer: 


Circle: Practicum (1a, b, c ), Student Teaching ( 2a, b, c ), 
Entry-level or first, second, third years teaching ( 3a, b, c ) 


Professional Course 
(if applicable): 



Reflecting (a) Analysis |j(b) Professional Development 



C 

e 
e 



1 Objectives 



Descriptor Entry 
Observed Glarified 

Q a ObjeptiVB^basedCjl 
D b Sequenced Q. 

0 Appropriate LJ' 
O d Conditions O 



Difect Hiimericai Entry 



.•r;.;.«.;X».;-.-.;.;.;.-.0 



Rationale: 



P?jpcilONS;: mth i^^^ plan for 

?l^iming|<?9ie|^^^^ the lesson for Instruc- 

a^sod^ptx^iMc^ theconfereace witti the 
<)ijfcryj«l^her» (2) MMc Oiteci oumerfcal entiy state- 
theillli^ngiki^sson. Categorical ComponeatraOngs 
tiea^lng each category. When the 
iwnmaryp^ record, disregard 

filling in ^ ^ve M<Mtion. 

.^tBS^lSW&SUilMARY SHEET: 
Circle apptoptiate descriptor M (A, B, etc.) or the 
■statement i|iuml)er(l-V)-5) bestdescribing hierarchicai- 

itemfc Write in the direct numerical entry in 
th^ Categorical Ratings box for these definitions: 0 
Not ajrplicabte? I « Needs education before practice; 
^«s Need$ significant education andpracdce; 3 « Needs 
minimal educatiorj andptacticej4 s Needs significant 
itfinemeit^' 5 « Needs minimal refinement; and 6 « 
DeveteiK5d or mastered. On the summary sheet, the 
Otttfined'iettered items form die Specie' Education 
supplements and the italicized outlined-lettered items 
form the Bilingual Education supplement, 
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2 Procedwcs 



3 Resources 



Descriptor J^ntry 

Observed Clarified 
Q a Referenced Q 

D bHowftdufived Q 

□ d Organijt^r (get) Q*: 
O e Closure Dl 
n f tniegrative D 



Descriptors 1 Kone O 

•.- . . .... ... . 

V • • .w...'.y.w' I w 

IB 



^..r B^siript^Mntry Direct Numerical Entry 



• V.V, . .Oy v>. 



1 UorJ^ 

3 Two 
4Tliree^ 
5 Four ^ 



t'.v.'.'.'.'.-.'.v;-.'.- 



Rationale: 



.*:*. !v *.*:•:• :*:'• :V:\> .V:y /J • • • w • 
. J'v.^v .•'*.'.¥.•;'.•!•.• • .'.V '. :* : '•* V. 

.^^•A^<•.^^^v^.v.s^w<<^<w;•X<•:p:•^;^o^^:•^;;:•;;^^:•;•: 

•. •.*.'.•:' *%♦ V • '.'.V • ** ,' : '• . 



I XI '. ."II ••J', '•♦:•*•.•• 
; '•.'.*.'.' • ' * ' ''* '••:;■'*•••"•■•'• •*• ; 




• : . . '• v.'.v. 

. . • • • . y X 



... ......v.-' .. .. ... 




'•. '.v.:.'.'.'. 5 . .V. 

. . .... ..... . , ., 

. ... ... .... , . . : 



4 Assessment Procedurei 



5 Diversity of Student Culture and Behavior 



Descriptor Entry 
Observed Clarified 
Q a Referenced Q 

Qb Students identify Q 
Qc Appropriate Q 
□ d Effective O 
Oe Progress checks O 



Direct Ntmterkal Entry 
2QtM> pi 

iiiilPiOi 

^liillHi 



Descr^totEntry-- - .-' 
D 4 C<mditiofwH^'..':.;Ci'= 



Direct Numerical Entry 
Descriptors l NoneQ 
'^"^ 2 One □ 

3 Two □ 
. . 4Thte<sn 

5 Four D 



Rationale; 
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6 Diversity of Student Abilities 



7 Established Conditions for Learning 



Descriptor Entry 
Observed Cl*ri|j|ed 
D A Appropriate ta iwufc Q 



Gktci HumHcta Entry 



\\'.V.S'.V.V.'.V.ViS%V.V.*iV.W.':v.' 



D « Oetr 



£>i>«(?f Nmnerical Entry 
Pescriptors i KonO 

4ThreO 



I " 1 1 1 1 1 1 i|i I i|i i i Ll» i^i i)] i W »i Wii |i [ ¥j! i i |jj 



Rationale:; 



..... ... ... . ... ........ x.;.;.: : :v:v.v >^ .;.:..::::.;.> 




• • • • •, .'. • v.". .'.V V V 

••• • • • • ■ • .v v.*. •. 



; xi:: .V* aV:«'x %• .*'V. . 

:>.:::: ,:Viv. *•* :• . 

. /.•.•A'X'.*.'tv • ♦ .• •. , • , 

•^?;^^^v;s•^.v:<•^.•^;v>.v!•^rt*:'^;•;^•X^•^.•;^^^•^;•:•;^•;•^>:•;••.•!• 

f::.':X:x::'.Y.- ■. . . .-. .ftv: . • y 

V: ":i:*<x x :•. :• •':::•:*•:•■ . x-.-'^rx-x-Xv*' * 
. tvy^:: :••••> -xxVv '.x •ixX'K'X:;* •: f-v .. . . . 

• : . * ■ : • :• : x • v • •. 

. . ....v.... . .v.; ,. ... ... , . .'.w. ....... . , • .... ........ . .. .> 

[!"•:• : 'X* ❖.♦.•xy .•.•x-:- • •••• .•. . . ;•; 

X•'AX•^••••••*•*•v•^^^^v■v.<'^;«v.•;^^^• ^^^''>rt•«S'X•••w•-*;*^ 

• • v.* % ♦, : ••V'W'm: .'.'I'M'.'i',: , .• . ;•, .',<• 
f ..... ... ......... V. wKw • •.• • , 

. . . v.*.....j.'. •••yv. ., .... 

. . . ' '. .V. .>;.v.* .[ '.':*.*.'.' ' * ***.*. . ** , . ;>•; 



>.v.%<vt¥,v.y,v.w.sv.*lv;*:'A 
.' .v.. V <; 

..•.•.v.-Xv.vJ'M 

• v.v . , .-. : 

•y.*t>*.v.'.-.v.*.;.>:.*.v.v;-:v.»X-X 

• V •. .V ♦. v*'.-:* .• 



V •,' I v/.;. ». .'.v-v. . 



.......:.v.-.:.....:.:... 

• • • • x.?.v.«.'.'.'.«.r> 



Review thefoUpwing Ums with tfm Qoop^r^fim^ 
teacher, who wilt compkut^ihim^bitfoimtief^ 
his/her evaluation to you. 



9 Adherence to Course Objectives 



8 Adherence to Objectives 



(1) li)«tnii»km m^t$ adopted «CQpe and sequence. 

(2) Any arujMtltutfid materials are related to the adopted 



a Pretest; 



♦ .y • v.«. . . . 
•. . .v. :v V.' 

• • v.« .? .V. 
• . .V 



•■"••r^ subtly reUted 



d Unit-feedback . 



5 Most relevant to ctmrsc 



Optional comments on either of the above items (please indicate, item number): 
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•2 




10 Routine Classroom Tasks 



Descriptor Entry Dirtt^t Hmfrkdt Btttrf 

Observed Om^^ I)escrlptt)l!l I NwwO 

O b Nottdisroptivd Q 37^ Q 

O c M^tmab ready □ . ' -i'^^j.,^^^ . 

□ dTVAmitiom . ..0 ••-^•'^.f^'i^:^:- 



11 Lesson Opening 



V-:- ........ . -V^- 



• :• I 




12 Directions and Explanations 



Descriptor Entty Dirm Numtical Emr0 

Obseived Clwified DosCtiptOTS I None Q 

Q a Appropriate for size Q evident j q 

□ b Preclude confusion Q^^vp^:';'::!?::.: ?^ 

□ ■c Clariflcaiion Dm^S^4'n««* 



• • t)tsCrifitQr Entry '■■ Direct Numericat Entry 
Oft M*|!||»ii<!t^Ci^^^^ • 4 •nireC] 



■;.Y:.:iSi-:'.i- 




13 Appropriate Teaching Methods 



i^^S6r^Btii^.y:^^. ■ Direct Nmencal Entry 
Otw«rw^^^j*rified . .Descriptors I NoncQ 
0*<5l>iw«i^ evi<Jent 2 0ne □ 

■^Q 3Two □ 

,t««mingO 4ThreeQ 
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14 Student Responses 



Defcript^r Entry 
ObservfJd tlmfi^ 

□ a Effective Q 

□ b Solicited responses Q 

Q d locotpor^ited Q 
D e Questions effective Q 
P f Clew, 5U|)poTtiv(i . O 



. ... . ...... V.V ■ • 

. ...,v.. •:• , : : .-: . . .j.' .... . '^^TV > ' ' 

•:' ■* '''V .*■ :•:*:•••••■••• 'V* ''' •:■ .'*.•.." '•' " 

• i't"; f . tP* ''i&iud' ■ k " " 
. . '> y.v.' . ¥ V •.* vtrlm|:*:V 'i t'-' •.* 

. ...... . . . . .. ... . .... ....... . ... ... ... ... . MM^, , . ; . 

!■? r; r ; r ; r • v • . v v...* v r v *. .v 



iRaUonalcj 



. VV ...V. ." 

. ., ........ 

....... ..... . ... 



....... ........ 

.V .', ,v 
.•.•.'.•.•.v.*.'.' 



V. ...v.* • 



15 Provided Opportunities for Participation 



. pfrf0Humen£al Entry 

P ^ &pm« luitf vi^i^^l^^^^ students 

O $ ^ 2hE' privities or 

. . . .Cfir* iwlivi^ 4ftprPihi«t5fii for lesson 



\< :•• : : ■ : : v.^ ..:>." •.•, % . .v. 
>.?• •:.•:.•:.'.•*. • 

.... .. ........ 

•t ' • " * x.'i'.;. • • . . * * . . . 

. ..: ■ 

•••••• v... • . : • . . , : : ; 

. :♦, . . . . : ■ 

i >. . . 

•"'•':),'*'*''•''*'•** *• * ..•'•*'• * • ; 

• .•: . : 

.v.' ..VV X... .*. . ........ . . . . 



IMMiliMiliiliilililil^^ 



16 Feedback to Students 



17 Retention Techniques 



Descriptor Entry OttttiNmtrkoi Entry 

Observed Clarified Descriptors : I □ • 
□ a PoMtive Q tsrikXArj: 

[] b Corrective if needed Q;:i;?^^^^^^ ' 'nj 'v:;': 

Q c Student evaluation Q ■ ?¥M:#^p|3ij^^^^ tihrtc d ' 



. descriptor Bnay 



□ 



Rationale: 



DirectNumrical Entry 

Descriptors I None □ 
evident 20ne-P 

3two □ 

4 Three O 

5 Four □ 

6 Five □ 

7 Six □ 
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18 Closure and Sununarization 



Peacriptor Entry WmiihmMEntry 
Observed Clarified Dflscriptots iKiMw P.'. 

□a Rdftvaju to obje«»v«$0 ^«i<>Wt ^i;^ (jf), 

bstructi*)ntd unit 



Rationale; 




• * .' J .' v.* *. • ' •.*•.'*...'*..,*.•...' V v' ;*.♦*.' • 
•*••*•* " . : v I •••■*' •.'.•*%'.».• ••*, ,• •/♦>.•.', .V. * *.*.' 



•• : V 'v.; »,.•..•..•..•.,•.•..• . *.. 

*. *'*.**/' * * • ". '. *■ ... .,..'.v 




19 Instructional Equipment/Aids 



. ••• V VV ■ V. . 



pimt Uumriml Bntr , 
. Descriptors I None L' 




:*f .*.*.•;•: ' . • • •• . .• ' ••a? * . . . . 

. : : . : : : * : • ;• • • > . . . * .y. < 

■ : " :•• **:•••::••••• • . ; . ; 

^.v." •. *.*,' "... •♦.*. :*■ .', *r* *' '.'•*:'.•!;. •• *' ' ' •■ 

.\. : . * V.' •.• K;« ..v | • i.*'-*- •,*.••" * * ,V ' .* ' .': ; 

... ....... . ........... -..J....: ..... • • 

. •.v.y.%«.'. .v. .' V % . V' ... . , 

.V v.. . . .V... ..... .... .. . s ....... V. • ' 

% ..• . .'. *^ I. 

V •.' •.. V.'. ...'.'.*.....*. . *. J X " : 

• . .ft • . : •, : ..• • . 

•.V. ... • : : . : . 



20 Grouping 



21 Cultural/Betiavioral Diversity 



Descriptor Enffy '"""[ DireaNiimerkalStttf^,^.. 

Observed Cl(Mrtr»«d Descriptors XHo««[j^^^^^ 

Q a Observant (withimess)Q i^vidfiht. . ^Ofl* 
□ b Based on <>taenf«dw .Q.^^g ■ 

Achievable work |^ 
Qd Effective ieftch«nt>le Q .; 



DtscHpto/ Ehtiy Ditect Numerical Entry 
■Ob^t»*<i'^i;;|i^l*tmed PesctiptotslNonen 

.. :.:.*.x. .•.«; ♦ ^muf 

;0vi(Jem 



;;\::;::o:':-:;Xfss^>:;:?r::K'>;V::;«"iy 



T-..,....., v.:/..:.: 



20it3 □ 

3 Two □ 

4 Three Q 

5 Four □ 
or ciass was 
homogeneous 



Rationale: 



Ratiamde: 
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22 Instructional Time Use 


23 Subject Area Knowledge 


Descriptor Entry Direct Numerical Entry. . . 

P tt Began, ended on time □ ^^-^^^^ ^ . g • 
n b Pace, intensity H \^ yi 

P C Revised or noi needed n 

iZ ZZ ■ ..■■•4-Thr0en •: 


pfi^rhtQrBfttrt Direct Nmericat Entry 
WW*ty<W.s..: v.,^ Desctfptojts INoneQ 

□ ^m^M:y : •: g ■ 2 on. □ 
Cbftteitt iwetiriicy "O . ^ Threen 


Rationale: 




• • ■• ■ . .• • .- ■ ■ .. ■ ■ ■■■ ■ ■ ■■ - '.v X-V..v.>>^N .X«>v:;>ft-. 


: . •tvX'.v:*:',:.*.':". •, . ' ,*.*: ,'•...'.:.:*•."• 
• * •/ ' . ,• . •*:*:***:':'*'. * , *•*•*•'•*• •■*' '.• •,:.* •: *•/.• •* 


■ . • .'. . . 

. ....... . . . . — . •.\yyy.'\\-\<<^^^^^ 


.%.*••:'•'•*:*:•■•:• v •*'• »••:•'•'•'•:/ ';':•*• '*!v/. . -.'.'X' . 

':':-V**:i':?*"'*''''*':v'« • ''^^^^^ ' ' ■ • 
. :':V '•■:*:•'••*•■ *• '*!••*• t vfi-vi v.v. • v: '\- ' '' ' •'*'. V: 

''i"'¥:V:';v'V:'*''**''''' *''''' *'■'•'**'"*' " '■'•^^ ■ . • 


24 Speech and Writing 


**tJ JDjlVliUilIllvIll 


Dej^Hptor Entry Direr^ HmeHcot-Bi^^ 
Observed Cla^ififid ■■■ ■ ;'I)esCllp^)rs.::l=^^ 
: n ; a Grammar correct □ ■; 

□ ■ c Legible- ' U • . . 4ThrwG :|: 


:5|il||||g||t^^ Direct Numerical Entry 

U » OtdW^;]^ jbripitums . ; Li.:. :. 3 Two LJ 

■Sllii^^K^Jl^':/:-^ 4 Three □ 


Rationale: 


:x-:':>:vXW'X';':':':-; ...... . .•: ■ 

^l^^^^^^ithi^^-'^riir:;^ 6Notp 

^lM3^iW^{l-: ■■ ■ responsibility 

of this teacher 
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r!6 Special Education Overlapping Behavior 



27 Bilingual Education Meaningful Lessons 



Direct Numrical Entry ... 
IjI 1 Om activity tgncred 

Q 2 Attended each but jneffioienily 

□ 3 Oa* activity attended well thd test inefficient 

D 4 Ona activity more meanbjft^l, the ml not iwj^U^rt^ 

P 5 Each situation smoothly Attended, all on ; 

or ff^ore than one activity not apparent k towdnL-?^^^^^^^^^^^^^^ 




BirmNmerical Entry 
3Two □ 

6N«t □ 
BME 



Rationale: 



• • • • • »•'•:•.•••.•. v.v.'i'.'Mr: 





28 Bilingual Education Home Language 



Descriptor Entry 

Observed; " eiadfieii^^^^ 

□ a Appropriate legti '^rs.y.^Q:;:^^^?',; 

D b Language development-O::!^''/!'^ '■'^^v'^;:- ■ 

Dc Non^disrupiive use ;■■ .. Q -Iv'^^-^" ■ ■■ ■^■"^f ^^i^ 
Q d Practice and expansion Q {> '^P6\>i^^;^ 

■ (Hj e Achievable. :olijective&:::;Q'^^^^^^^^ ■ IV-:^-; P>Ve^^^^^^^ 



BM£ 



Rationale: 
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Rgvkf^^thf foilomng turns w/tA <7<m^*^^ 


> Wff^ <?<3w^|D^(fl» /^ii|s.*|brf ^ hisfher tvafuathn to you 


29 Student Success Rate 


30 Testing Environment and Materials 



AT m, MAsmy ievEu 

I Few «twfent$ to 60%) ftl^sjccttvfk 

3 Mfttiy (70-79%) tn«t oliijMim 

4 Most (8049^) 4t^j«e^«* 

3 Newly (90400%) t)i«««)i|?MI»«v. 

mATrmiomMmmt 

6 AH met objective (t» ^xt^t I^MdM . " • ' " 



32 Test Scoring 



31 Handling Extraneous Behavior during the Test 



f rati, UQl. 9pmaxm^<^<^:\ ::V ;.; X.;::;:^':, f^;fi^<;;^i, ' i.?. > :'.V:::v.':. ^ \ WMMV. 



33 Performance Recording and Report Writinjr 



34 Standardized Procedures 



a Speclfic^obieryed * iMUfri^'i 
b Reason foi^ 'ft^-'i^ 



||||plt«:tiiiiti 




Optional comments on any of the above items (please indicate item number): 
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35 Class Cohesivcncss and Rapport 


36 Professional Support 


G 


Defcnptor Entry t>it4tn ffmuffiaat Entry 
UDservett ^^i«nH«« |)^ifW|{j|| Li 


M^^ipiQr Cfifiry • • uirfci HiwncTical entry 


Q 


□ c Not iimpi^ [j 


U>VQiMi)afl««jifl«^t-:-..v./.P.- •• /laTwa Q 
P^^SPi^^O 4Threea 




: ;: . :: :: .•••.•.••.•.•..••. •.« v...:.;. v. ..xv ^ * 






* ..v./ ,. ; 




... : ... . «•■.■.•:•.. . . . . '^^'w wm^w »«w 

:.:.::..1W WO WWCMJ 
, " '• ' * * . * ; ••• ,• • • 


•• .V •' . , 

• ' .* • V v.;.' V. «... : 

• ..' !.. ':* : .:"::vV'.v *. .. .. 

, 

• 'w.-' y- V>.:.*i • • 




Rationale: ■ • • ::'f':'''fhrK^^-}t'^^^ 

. * V. • • • .*: V'V. V. : : : <«: :':':'.:V'"-*V : > • *. ' • '. 

: : " . • . • • •. • • "I* C:* : •:. v:t::::w* t . :X J. v.V:':' i:'::*.:^**.'*: • •* .* 
> . * ' '' V'.*' '* :';'••■* '*' ' **: • *• ••• .• ••• '•• . w'.'. .I'.y:*.*.^ 
, : y . i * ' : * I •••;.•*••.••..♦... v. . 

: . . : ' . : : " : • • •• • v.* . .... 


'.'.'.•::*v: • 'i^'.y: .*.':'. •• . : : • • 
' :' • ':* • '•'.'.*: . y-': ' . • • ' * * ' 
.•^.•^.v^.v.•.^^^.v...^v^.v;¥.^v.•^i^^v •■• -. . ■ . . . 
• •••• ', ' •■ .'J I .• . * »;"%*•' ' . * 
.•.V...V v.',...,' ..... ■•: V. . .* . ' ' • . * •.'* ' .•' . • 

:.:::*::ff... ... x 

; *. ^i:^}^: if-K-^ V- . • ' v . .* 

•;.'\«xv:.v:wV.vC'*\! '•*!:♦:!.!:.'' .': . ':•.'•'•*•• • 
. '•*.•• x*.: 

•V": : • j-x- :. • 

•,.•..•...,..*■.■•*... .. • • • 

:':♦'.':*:':•:*'. *■*■': V:'. * • • • . • • •.•.«.' 




. : : ' . ' : • : • • ■•• • , : :•. :•,«..: :•: . :•, ; :•: ♦. : ; . 

: ' * ...•*••::•.••..•••'.;.••. .v.y. ::'.,•.•.« 

• • • : : • . • : .:\y. . v. :%. .-. . •.♦ 

• . ' .... • • .• ' , . . . .'. . .. . . : : •: • 

: • • '.v. ... : ... . . : . : . • • : .7 


,:\v.<v.'\','.'.\'. .'A , ' '.Vf' . I . .V . .'. ' 
•:• .♦. «.•,.. f.x,; , .:. 
.:.v.v.v.'.:'...:..x,x.x:.'.'.v ' • .. • 
••:.'vAv*^'.'..'v'V« ...... 

... .jx. . . . • : • . • 

.'.v ... .. >,"...",..s'.'. ... '*.*': 




.": '. •/ * . . :' : ■ • .*•'•' *: * :•• ;' '*' ■•: : .• : ! ••• : w 
* : • .*: . .. . ** * v* . v. v . ' , V,'.' 

.*..*'*'';::•"::"'••'::■..•:'.':'..':•::•'••.*: 

. . . : . .'>:•; ••:':•:•:■>?•;•! >iv.% •.•:•.•:•^^^:•^^•.•?.^^:•:•:..^^^^^^^^:^.v.v.^^^v.•^^.^♦...^v 
: ■ ■ ■• • :•!■;•'•:• •?.^;.:.^^^^^:.!•:•^v.^^^^^^^^;.^v.^^^^^%..^^..^s^svi^s•^rt•:v;■..:^•:•^;•;^•^;•:^ 
. . ■■. :■ : ; . ■ ; : :•;• •.•.<:•. ■:■!•: •.'.•.•...•.•.•:-.'.vM'.'.--';';-;'r-:';'rt*. 


. '! !C A*!'! % ::*':*:•••'*. ' ' . • 

. X V ..• ..... V. . :* 
x • x:. • .. ♦ . • 

■•'■■•••^•••'•■•'•'•'•■•:*'-*«X'"''«'''.*';- :•■•'■■•'■■■'■*•■■■•*■■■'' ''''' ''' ■ : v v. • •• •■• ■ •. ........ 

•.'t\l>iv-^'A-'Vy.\w,<w^^^ ""::;:;•::•:•••'•■.!.•.;.■••••■■■•■ ■ ■ -. 

.sv%v.%v.\sv.v.v.v.v.v.v.'.v; .,•.>.•:•;;•!•:•■:-:.!.■.•••■•■■- ■ ........ .• . • 

...... .. . . i . J,., . ....... " " , , 

•.,v. .•..».•• ,' ♦ ...... 

•.•:**•':.♦:•..'!. '::''':*:'!'/* • ... ' 




37 Promote Mutual Respect 


38 Feedback about Behavior 




□ b Studwit intwesta Q Jtwtt 

Q c Eitvitomneni G '':ir:!^'y'f^'' y a^^J^ ' 

□ d Nort^erog4U>ty □ : -'i: :;:•,<:E^?=•iS Fbttr CI 

•-^:^^^.^;^^^.;•;.^y.:.v.:^^^ 


yyy.'yyyyyyyyyyJt^^ 

■;0N«(v«4 a«ri«e<l^' ^ ' j Kane^ 






Z\aUOnaJQ. ..V..;. .". y\V; ':.v::'. * 


•■yy-^-y'^^yy-yy-*y-''y''^^^ 
















„„•.:,„■■ „ , ' ,...r-' 
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39 Sensitive to Students 



Descriptor Entry Dirmi^miMl^im 

CJa Morvtntiott • •'0*''^^^#^!^:i<3«* O 

□b Seiue of belon«i«g;gg^:;;;«g^i^ . p 

EUd Encouraged s«Jf-di«clplln<0 . ^ W!:s^:i:^V<m 0 



: v.v, . v> ' 



Rationale: 




• . •••• J •., •■ . .v.* v.'.v.v.' .•• *•:;,•. •, • 

• • . • ...V.;. V • . ,•' 



v* •• •• vv>. 
• •. V. , , ,v. .% 

. . • % >,v.v, 



V..' ..• 



v.; •. V. . .'. . •> 



41 Managed Disniptive Behavior 



Descriptor Entry Dirml^tiin^Pfit Entry 
Observed Clarlfiodi^ I N^ImO 

□ a Focused on disruptors O JS^JJ^ One Q 
Db QuicWy, frnnly • O .;:^:;|;.i:§;"3;t^.O 
Dc Appropriate <;on5^wenc<»0:? !: ^if 'ii .4 TittJOi ' 
O private as possible O -c t "i^ •4.-.= 5 Pouf Q 



Rationale: 



40 Positive Classroom Behavior 



Diridt ifmerical Entry 



:..:.•••;•::.',•:;..;.,*.;::,;;:.....;../. V: :'•';*:'.". .V.V"*'.* *.'".: ' . 



3 Two P 
4Tlire«p 
3 Four □ 



• ••:•••:•••:•::.:• • 




^J.v•.J.J♦.;.•,;.•,;..;.,•..^!.^^^?.•^.^••^^J.^^v. 

'•' .v\ ' '.v * v.* : ' *. .V.*.*.':' ' '■'.** *" . 

"••:".•:..!•:'•"••♦'•••■• ••.:.*..'.♦. : * . • • . • 

•: : • v. . ; . ..:.v 




•♦Xi'.v.. : . . x . ... 



■:«:«:«v-:.v.v. v-v.'.- 

\\.'\ ..X':*'*.*' ■ .■; • . 



ERIC 



88 



71 



p 



42 DcK^wurn 



43 Special Education Behavior-Mauageriient 



9 AttifCv hyj^mm, ^<Kinm$ f/v^i.^-: 
b Policy 9x4 8tA«d<»td»- : b Qnft specific fcysl«m 

c Directed »iud«ntcoj»(iact . • « Observation measwrft 




Optional cojnments on either of tlic above items (please indicate iiem number); 
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ALOE Cooperating Teacher Edition 

Arizona Lesson Observation and Evaluation 

March 30, 1990 

The ALOE Cooperating Teactm Edition is designed for teacher observation ir elementary- 
and secondary-level classrooms. Though you car\ focus on specific items, caution must be made 
to kfeep t9«iching practice in context as much as possible. Interaction of specific skills with each 
other varieij 9f?9ctiveness for intended puiposos. Teaching concepts should generally have been 
established before related ALOE items are presented to the observed teacher. Ongoing 
development of teaching concepts Is best done Inductively, letting the teacher generalize during 
a post-observation conference the rationale and conclusions of what the teacher and you, the 
cooperaiing teaciser, observed. 

Since university supervisors, researchers, and observers from a central office are not 
likely to have time to observe whole Instructional units, their edition f^^-^uses on the lesson. 
Although Cooperating Teactier Edition focuses on the lesson, items related to the 
instructional unit are specific to this edition and stspplemant the lesson with Its unit 
setting. Othe; observers are aware o? such items since these are presented in thd Supervisor 
and Reference Editions to allow other obsefvecs to provide relevant observati ons and 
suggestions. 

The Categorical Component-planning, instruction, discipline and class management, and 
reflection-is vital to developing an integrative context for skills with Iheir relationships to 
other factors under the teacher's control. This component is especially vital in synthesizing 
pedagogy into more than mtchanistic cloning of skills. Conceptual grasp of why and when 
certain teaching practices are effective is important since the krtowledge base is growing. Tha 
A'uOE assumption is that the context makes teaching skills coherent. This instrument balances 
conceptual foundation with specific teaching practices in thtt hope of helping teacher educates 
and mentors foster the effective art of teaching related to professional practice and factors 
within a teacher's control. 
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Categorical Component 

DIRECTIONS FOR THE CATEGORICAL ITEMS (BELOW) ON THIS PAGE: As you conclude and 
develop a consensus or "feel" for a category with the other evaluator (the cooperating teacher/ 
department chalr/prlncipal or the university supervisor/mentor), record the perception as a rating 
rather than an average for the following categorical items. Circle the appropriate number O-through-6. 
The purpose is not to average the items of each category, but to estimate an overall "feel" for each 
category. Categorical Component rating definitions developed by Garry Taylor for Functional Elements 
Analysis of Teaching Skills (FEATS) are; 



Categorica! Rating Scale Definitions 



Not 


Needs 


Neixis 


Needs 


Needs 


Needs 


applicable 


education 


significant 


minimal 


significant 


minimal 




before 


education 


education 


refinement 


refinement 




practice 


and practice 


andpracticB 






0 


1 


2 


3 


4 


5 



PROFESSIONAL THINKING AND PLANNING: Was able to identify beforehand what was 

to be taught and the criteria by which to evaluate achievement. 

0 1 2 3 4 5 6 

INSTRUCTION AND CLASSROOM ORGANIZATION: Was able to actually teach >vhat wa^. 
planned or provide reason(s) for changes in the lesson. 

0 1 2 3 4 5 6 

DISCIPLINE AND CLASSROOM MANAGEMENT: Maintained classroom behavior and 
professional decorum conducive to the desired learning. 

0 1 2 3 4 5 6 

REFLECTING (after post-observation conference): Was able to identify areas of 
strength and plan for continued professional development. 

0 1 2 3 4 6 6 

ANALYSIS (after post-observation conference): Was able to idontify 
cause-effect (interaction) relationships of teaching decisions and skills to 
what happened in the lesson 

0 1 2 3 4 5 6 

PROFESSIONAL DEVELOPMENT (after post-observation confer 
ence): Was able to identify strategies, styles, techniques, or approaches to 
improve teaching effectiveness with the students in the observ'ed lesson. 
0 1 2 3 4 6 6 
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DIflECTIONS FOR ITEMS ON THE FOLLOWING PAGES: Items are quantified as follows: 
Discrete-scale itbms are scored as: HiorarchicRi-scaie items are scored as in the example: 



1 - None of the descriptors is evident. 

2 - One of tha descriptors is evident. 

3 - Two of the descriptors are evident. 

4 - Three of the descriptors are evident. 

5 • Four of the descriptors are evident. 

6 - Five of the descriptors are evident. 

7 - Six of the descriptors are evident. 
The total value possible depends on the number 
of descriptors identified. 



1 - 17.1 Few students achieve objective 

2 • 17.2 Some students meet objective 

3 - 17.3 Many students meet objective 
4-17.4 Most students meet objective 

5 - 17.5 Nearly all students meet objective 

NORMALLY, A RATING OF 6 MEANS THE ITEM 
IS NOT RATED OR NOT APPLICABLE. 



Specific Cooperating Teacher Items In each skill category should be reviewed with the univer- 
sity supervisor. Those items require observation of such matters as test administration, con- 
tribution to the adopted curriculum, and decorum. 



PROFESSIONAL THINKING AND PLANNING 

Specified Observable, Measurable L&mon Objectives (i) objectives 

Condition for lesson observation: OutHne of unit obi^tntivec 

a. Objectives based on Identified unit concepts and skills 

b. Logically sequenced OR om objecJive planned 

c. Appropriate for stufJent success level 

d. Specified condittons of performance 



Sp^lfiod Toachirig Pmcwimm tor Lessors ^2) procijdurGs 

a. Referenced to objectives 

b. Identified clearly hew obicjctives are met 

c. Sequenced In tenms of what students are to do 

d. Included an advanced organizer (set) 

e. Included appropriate ok-.sure 

f. included integrative trisinsitk}ns 



Specified Resources for Lesson (3) Resources 

Condition: List or Inclusion ofmatyisia (&/i9n In facsimik* form) 
». Relevant and referenced to objective/learning acli'*'ity 

b. Usable 

c. Concrete or msnipulative (hands-on) m?:,terial included 
OR no! necjded 

d. Supplemental resources contributed to skill or of^ncept 
OR school-adopted resources sufficient 
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Specified Procedures for Assessing Progress (4) Assessment 

Condition: Include pre-presentation, progress check, and Procedures 
post-presentation evaluation scheme, including obser- 
vation, records, teocher-made, or standardized tests 

a. Referenced to objectives 

b. Helped students identify objectives before assessment 

c. Appropriate to objectives, content, and procedures 

d. Assessment appropriate to students and expectancies 

e. Planned for periodic progress checks 



Planned for Diversity of Student Culture (5) Diversity of 

and Behavioral Patterns Student Culture 

a. Based on observation and Behavior 

b. Targeteci specific instruction 

c. Provision for adaptive or unfinished assignments and 
enrichment activities for those who finish early 

d. Identified alternative procedures OR observed alterna- 
tive procedures not essential 



Activities Accounted for Diversity (6) Otverisity of 

of Student Abilities Student 
Plans (and questions) balanced lower and higher levels of Abilities 
cognitive thinking (e.g., knowledge, aoplicatlon, analysis, 
synthesis, and judging). 

a. Appropriate to unit objectives 

b. Effective for student case and motivatk)n (readiness) 

c. Smooth transition to/from other cognitive levels 

d. Appropriately ba'anced higher and tower cognitive 
thinking 



Established Conditions for Learning (7) Classroom 

a. Procedures specify control techniques to facilitate Control and 
target learning Management 

b. Facilities and materials readily accessible (organized 
to maximize target learning) 

5. Specified expectations for student behavior 
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Dear Cooperating Teacher: 

PREVIEW ITEMS 8 AND 9 WITH UNIVERSITY SUPERVISOR OR RESEARCH 
EVALUATOR. Some descriptors are not available until you observe the overall 
unit upon completion. At the school site, your knowledge of district scope and 
sequence should determine relevance of a lesson and unit to adopted course 
objectives. 

Adherence to Curriculum Objectives (8) Adherence to 

a. Preassessment or previous unit performance Objectives 
defined based from which to build unit 

b. Unit performance evaluation based on speci- 
fied criteria 

c. Enrichment and/or remedial plans based on 
formative evaluation OR Approximately 80% 
of the students achieved 80% of the objectives 

d. Students were provided unit-feedback 



Adherence to Course Objectives 

(1) Instruction meets adopted scope and sequence. 

(2) Any substituted materials are related to the 
adopted course of study. 

9.1 Unrelated 

9.2 Slightly related 

9.3 Satisfactory 

9.4 Relevant to course 

9.5 Most relevant to course 



(9) Adherence to 
Adopted 
Curriculum 
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INSTRUCTION and cussroom organization 



Attended to Routine or Ritual Tasks (10) Routine Tasks 

(or Time on-TasIc) 

a. Efficient teacfier-attended routine tasks 

b. instruction not interrupted by routine tasks 

c. Materials ready and in place 

d. Smootfi transitions isetween activities or parts 
of the lesson 

e. Students showed evidence of established routines 



Opened Lesson Effectively (11) Lesson Opening 

a. Previewed lesson (established clear set) 

b. Focused attention early for learning 

c. Used student motivation and enthusiasm 

d. Opening was smooth and integrated 

e. Connected (bridged) previous learning to new learning 



Gave Cic^r Directions and Explanations Related to (1 2) Directions and 

the Lesson Explanations 

a. Appropriate for group size 

b. Apparent effort to preclude confusion 

c. Immediate clarification in same or diffurent words 
OR not needed 



Used Appropriate and Effective (13) Appropriate 

Teaching Methods (Techniques) Teaching 

a. Relevant to objective Methods 

b. Teaching adjusted to monitoring and feedback 

c. Attention drawn to target learning rather than 
the method 

d. Smooth transitions between methods OR one 
method appropriately used 
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Used Student Responses and Questions in Teaching 

a. Questioning strategies effective for class involvement and 
appropriate to the lesson (including such means as active 
student involvement or thought-provoking questions) 

b. Responses or questions solicited throughout lesson 

c. Recognized students wanting to volunteer responses 

d. Incorporated appropriate responses into the lesson 

e. Levels of questions effective for class involvement 
and lesson 

f. Clear, supportive, and helpful answers to questions 



(14) Use of Student 
Responses 



Provided Opportunities for Participation 

15.1 Required passive presence. 

15.2 Few students required to participate actively; 
most appeared bystanders. 

15.3 Most students had opportunity and participated 
actively at some time in the lesson 

1 5.4 All students had opportunity and participated 
in some type of activity 

1 5.5 All students had opportt'iity for participation 
in two or more activities Oy] on% activity was 
appropriate for the lesson. 



(15) Opportunities 
to Participate 



Provided Studen. . eedback Throughout Lesson 

a. Provided positive feedback for student work 

b. Provided corrective feedback for incorrect answers, 
nonresponsiveness, "wild guesses," or misinterpre- 
tatk)ns OR not needed 

0. Helped students evaluate their own performance 



(16) Feedback to 
Students 



Promoted Student Retention 

a. Previewed or helped students Wentify lesson's 
purpose or importance 

b. Linked existing student experience or interest to 
current lesson 

c. Modeled learnings 

d. Accurate response to mistakes with opportunity 
to correctly practice skill before assignment or 
assessment 

e. Strategies presented to help organize content 

f. Reviewed previously-learned material 



(17) Retention 
Techniques 
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Provided Opportunity for Closure or (1 8) closure and 

Summarization Summarization 

a. Relevant tc objectlve(s) 

b. Students involved ifi concept or sk II closure 

c. Related to lesson's setting 



Used Instructional Equipment and Other Aids (1 g) instructional 

Support media/materials were unnecessary OR the ' Equipment/Aids 
following are evident: 

a. When used, supported objective(s) 

b. Modeled objective(s) with concrete or manipulative 
(hands-on) materials 

c. Guided practice used media/materials 

d. Media/materials blended with other instruction 



Demonstrated Ability to Work witii Individuals, (20) Grouping 

Small Groups, and Large Groups 

All learners could effectively participate in the whole group 
with minimal frustration and boredom OR 

a. Continuously observed entire class while directing rele- 
vant questions or observation to any attended subgroup 

b. Based on diagnosed or frequently-checked skill levels and 
abilities with objective being taught 

0. All students doing work they can successfully achieve 
at approximately 80% mastery level with minimal frus- 
tration, according to frequent checks 

d. Teacher role effective to each group size 



Instruction Addressed Cultural/ (21) Diversity 

Behavioral Diversity 

The class was apparently homogeneous regarding ethnic 
representation, handteaps, language, socio-economic status, 
emotional development, and cognitive ability OR 

a. Integrated instructton to address varied student needs 

b. Lesson adjustments to address learning styles and language 
ability presented before beginning cidss activities 

c. Presented adaptations for those who finished early or did 
not finish 

d. Adapted lesson for student motivation (readiness) 
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Used Instructional Time Effectively 

a. Began and ended class on time 

b. Instructional pace and intensity effective for class 

c. Revised instruction using evaluation results or 
observation OR not needed 

d. Interruptions minimized by on-going classroom 
management 



(22) Instructional 
Time Use 



Dentonstrated Knowledge In Subject Area 

a. Information relevant to topic or objectives 

b. Vocabulary appropriate and at proper difficulty level 

c. Accurate Information In context and current sources 

d. Additional resources for Independent student use 



(23) Subject Area 
Knowledge 



Acceptable Written and Oral Expression 

a. Grammatically correct speech and writing 

b. Understandable speech 

c. Legible writinr, 



(24) Speech and 
Writing 



Maintained an Attractive and Stimulating 
Environment 

The teacher had no authorization or opportunity to 
control or modify the classroom setting (rating "6") 
CR 

a. Noise level, activity, and movement minimized 
distractions 

b. Smooth retrieval, arrangement, use, transition, 
and storage of materials in safe and orderly setting 

c. Bulletin boards and displays showed student work 
or promoted instructional purpose 

d. Provided student comfort 



(25) Environment 



Special Education Supplennent 

(Rate "5" if one activity was appropriately conducted or 

"6" if not special education.) 
Exhibited Overlapping Behavior 
More than one situation or activity simultaneously not 
apparent during the lesson OR When handling more than 
one situation or activity simultaneously: 

26.1 Ignored one situation or activity 

26.2 Attended each situation or activity inefficiently 

26.3 Attended one situation or activity well, the rest 
inefficient 

26.4 One situation or activity clearly moro meaningful, 
but the rest not neglected 

26.5 Each situation or activity smoothly attended, all 
students on task 



(26) Overlapping 
Behavior 
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Bilingual-Multicultural Supplement 
(Rate "6- if not bilingual involving English.) 

Lessons Involving English (2?) Meanlnofui 

Meaningful to Students Lessons 

a. Emphasizes regular content, not drill in English 

b. Presented in an understandable context 

c. Self-evident input during instruction in English OR 
NEP students not represented 

d. Eighty-percent mastery of objectives achievable 



Bilingual-Multicultural Supplement 

(Rate "6" if not bilingual involving home language.) 

Lessons Involving the Student Honie Language (28) Home Language 

a. Used language registers appropriately to develop 
home language while learning basic skills 

b. Focused on development of home language spealdng, 
reading, and writing 

c. No disruptive hesitations or lapses (in the language) 

d. Provision for practice and expansion of LEP stu- 
dent home language 

e. Eighty-percent mastery of objectives achievable 
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Dear Cooperating Teacher: 

PREVIEW ITEMS 29-33 WITH UNIVERSITY SUPERVISOR OR RESEARCH 
EVALUATOR. Student jtucce^it can be confirmed only after quizzes and tosts or 
other evaluations are administered. Items on testing can be observed by you 
only when a test Is administered and reported. Item 34 can be observed only 
when a standardized te*tt Is administered. 

Student Success Rate (29) Success Rate 

Condition: Unit evaluation results and criteria 
At the 80% Mastery L^vei: 

29.1 Few students (less than 60%) achieved objective 

29.2 Some students (about 60-69%) met objective 

29.3 Many students (about 70-79%) met objective 

29.4 Most students (about 80-89%) met objective 

29.5 Nearly all students (about 90-1 00%) met objective 
OR at the 100% Mastery Level: 

29.6 All Students met objective to the extent specified 



Testing Skills 

Test Environment and Materials (30) Test Setting 

a. Noise level, activity, and movement minimized 
distractions 

b. Provldod student comfort 

c. Spol<en directions clear and moderately presented 

d. Materials arranged to minimize distractions 



Handled Extraneous Behavior (31) Test Behavior 

No extraneous behavior existed OR 

a. Disregarded or redirected irrelevant remarks 

b. Focused on motivation, interest, and tasl< 

c. Ignored nondisruptive extraneous movements, 
such as encouraging general performance, not 
specific items or anr wers 

d. Foresaw and precluded fatigue and distractions 



Test Scoring (32) Test Scoring 

a. Instrument efficient to process 

b. Maintained record of appropriate demographic 
data (e.g., chronological age, correct items, etc.) 

c. Evaluated as a whole, weighting results as needed 

d. Test evaluated within the I ntent of the instrument 
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Performanc® Recording and Report Writing (33) Reporting 

Much teacher reporting is limited to the grade book and 
the report card, which meets these critwria. Howev«r, 
formal written report criteria are also addressed here. 

a. Based on specific observed inforrriation for objective, 
straightforward style in interpretation 

b. Reason for the report implicit or specified 

c. Recording done soon 

d. Standard English spelling, grammar, and iow- 
inference words for formal written reports on 
specific students OR not needed 



Standardized Testing Supplement 
(Raio "6" if not applicable.) 

Standardized Procedures (34) standardized 

a. Used exact wording of directions Procedures 

b. Maintained accurate timing 

Co Presented materials in the prescribed manner 
d. Didn't depend sobiy on reading printed directions, 
but did tiave them available for ready reference 
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DISCIPLINE AND CLASSRCXDM MANAGEMENT 



Class Cohessiveness ano Rapport 

Group ooheslveness and classroom rapport could not be 
established and cultivated, OR the teacher was able to 
establish rapport with the class and build a general sense 
of belonging, evidenced by: 

a. Students generally supported teacher leadership 

b. Students supported honest efforts cf each other 
towards targeted 

c. Student lanpnage free of derogatory references, sarcasm 

d. Student treatment of others fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 



(35) Group Dynamics 



Communicated Professional Concern 

a- Eve contact or facial fixprftsslQns mmmnningtori 
respect, concern, and interest. 

b. Voice inflections stressed importance and interest. 

c. Efislum communicated poise. 

d. {afisiuies accentucted points. 



(36) 



Professional 
Support 



Demonstrated Warmth and Respect 

a. Used student names in a warm, respectful way 

b. Asked (or knew) student Interests and opinions 

c. Maintained environment of mutual respect 

d. Language free of derogatory references, sarcasm 



(37) Promote Mutual 
Respect 



Provided Feedback to Students about Behavior 

a. Predominantly positive reinforcement 

b. Nonverbal feedback evident 

c. Indicates awareness of participation/off-task behavior 

d. Clear expectations about behavior supported by con- 
structive comments 



(38) Feedback about 
Behavior 
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Responsive to Student Needs and Feelings 
(Promoting Healtliy -oif-concept) during 
intervention 

No apparent need for intervention OR minor behavior 
problems appropriately managed by 

a. Praised, corrected, recognized, or displayed student 
products at signs of emerging frustration, boredom, 
or restlessness to appropriately meet needs 

b. Treatment of students fostering self-worth and sense 
of belonging (group cohesiveness and cooperation) 

c. Feedback adjusted to emotional needs without over- 
reacting or losing balance 

d. Encouraged/complimented sustained effort and self- 
discipline during difficulty 



(39) Sensitive to 
Students 



Maintained Positive Classroom Beiiavior 

a. Through directions, transitions, and routines 

b. Appropriate behavior reinforcement 

c. Inconsequential misbehavtor overlooked OR none existed 

d. Guidance to promote self-discipline and responsibility 



(40) Positive 



Managed Disruptive Beliavior 

No disruptive behavior existed OR 

a. Focused on individuals who cause disruptions 

b. Major dismptions attended to quickly and firmly 

c. Appropriate consequences 

d. Kept intervention as private as possible 



(41) Disruptive 
Behavior 
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Dear Cooperating Teacher: 

PREVIEW ITEM 42 AND, WHEN APPLICABLE, 43 WITH UNIVERSITY SUPER- 
VISOR OR RESEARCH EVALUATOR. YOUR background puts these Items In context. 
However, the supervisor's general and special background helps keep these 
matters In perspective. Your observation of such matters as appropriate 
attire and grooming can be noted at this time. 



Decorum (42) Decorum 

a. Attire, hygiene, and grooming appropriate for 
a classroom environment 

b. Complied with school policy and legal standards 
for public staff conduct and confidentiality 

c. Directed conduct of students according to school 
polity 

d. Supervised non-Instructional duties for which 
the cooperating teacher is normally responsible 
(Condition: student teaching In full charge of all 
the cooperating teacher's normal responsibilities) 



Special Education Supplement 
(Rate "6" if not applicable.) 

Behavior-Management Skill (43) Behavlor- 

a. Behavk>ral objectives based on baseline data or observation Management 

b. One specific system with understandable rules and conse- 
quences (e.g., assertive discipline, preciston teaching) 

c. Uses direct observation measurement procedure, such 
as the folbwing, for ongoing records to evaluate behavior 
and modify interventions 

duration reinforcement modeling 
event recording time sampling 

d. Such techniques as the following obsen/ed (combined or 
modified if Indicated): 

activity relnforcernent modeling 
contingency contracting shaping 
group contingency social reinforcement 

homo-based reinforcement token system 
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Teacher: 

Major/Minor: 



II): 



Date: 



Simulation (Grade Level/Subject): Observer: 

Observer Code (circle): Cooperating Teacher 2, Self 4, Peer 

Other 7 

Observation Code (circle): Practicum la, b, c, Student Teaching 2a, b, c, 

Entry*level 3a, b, c 



For course-related observation: Instructor: 



Course: 



SUMMARY SliEET 

Cooperating Teacher ALOE 

Arizona Lesson Ob^ervatKon and Evatuafioii 
Divtston for Rie$earch; and Staff Devel0||>iti«nt 
Center for Excellence In Education 
Bojt : 5774, Northern: Arizona University i ; 

.. ■"H;^31?liO:l''i«^«tittfi---:. ArUotti:;t::««oiit:':L;-: • 
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Cooperating 
Teacher 
ALOE 

Arizona 
L©ss@o 

©bs©rvat5©o aod 
Evalyatioo 

RECORD 


Teacher Observed: 


I.D. 


Date: 


Observer: 


Circle: Practicum (1a, b, c ), Student Teaching ( 2a, b, c ), 
Entry-level or first, second, third years teaching ( 3a, b, c ) 


Professional Course 
(if applicable): 



Reflecting 






(a) Analysis 






(b) Professional Development 











e 

c 
c 

CO 



1 Objectives 



Descriptor Entry , 
. . Observed- '•' Clarified 

Da Qbjccti ve>^basedD 

D b Sequenced O 

D 0 Appropriate Q; 

D dConditiwm Q 



evident 



ptrect/fmeH -Entry: 

iliP 



\>:.?.%v.>;.;.;.^::...^:.s:.%s>-.%v.:.v.-.'.'.- 



:i?l|tB<35Ct0r?$Ji^t^ plan for 

■ ^laxiihg M lesson for Instruction 

a«5lD||i|>liiie <^ (1} Mark "obsci-ved" 

^tN^ with the 

>;0tj««y9d'-«^^ entry ■ ■ ■ 

'^m^lj^^m^m box^he^ngedch category.: 

:^3P^::tbe:j$t^^ . .... 



Rationale: 



XMIl!^^a^!B^^ iettets (A3, etcO 

Of th« itawinmn^^^ best describing 

hib»tthic^^8cal0ite^^ Write, in the direct numerical 
, erttiy in tfie Categorical Ratings box for these 
definitk)!^: ;0 «t Not applicable; 1 « Needs education 
befom|»^itce{ 2 «'^^ed$«dg:i^cant education 
IJKacitice: 3 i»Need»inlniinal education and pracUce^ 
4 at Needs «igni<lcaM refinement; 5 = Needs minimal 
■mfiflWtewj and6 w or mastered. On the 

Summary: sheet, the outlined-lett^^red items form the 
vSpecialiBdtKatton supplementv and the italicized 
i ouUitjed-letierwi items form the Bilingual Education 
.^;$u|)plement4£y^;ijvl:- . 
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2 Procedures 


3 Resources 


Descriptor Entry Direct Numerical Entry 


^jrypifsm^^ Direct Nwnencal ErJry 


. \7Dserv6a vianiieu . 

□ a Referenced □ . ^ Q 

□ b How achieved Q 3 two .; 
Pi c Scqu?4)ced Pl "[l-^Ji^Tfii- ^ Thref 

□ d Organizer (set) □ • : i;:;. '^^i'^ Fo,*f Q 

□ e Closure □ v. .:, r . /^i^^^yJ(fi^^^^l^^^[^^ 


y?**^^:^^^^^^^^^^^^^^^^ . DescnplOts INoneLJ 
□*Rf>lrv*nv:: ; . □ evident 2Qne □ 

^ •• , • ,•• • • 4ThreeU 
lJ<llStiti!(»t«hti>i<a0t U __ r-i 
■ ido|Wd mcms6i OK . .. 5 Pour LJ 


; □ f Integrative □ [/W W^^^i^^ 




Rationale; 






:•^:-:•:.^^^^^^:■v.^^^• ^^v.v.v,v:;^ v.. v.^^: ^^^^ . •. • 








■:^;;•^:^;:■:■:;>:•:•:o:•:•r.!.^:■:•^^^!•!v•-^^v.•t!^ •. : : ■ : :■ : : : • ■• ■ . . • -.• 
:^:■:■:•:■:•:■^:'^:•^:•:•^^:•^v.^^^:.^ •.:.:..>-:;:.::■:-. ... . ■ •■ ■ • 


4 Assessment Procedures 


5 Diversity of Student Culture and Behavior 


Deicriptor Entry v pirei^t^umeriQiitEnttf 

./Observed ■ ■ Cl«rified;::::::i;g^j^j|^ 


i::.:;:;:::;!:::;::;^**.*? i!**^ .■Jtfif.Kfp i . i.Y Ufrl C'i LsA* CtfAfj 

^■'■^^^^i^i^^'-'Sliif^ 1 None-.II]; 


;,□ a Referenced-. ^:P::^:.^^^|:iJ^■<^§^^^^^^ 


O •P'»w«tkm.*l«sedQ evident ^One □ 


;. □, b Students identify O.- -J^^^^gj-:^^^!^^^^ 

P- Appropriate ^rfD;;;;;;^^^!^ 
"O d Effective :. V : ■. □ 

D . e Progress:chwte.:='; 








Rationale: ■ : 


... . . ■ . 
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6 Diversity of Student Abilities 


/ i^iaDusnea conuuions lor L^cdming 


Descriptor Entry Direct Nmerical Bntry i- 


:• .... Dmripter Bntry . Direct Numerical Entry 


Observed Clarified £)esctiptOt$ ^ ^ 

□ a Appropnute to unit D evident .. 2 Oa» 0 

□ bRcadlnett 0 • 3T<W 0 


<3*»«>rM^;.;;. . ; ....Qirul^d I^^pto,^ l None □ 
□ ♦Ciiniwiilcrii^ww! 0 evident 20ne □ 


Q c Smooth transltionj d • ™ 


:%'4;'1^h]r«e LI 


D c..Ctair Bgoecta<iont. LT • atu*^ n 


D d Balanced levels LJ . v,^^^^^^^^^^^ 




Rationale: 


■ ' ■• ' >' ■•' ' : 

'• V..' . • • 

• .v.V . v." '. 'v.- 'A. V. 

.... , ... . .. 

. . . V .' . 


.V.A.*. ..v.V..*. *:•. 

. ' .1'*'?:''' ' '* •*'' ..*'..... , . . 
• v.*.:'.v.' '.•":'.**'* *'.'.♦ '.'".**: V* V. 




• . • V. ..' 

•.'•* •* • .•' •■•*•'• • •'•'•* 
. ... , • * ' .• 


■* ••• . •: ..v •• • .• • • .V . . ' 
. ' •'..*"**■•' • •• • • 

». • 

.v.v.v.v.v..\.v/.v.v;v;vX- v . ■ 
%%^v.v.v.v.v.v.v.^^v.v v.v.s .•;-.\v.v. .v;-; .^^ . V 




. ' '.•*.'• 
• . "i*. 

., . . 


v;vav;;;;Xv;vXv>>:-:%':':-:v.:-:-;;:»x^^ ■ ■ .. . .• 


, . • * * . .•...*.'■."•...• .V.' . 

, * . . ' * . .' *.'. .' *. .* .*. > 


' '.'.*! * V!V:**' ': , j •••• v: ••■•.» ^ • • . . • ^ 
^':V...%*|x.v.. v.* •.*:*..":.* '.•'"'..•* 
•*•!'••'•*;♦!%-•;•'.:.:. .V V.V. 


.* ' .1 *••.*••.':•:'.'.' 

.. • . • .. 

• . . . : .V. '.v ' 

. •• / . 

. . yv/:.' , 
. • • 


:./,.':V;VV,:..* . .* 

.r.v.'.VAV.v.v.v.v.v.v^.v.^v.v.v;•^.v .v.- . : - . . •• : . • • • .-. 
V v.v.v.'.v. . . , • , , 

• ' ''".v : : . .'Ky « « \'\ .<:..'.•, , , 

* •" . . . 
............. i . .......... , 

: ,.v. ...... ,.v.'. 

. ...Ay,.;.; ly, >,....••.• . .'v. 

t w '.v. .V. .: Vi . ... . . ... • . , 

.^v.w.x.^:.^y.v.v.^^v.v.v^,v.v.• \->.-.v<v.-;\v; .• ^v: -^^^^^ : : : . . •• : : .. 




...... V • .♦. • •. 

. • •..**.■ ;*■*.. 
' " . *'..v 


v..^^^?.v.v.v.:,;;^v.^s^;.^s:A;.v^i^v.^sv^^^ ■■ ■ : • ■ .. 
ssssssx.¥«%W;;.% . .iviv;- -.v.'r : . . .• : 

s!Wsv..:^.sNssv;sv.v,»:v.^v v^^^ • 
V ''. *.v. 

!' '• .: • , ■ .•, 

wv.v.vv.v.v.sv.v.%>v.v.v.' ^s•^ 'Xvwsv.sv^v^^ • ' ... ' 't ' . : " 






.:v.v.v.sv.v.v.svv.v.v.v.v.%.v.v.<v.v.- .V.V. .v.^. • % v-. : : : . •. : 


8 Adheri nee to Objectives* 




Descriptor ry Direct NumfHcolEnt^ 
Observed Clarified DesCrilHas,J..l^^^^ 
□ a Pretest • . <^^^^^^'-y^ 


DirmNumerimtBniry Based dnSchol Curriculum 
(t ) IfUtrtiOtiOft mm$ Adopted ^cope «nd sequence, 
$1: : :::;:::{2}i ' Ti'Iftted to the adopted 


Q b Specific criteria ' D 

□ q Fommtiv* evaluation Q 

□ d Unit^feedback Q : 


v.^.^;.'■^.^.!.v.v■^^.^^^!.^;.^.v;v;^. 


Unrelated 
0 2 Slightly related 






Rationale; 


t -.^f^iv -:.''"i- 0:!i * RelevMit to course 
•: • ■ ■ D 5 Most relevant to course 














* Not normally observed by university supervisors 


f^ /^ mrmattyf observed Ify university supers isors 
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s 
.2 

3 
u 

c 



10 Routine Classroom Tasks 



Descriptor Bntry 
Obs6rv^J Clnrined 

Q b Nondisrup^VB .[I] 
Q c Materiab wndy Q 
O d Transitions ^ Q 



evident 



Descriptors iNoneP^: 



11 Lesson Opening 



i^<-:P«scr^tOT Bntry . .. Direct fimericat Entry 



Observed Clarified- 
P « jpirtvicwcd (set) Q 

filj c Used motivation Q 



/. Descriptors l NoneH 
2 0neD 
3Two □ 
4Threen 
5 Four □ 



Rationale: 




A'x'jljljv:'::.-:-^ ' '. *!' 

j.-.-.;.;.«.j.',v/.;.'.».-.;.'. j.s'.v.',-. 

* : *•. : ••■ ••• • : :•■ • : • . ••* • 

^^^:-^^x•^;¥:V:•*V^:•:'^vX•^:•;^?.^•^:.^^•^.^<•;•^^ 



12 Directions and Explanations 



13 Appropriate Teaching Methods 



Descriptor Entry 

Observed aarified 
Q a Appropriate for size Q 
Qb Preclude conftwion Q 
Qc Claxilfication Q 



Direct Ntmerical Entrf;, 
Descripiots I None 



•y; .,t>$$<iriptor Entry 



evident. 



Rationale: 



:SOb$«v«d 

Q t ObjisetivfjftfetencedQ 
p 1> Adjusted 10 fdodbacjcQ 
Q <ii Pdcusdd oa icaming 

. .i wcme method OK 



Direct HUtmricol Entry 
Clarified Descriptors 1 NoneQ 

20ne □ 



3 Two □ 
4Thr(5cn 
5 Four □ 



Katbttatofv^.: 
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14 Student Responses 



Pescriptar Entry 
Obswtved . .. .Clarified 
O a Effective . Q 
Q b Sojicltcd )'«${)(ms«sQ 
Q c; RecognixediStudentcD 
Q d Incorporated . Q 
o e Quo^tiorii^ effective Q 
f Clear* supportive 



0irect fiwmritmt l^ntn 

•^^.../•vi..<W..O.. 
■'•■^'■'':•■^:.^!:/•^T*^■,i•.D• 

■•:..;.;;'/il!^'^:.Ji|^thw«' □' 



Rationale; 



15 Provided Opportunities for Participation 



. Bir^atNumrkal Entry 

X . .P 3 Sm^ iWiviQf for most studente 
V;-=;:;:jP '4 ' Op$l«(nb^ 

. ^^kD ? OjfrpcNrtwiiiQ' for 41 in 2+ «ctivities or 

. .v.*;**,.*.' ... »' . 




.... v....',:. V 

r' ' V'T:Vi*i*:* '.V *•'»•* *•■'•.*•••• . ' ' * 

.v.:^.v.v^^.^^^•^.^W.*•tv;•;^■•;^•>;'. -.• •: • 



16 Feedback to Students 



17 Retention Techniques 



Descriptor Entry 
Observed Clarified 
Q a Positive Q 
[[] b Corrective if needed Q; 
Q c Studem ftvaluatiom; Q 



Descriptors I None Q 

BBilB! 



evident.. 



Ratiotiate: 



Pmriptpr Entry^y^:.i'.... pimt Numerical Entry 



Descriptors 1 None □ 

evitJent 2 One □ 

3Two □ 

4 Three □ 

5 Four □ 

6 Five □ 

7 Six □ 



Ratioftale:: 
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18 Closure and Summarization 



19 Instnictional Equipment/Aids 



Descriptor Entry Direct Nmerkat Entty . 

0 * Rctevwii to objecijvcQ evident . . flcj^epp 
Q b Involved student* Q • ■-■.aTi^/-' D 

P c Related to : . □ 4xhrw □ 

instructional tinit 



Qb««rv6<i 



Rdtionale; . 



O0ScripttfrBntryr:^-.X:^^^ Numerical Entry. . 



P c tJttd in )j*«ctiw^:w.{v;;Os 
Pdfi}«A4<M(NU0 tuition P 







20 Grouping 



21 Cultural/Behavioral Diversity 



Descriptor Entry Direct NtmericafEntr^ 
Observed Clarified DeSCtfpUW lN<a»p 

pa Observant (witltitne») p evidef*. ; .20t» p 
p h Based; ott observatiott P 



p c Achievable work P 
p d Effective teiKthcr roJe P 



4Thw*P 

sFoitf n 

. or ymm 



Descriptor Entry . Direct tftmericai Entry , 
OUttf^ :.^^..^ijy^.Cl«rified Descriptors! Noiiep 
p*Addt*«it^¥Wledn«d6p evident ^One □ 

pb Lwdtni^i^,,.,., p, 3Twa.f a:;:-:: ■ 

Pogwly/^«e finishers Q 4Thr«eP 

PdWwiv4aot\<r«**lli»e«)P 5Pouj p 
. ^ v.. . • or class was 

■ i^'^'^P'ti^:-^ ■ • homogeneous 



Etatioiialet: 



J 
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22 Instructional Tinie Use 



Pescriptffr Entry OPecif^umrk<^$ntry 
Q c Revised or mtf?i«0d«d Q" 







23 Subject Area Knowledge 



:.:J>escriputr Entry 

□ ='"•••■■• ••.1*1 



direct Numericaf Entry 
T)^enp\m INoneQ 
0^ 20»ie □ 

4Thte«Cl 
5 Four □ 









. *.** 



. .• V . • .... / , : 

• • ♦ • .•• ♦ ; 

V .5.. *.*•.* ••.*•'.■. .'. . •: y : . . . '. ;. .'.v;.;.;.:. . . 



• • .• : .w • ••• V • . . 

...... ....'..V 



' . • ' . •. . . s .•. .'.V. ♦. .* .V. .•.*'**' * .* v.* .' 

:*,♦•:••"•:*.'. .■*',■?.:*':.*': • 
'I** • •• 'i '*'.'.•. . *.' * *'.iv 

:.,..v... . .• •:• 



y.:.t..s.vv...... . . :• 



.'. . . 

.•::•:•*:•;■ •:• . • ••: 

• • V. J . • • . . ; 

•X ! * ' .' .•••v.v • . , , 

. " • . v.* : • .• . • . •. . , 

V ■.■ • V. ,♦. • • . • 

;.V.% .V. .v. , ., , : 



;:v.w' •. ,j ,v' 



24 Speech and Writing 



25 Environment 



Descriptor Bntry 
Observed ClariAed 

□ c Legible □ 



Descriptors I HondP 



Rationale: 



... Pmrtptor Bmry :■ • •• Pir^fct Numerkat Bntry 

0 i» Oi4<#ly tttittitidns O 3 Two P 
D * £»i*pl«y».. ^ry!^;.;-- •; ; O • ^ • ' A Three □ 

• •• ; N o t □ 

responsibility 
of this teacher 



Katlibnate;. 
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26 Special Education Overlapping Behavior 


27 Bilingual Education Meaningful Lessons 




^pimi0!?rM^ ; Dirwt Numerical Entry 


n I activity ignoreil .■y^:;.^;::^J'j:;k'^'\ 


^^^myH\:^^4^^-S'^^ DWCriplots 1 None □ 

Dc^W^^^ito^llil^^ 4 Three Q 
:OdAda((flrlljk:y^--=;'!^:llQ 5 Pour n 












'•^^r- .T.T»:..«X*>;'; ,•;•>;.■•;•,•:•;«;■'."•'«••' .,«;•,.'••.■■•.•.■.■. ■ • • 

■•ft'X'.'':'; • • v.-.v . .• ; 

•X'XvX" X * 

:-:xw'; *•*•* x*'-* : xv'-''**' : .• x 

•X-XW' vX«*x •*• » • -X . ' ' .. 

X'X'X<«;'^''W.sv.sss%%sv.sN%-.ss%v. • ;•.•.-•.•;•>;•:•■.•;• ■:*:■•■:•::.■: • -■ ■ ■• ■■ ■ . 


.... : : . . .V. . : . •: . • • • • • : • : ; A :V •>:V:::!A%::¥:¥:::::W:.:%:: 
'," .! . ' y .'/'.V, ^^' !' !\ 

: .'}'. • •. ^ .' ' • ' • • * • : :V' •'X'i^i'i^^i'i^ 

. . : • : :•.:.:..:•*::*•••.'•.•. ;;.;';::::;.;:v:.:.:..iX;:i:.:.:.x:;':' 
. ' . . . : . . : *•..,''...: J J :.»:.•'.•■ • • • •••••• ':-:-:'>:«:':>%!':«:»:«M'>i':y:V>"- 

: ..' • : . ."• . . 'Y: . 

• ':':.•.*.* ••• ' ' •'• • ':*• * *•' •'• 

•.*,♦' ••••;,;•»••,• '.•»:•.•.•:•;•;•;•:•:•:•;•:••;•;•;•:•:•:•. 


•x»:«X'X<*** •'•■•■^'••w>"".vX':.« v. 

A!>:!Sx^.< 'Xv ... «..•: .... 

•x*x-:.x-x.*.*.*.'.xx ...v.. ... v • .. . 

yM'yyyyy'Vy'Wyy''w^^^^ ■ ■ ■ 

:%Vtyx%*' •* V'' % .V'Y:V'' :'xv.'.* * V'*../'' •* . 

.X.X-X-:.'..A.:..s*:«Xs'.s.Xs'X.;.;..s'.s'J'.-:...;.;.;-;' ; .-: : : 
:•^X.:.:•^:.••••vA^^^^^s•^i^^^^v.s•.v.^..^•;s•:■..>>;•;^•^.•>.■;•:■;■.■■ ;■ •. : :•: . ■ •• : ; : • ■ ■ 
•X.X.X.:W:.%v%v.ssv;'t.ss.?..X%vrtv;-;.".X..<.;^^^^^ 


..*.*••• t ' *.• '.*.'.'■*. . * .'.'.•:*.' * : * '':*.'.' . .'■':*:V'' y:;:i:¥:^:t*A'?:'".';«x::«:i:»;j:':;: 

•'. •*■.***:••:* . • *• • •: '• '. • ••' * V'i'' • $:^':?^^v:'W::::::;::-;*:%S^ 

• . : : * • . • * • ' • • c-:':* ;::X'.'X'>:':<'Xv>:':-m«. 

'*, • '.'.'.•."..•.'.'.•.•*.•*:*:**.'•.. ' * *.•'•••• ■ ••\!':^x<'x»:y:%'i¥:W:W:'; 
• ..****.**' •:'*.*.' I '** : * . . •*"* * ' •••i-rVtViWr-tVtV'vxK^^^ 
. . • *::•.*;; * *:..•••••.''!:•::• :-:';-:«*':'y«!«X'X>*'!'X-'^'*'X'*< 
'," ^:':>X'*'*'X''«''!»''!'t*:-:''i':«:»!«;'' 

. , ,* . . '.t; * ' X * * •.'••.*.:.r.yi:.x«*«yJx«!'X5'>x»X' 

: . ' . • . • . • ;':-:-X';vX'X':':%-:-:-x*M'X':' 
' ^ / **.,.'*, ,'. • '. . . , .* *f.' * • .'•*• • ' '*'' •*t;i!*i:A-iit::';yi*:V:|;;;^y:^% 


X't'X-x.: :• ■ '•' ■ ' .♦: : x • . 

xJxWxi-^'*'-w?yx.*i>v'.xXv^^^^^ • • 

•!•X.^^^X•■«^^^v<.w.^^^^^^^v!x.^^•.•^^i^^^•.•X•.•;•;^^•. " ■ : ^ - • 

J»NV.X.X»-.-.'" .'.-•*•'***'•'.*•*•*.-•'•■•'•'.' '•'•'•'•'•'"*«'•'.■•'■'•'"'•*«'•'.■'■•■.'•■.■■'■'.■■'■* ' ..... 

.x-x-i-X''.'''.*''':*:.;. : • •*.' ■ * * .V . * V* 
x*'**'' : • •'.*• • f • . • ••••• 

:'X.:-X'X'. ■ •■• ■■' " * : •' 'X-* v.* • .v >...• >.• •.• 

.x.x•^:•^:-'.^' • V .•: : * x-* • '.* • . . . 

:*:-:¥:-:.x-v!:. .V «. ».•.••.. 

.X.X.:.:.:.'.'.'.'.V'V.'.'.'.'.V'V....."...'.sv.s..-.....'.-.v..>r..'.'.*;'.'.-.-.;-...- .-. . : 
^.X-X't-X'!' . 't'* •> .x« .■••.••'■".X.'. .'.'Xv 

.yy,.:>y'y,'<iuv,'^^^^^^^ . . -. . ■ 

X.X.X.X.:.X.X.X»^v..s v,v.v.sx.v.v.s..<sssv .^^ .s^ : 


. •. ',1^ '.' V'.":'''. '•**'*,' . : / X x.X:x ' ' :%::::j::>:;x«:;:';%^':::':«:y;;>: 

'." . . . . '^ iv: ./.:-:'.. jy . yivixt;:>V-:v'x.!*:.;iv?^^^^^ 

. • : • •■• • • : 'jy< : : . ; ■ 
. . . ••• • • . : . : . : : • . : : . . . • : . : : x * • • x • x'S* " x*' • ••■ xV*- 

* ' .XX.' :: . • •••••• •:• V V x ::X::::v.^;: 

■• .-. : -•: t . :•;:■{■•:}■■-.■ vftv--"".-::-::-. 


•X.X.X'X'^w.'.'.sNSV.- v.sv.'i'tV.ss............ .•.....•X-...-.' v.v .•.•;-;v^.•.•.•;•: : ; .-i^ 

X'X»:.X.X'*!'i"WwVvwvXvX.X..sv.vs.Xsv;sv:..^ - ■• ■ " • — ■• 
.X.y.X.NVv.*.*Iv,-. Jv.'. X. '•■*.* . . 

vMMiVjr:sWi^^i'fi'i-^^' ■: ■■ ■■ • 
.X'X'X'X^«W''.'«'.^''^''V**".*^"."''''-'' .^^^^^^ ■ •• 

.'!*'!. \\y:t.Vx':': ''V. • .• 
x.sX:':x];v:x.\*].V:y^ .-..'x:'' ' 


28 Bilingual Education Home L4mguagt 


29 Student Success RateK 


Descriptor i^ntry '^i^^^j£pkm^ihmifrk^t:Mfi0B 

Observed. • • :^i^|i^?l>eiC*ipttW 

□ b Language doveJopm^Ot-Q ft^^^^ 
U c Noft'disniptive «i'#;-''=|;ilOi^^^ 

□d Prawice mi ^i^m^m tli^^^^^SM 

□ <s Achievable ot»i«5|hrt» □ilS^^^BSDp 


m:y:ry.. ■^J^i(;:;i.l>imtNum^d Entry 
O itHmk <tW(( ihiW 00%) achieved objective. 

V:;P:,i-Si^^^ Objective. 
SBSite;^^*^ objective, 

SOS^^^iWjMve to extent specified 




0Noh^wrmatty vhs€rvtd by university supe- yisors. 
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30 Testing Environment and Materials* 


31 Handling Extraneous Behavior during the Test* 


Descriptor Untty BirwiNftmericat Entry 
Observed aariflea Descriptors I l^onCl 

□ ft Mindmal dfotrwtion □ ^^^^ tOn^D 

□ <j Clear 4ifect3on« /."^ThwCl^ 

□ dMaterSal» ' • • O -' • • ••• ^J^owOc 


descriptor Entry Direct Numerical Entry 
Obmv^ ..aerified . 1 None H 


Rationale: 


•■ "■• •. ' ■ •■■ = ■ behavior 




y.',\''V.',v.v.\'.'iv.'^^^^^^^ ■ y. : ■ ■•.•• : ■•!- •!- • • ■ . ■■. ■ 


: . i: ■■ ■:■ - :. -.v r.-.- v.v.vXv* •••• •Xv;*."".*.- 

.;: :•. ■^::•!^•;••r^••y•v.v•::^■^-.•v.^!rv.v.v-^•^v.^^^^^^ 
■: ' . ■ ■'■ 'o!-:'- ' : ■ : . ■■ ■ ■ ■ ■•S;-:-"-'-i-'';V'';'^^ 

^Not normatly ohser^^e^^ by^ university supetvispn. 


.'• •*'*' •* . . . V'*: • ' . * . *%• . 

Wirf fioymalty obwy^d by university supervisors. 


32 Tesi Scoring* 


33 Performance Recording and Report Writing* 


Desctpfor Entry Difect Hummcat Entry 
Observed ClariHcd I>jN%t0t$ ^ D 


: tUmnpt^ J^mry Oinct Nmmcal Entry 

; Db&«woft&^^:i»I»<^ □ 3 Two □ 
,Oo t^Mai^sdlnK dt)%fr soon. f*1 /iTtt«.«»n 


□ aEfncieniimtitimfliit Q ' mks^;^^:20m □. 

D b Record of data ' P •.■••i-^'^|D^':?!3Tw» □ 

r~i ^''^ 
1 1 t» Rvftltifltei! in cnntAsr ! !• v. •■•••H- YtirAA lf***! 


Rationale: 




*N0t normally observed by univmity supgniisorxi>^:^^^ ^ - 


:^H<4^n^^^ supervisors. 
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34 StandardizBd Procedures* 



Descriptftr Bntty tOrtct^mfricoiMtmy 

Exact wotOutg ^'^^□^^S^^.a^ .1 
Qb Maintained WJcutate tlmlnj^Q , . I''^^^i|i3'^il? 



Rationale: 



.v.^v.;.^;.•••.•.•^,J,v.^^^. 

• .•.•.*•.•*•••:'.'. '••.'....*.'* •x'.*« 
....... .... ,.. , , 



• • ■ . .. y 



VVor mrmaUy observed by umvemty sup4tryh»si^.^^^ 
not a daily testing f$<uur4. 
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35 Class Cohesiveness and Rapport 



36 Professional Support 



e 



(J 

(A 



Descriptor Entry Pimt ffmmmt Bmry, 
Observed ClttifiMl J^^^l Kune Q > 



Q b Honest efft)» mppmAi Q 
Q c Not defo^ttoqr: : ' . . vV Q::. 



... Descriptor mry Direct Numerical Entry 
:^OU«ved.: -.^ clarified Descriptois 1 NoneD 
Q4Eyft«»At«^expfe5siQi»sQ evident 20iie □ 

□<t<k)»tMi**. g.- v •. □ 5 Four □ 



colieslveoMt 
coutdnottie 
e^tiblished •• 



Rationale: 



.... . .... 



• ••.■■i:«:-x:"V!-:«** y'¥'''>:*t:;*>X'::: 




37 Promote Mutual Respect 



38 Feedback about Behavior 



Descriptor Entry 
Observed ; ClttrUIed 

O 9 Usedstudafitname^Oi 
Q h Student interests O 

O d Non-derogfttoijr Q 



evident 



Direct Nmiericat Entry 

• ■.'.•.•.•.•'^.Jxv-: '• » . 'i'l'ljiiiiMitivi 




-i^Seims^^ 

□ tiS*»yniyj)Witive □ ovKJeiU 

□ bKotP^*t1>ttfo*db«wk □ 



20ne □ 
3 Two □ 
4ThrecD 
5 Four □ 



Rationale 
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39 Seasitive to Students 



Descriptor Entry pirect J^wmkalBntry 
Observed : i<^^i<i^:^i^^ 

b Sense nt \M0$>l^^r^^^U ■■ 

-r ..... . , , ..•.^ppf^.;.,.,.'.v.*., ..... •.v:";;:... 

□ . ;.• ■. .'.v. .y :•: ,% ... : :j .• .♦. •. v.;X:.>:«.:: : . . . 
c Emotioiwl biaancft-'f:::?^:^^/^^^ 



40 Positive Classroom Behavior 



0mrtp»rSntfy i>ireetNmerkut Entry 




. 3TwoQ 
4Thre^ 
5 Four □ 



41 Managed Disruptive Behavior 



42 Decorum* 



Descriptor Entry. Mtl^i^ftmfKfkMBHlty 
Observed iWriJw?**^ □ 

□ bQiiicIdy»fuinly. . rt 

Q d A$ private « t)0$«W« Q Sl^tir -p : 



■l.^^^^^:.^■i^:.•:v:?^i^^^^^ 



*'••■;•. ti^SCf^or.]^^^^^^ Direct Dmerical Entry 
'\^^^f^^^^'^7%mmm^^ 2 One □ 



'.is • Vi"it^i::i:':i:ft:*i:::: :::§^ 



3 Two □ 
4Threen 
5 Four □ 



... . . ... . . ... , . . .•.•.•.;,'.>.«.-.;.-.?.;,«.'.'.'.',«.;.«.«.;.j,v.'.'.'.'.'.'.'.'.-.'. • ■ - - 



Rationale: 




■...•,y.v.'.v 



♦//cr normaify observed by uttivgrsity supervisors. 
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43 Special Education Behavior-Management* 



Descnptifr Entry Direct Numrkat Entry 
Observed . Clarified iJescripiQtS I Nonep. 

□ a hwa <m observation □ evident".} S'i^^d ■ 

D b One specific jtystem. □ ■ -'^.^^^i Q 
Dt Ohswv4tiMtjnewwre O. ^feS'^'i^H' 
d Specitl ^f^^^fi^iVi^ 



Rationale; 



. .•■•*• ••••• ' . 



,. .. ... ., . . 















• . : . . ' V . • 
























... •• ,V.'...'. .•• 








' . • ". . "***.'. 



^Not normally observed by university supeirviion^ 



• * * v'v • V X • , * • 



ERIC 



119 



CSI Reference Edition 

Expa/K/ed Conference Skills Instrument 

November 10, 1989 

DIRECTIONS: The following items are quantified as follows. Discrete-scale items are scored as: 

1 • None of the descriptors is evident. 

2 • One of the descriptors is evident. 

3 • Two of the descriptors are evident. 

4 • Three of the descriptors are evident. 

5 • All four descriptors are evident. 

6 • All five descriptors are evident (item one). 

This instrument is intended for settings in which conferences are likely to occur and be observed. 



Plans Appropriate Conference/ (1) Preparation 

Interview 

a. Specified purpose and outline of content 

b. Provided appropriate setting 

neat, clean comfortable seating 
quiet confidential, uninterrupted 

c. Provided record accessibility and ease of viewing 

d. Actual student materials or evaluations of per- 
fomiance organized and available beforehand 

e. Planned transition to Informal conversation 
with parents or dients after summary and 
follow-up components of the conference 



Sensitive to Feelings (Warmth and Respect) (2} Sensitive 

a. Courteous, deferential, respectful, and polite 

b. Unconditional positive regard without moralizing 

c. Helping individual identify/deal with any defen- 
sive or adjustlve behavior OR None existed 

d. Indicates empatliy when the Individual has diffi- 
culty answering a question or expressing a problem 
(expressed understanding, concern, and encour- 
agement during especially sensitive moments) 
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Provides Support (3) support 

a. Facilitated speal<ing what's on the individual's 
mind, rather than on the interviewer's next remark 

b. Clearly stated questions related to the conference 
purpose getting more than "yes" or "no" 

c. Checked what is meant without jumping to con- 
clusions 

d. Interpreted or summarized and identified con- 
structive intervention strategies 



Content Is Substantive (4) Relevance 

a. Relevant to conference purpose 

b. Real need addressed for specific resolution 

c. Meaningful examples, samples, charts, pro- 
files, or test results provided 

d. Related to a whole picture 



Provides Focus (5) Focused 

a. Specific with examples or details 

b. DefinKe rather than hesitant or apok)getic 

c. Evaluated option(s) to resolve needs 

d. Constructively-directed, avoided irrelevant 
or disruptive sidetracking 



Appropriate Interviewer Language and Speech (6) Language and 

a. Understandable, articulate, correct Speech 

b. Professional vocabulary appropriate for the inter- 
viewed person's age and background 

c. Talked to, not down or over the head of the indivi- 
dual 

d. Provkied alternatives and qualifications for sensi- 
tive areas 



Use of Conference/Interview Time (7) Use of Time 

a. Appropriate initiation begun by inten/iewer 

what should be accomplished in the conference, 

topics to be addressed (any added by the individual), 

use of information, 

assurance of confidentiality, and 

length of the conference 

b. Use of time effective to achieving conference goals 

c. Managed distractions and digressions OR none existed 

d. Routine tasks not disruptive 

^ 121 



Rei ' ]*8 In Constructive Plan of Action (8) Action Plan 

a. ;iear strategies defined or implied 

b. Persons identified as who will do what when 

c. . ' Hernative plans specified if unsuccessful 

d. Follow-up plan specified 



Smooth Closure (9) closure 

a. Summary of highlights 

b. Limitations of conference stated 

c. Follow-up plan of what was to happen next 

d. Informal courtesy 



Conference Report (10) Report 

a. Professionally, neatly typed with proper written 
expression 

b. Proper Identification information with significant 
information, such as: 

date addresses ethnicity 

names relationships ages 

c. Contains reasons for conference/interview, desaip- 
tton of setting, estimate of validity of Information 
obtained 

d. Well organized, thorough report of content session, 
summary, recommendations, and planned follow-up 
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CSI Work Edition 

Conference Skills Instrument 

November 10, 1989 

DIRECTIONS: The following items are quantified as follows. Discrete-scale items are scored as: 

1 • None of the descriptors Is evident. 

2 - One of the descriptors Is evident. 

3 - Two of the descriptors are evident. 

4 - Three of the descriptors aro evident. 

5 - All four descriptors are evident. 

6 • All five descriptors are evident (item one). 

This instrument Is intended for settings in which conferences are likely to occur and be observed. 



Plans Appropriate Conference/ (1) Preparation 

Interview 

a. Specified purpose and outline of content 

b. Provided appropriate setting 

c. Professional attire, hygiene, and grooming 

d. Materials or evaluations organized and 
available before conference 

e. Planned transition to informal conversa- 
tion after closing summary and follow-up 



Sensitive to Feelings (Warmtli and Respect) (2) Sensitive 

a. Courteous, deferential, respectful, and polite 

b. Unconditional positive regard without moralizing 

c. IHelpIng Individual identify/deal with any defen- 
sive or adj'jstive behavior OR None existed 

d. Indicates empathy when the individual has diffi- 
culty answering a question or expressing a problem 



Provides Support (3) support 

a. Facilitated the Individual's thinldng, not inter- 
viewer's next remarl( 

b. Clear questions for more than "yes" or "no" 

c. Chedted meaning without jumping to conclusions 

d. Interpreted or summarized and identified strategies 
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Content la Substantive 



(4) Relevance 



a. Relevant to conference purpose 

b. Real need addressed for resolution 

c. Meaningful records provided 

d. Related to whole picture 



Provides Focus (5) Focused 

a. Specific examples or details 

b. Definite rather than hesitant or apologetic 

c. Option(s} to resolve needs 

d. Directed, avoided sidetracking 



Appropriate Interviewer Language and Speech (6) Language and 

a. Understandable, articulate, correct Speech 

b. Professional vocabulary appropriate for the inter- 
viewed person 

c. Talked to, not down or over the head 

d. Provided alternatives and qualifications for sensi- 



tive areas 



Use of Conference/Interview Time 

a. Appropriate initiation by interviewer 

b. Voe of time effective to achieving conference goals 

c. Managed distractk)ns and digressions OR None existed 

d. Routine tasks not disruptive 



(7) Use of Time 



Results In Constructive Plan of Action 

a. Clear strategies defined or implied 

b. Persons telentified as who will do what when 

c. Alternative plans specified if unsuccessful 

d. Folk>w-up plan specified 



(8) Action Plan 



Smooth Closure 

a. Summary of highlights 

b. Limitations of the conference stated 

c. Follow-up plan of what was to happen next 

d. Informal courtesy 



(9) Closure 
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Conference Report 

a. Neatly typed with proper written expression 

b. Propter identification information 

c. Contains reasons for conference, setting, estimate 
of validity of information obtained 

d. Well organized, thorough report of content session, 
summary, recommendations, and planned follow-up 
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Conference 

Skills 
Inttrumtnt 

Record 


Conference Director: 


l/D. 


Date: 


Supervisor: 


Circle: Practlcum ( 1 ), Student Teaching ( 2 ), Entry-level ( 3a, b, c ) 







ference, (I) 




Ui 

S 

UJ 

!( 

> 

< 



3 



•mm 



11 



1 0 



Olrei^ 
Humerlciil 

gnrry • 



.'t'.V.'t-ijI'.V,*,!,;; 



i irtW i i iii i i i iiii | i| l | i 



■•t'X';"'.*:'''ft':':'S' 



•:'.*: .*:>*:*;*r'Ay;- • 

i:::':;>:::W:y:$': :tW>: 

:::-::::::ftMi^-: 



:-^K55 



:>:':'>:*':%«>:y:«:i 
•t'XvS'X'ft'S;':-: •.- 

r-.'I-X'ft'K't'K"''** w 



>VV.V"i:AV.V.'.V. 




•?-::>'fe*^^^^ 

•.S';'K'.':';;:';»W'X' 
" "■ ,;;-.';;.';'5>>:«:s'. 



?^:^'*^!v?i$''':^i'*'ji^? 

^^^^iBEiii ..... 



* • ' ■ • 



'^1 



i:V':v:::-;:i:|:i 

as 



•S>:':!:':i:':';':«:'">'»';: 
:^':«>:->:'X':':':!,« 



A 
B 

b 



1 Plans Appropriate Conference/Interview 


2 Sensitive to Feelings (Warmth and Respect) 


Descriptor Bmf>f . Vimtf^meHtstAMmty 


£>eseyi^M»Hy OimtHmarical Entry 


Ob-|>IMlxlv««^ ■■••••;fp^O 3 Two □ 
□ '«A4Mvie^l»vidri<i^^ 4 Three Q 
P^BftJWIhJ^- . 5 Four □ 

•:•^^^y•^^:•:•:•:•:•^l^•:^v•:■;v•^:-^y•:•^^^^•■v ..■ • ■ 


Observed Cliri^ rvM^J^»fe»*Q 
Qdl Materia nyifilliba&y 0 ; \ 5Hsj«r 0 

0 e aosing tnuiiiiiioii 0 ■ ^jp^^* Q 

RatiooaltK 
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3 Provides Support 



4 Content Is Substantive 



ii| l l>i >H li W WW M I>i i » » li >» 



l>jemilltf6rEi\tsy DUictJimteHeta Entry 

:gi?^l»a*««^w^ □ 3TW0 □ 

0;^I<(«Mt{|i>««Mtt^it □". 5 Four □ 



*. . 'V:' • ?' •••• • 



•• • ••. 

■ •. • ...... 



•= ••••• ■ 



... . ^. 



.. ... , 



• •• ,.vi*. . • 
: • •**.*••' .V. *' 

• *. • .•* .* . * ;|: 
♦ : • • . .. i- 

• .V. .* • . .: . S 



S Provides Focus 



6 AppKOpritte Interviewer Language and Speech 



Descriptor Bntry iHmtNumfksttfJB^ 
□a Specific with ^xampka Q ^^^^^01^ Q 



DeseiifHorMtttrf '.' mreciNutnericai Entry 



Rationale: 
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7 Use of Conference/Interview Time 



8 Results In Constructive Plan of Action 



Observed •'•a*afi^ l>«fClJpl^ 



. . . V >>:'X w•:•:^v:v^^v•v•w;^i•■'^v:■l 
v.:.v. . "OX.:-:.?:.:;:!;::.:.;.:.: 




Direct NutMrkal Entiy 

tVWeOI 2 One □ 
3Ttw □ 

5 Four P 



Rdtiottdlei 



* ■ • ' • • . .^^:.:■:.:.:<.:.^:^v.^^>•^^^;.'XWv:•^^x•;w•^;^ 



¥:%':y?:>':::::¥A':^>"¥:*'«' . •' V • • •* 



9 Smooth Closure 



10 Conference Report 



Observed "CdnW fUl^wMtft HO(t». P 

a Stawauoy of hSjWJghtiP ^^y^ ■■ j^j^ p.. 

P "Of -vtigSiKviiii^^" o • 

□ d Mown«I courtwy P 7 |f 

iii r ii i ii i iiii Mir i iT i i[ i i i i i i iii i .ii i | [ iiii i i ir i | i i i |ii i i n i^ i i i i i i i r i i i W i>ww^^ 



; . .. . Direct Nmerkal Entry 



pf tliH: wftiiig:. • { . p 2 One P 

Pl>::3Mfi^ P 3Two P 

'■tmSiiiuii^^ ,. 5 Four P 
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FORMAL 

TEST 

AOMiNldTRATiON 

RECORD 


Test Administrator: 


I.D. 


Date: 


Observer: 


Circle: Practlcum ( 1 ), Student Teaching ( 2 ), Entry-level ( 3a. b. c ) 






Itetllledintejiaecl use 
m ''DlH^ivedi'' descriptors. 
nWnisirator to allow the 
deiS^OtlS. 0 Mark direct 
g$kadt-i>ta»te with 
l«««{^itemscii5!m^^^ 



the supwiy'stettrt^ dejxjrJptor letters. 



1 Testing Environment and Materials (30) 



Obs«rv«<l. ■ V ..CjiliiJ OesdipttKH IHott^O 



■wiWWiU*iWi mi iii.ifiiilili^wilir m\wiith\A 



s 

tu 
< 



Z9 



NMMa^Nlf 



D^ftOriptor Entry 

■:••.:•. ', 

■. ■• ;. 

,..*•'•• •'•.•*• ■ ; 

• *'.•'•'. ' 



A 
B 
C 
D 



A 
B 
C 
D 
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2 Handling Extraneous Behavior during the Test (31) 


3 Test Scoring (32) 


Observed Olwifiiwl 

LJ b JMotivudoji md ttsk 3 O 


:.,:.,..v........,l>««eij^f»6|':I«Ml^^ 

. Llbll«Mftdof4ati O 3Tw0 □ 




^ 'P ■ p""^ 


* *••'*' . . ''• •:*!*!'.■** * •! • ' !v *.* !'.*.•: • ' <'\'i'\''}y}i'i^^^ : V:V:*:YiV*':*i Vi'iV.'i'*'*'*'' f 
Ic 51 n f\t\ ftl 1* * "••'•* .*.*'.'; :***''•.*:!!':.'•• •••* •■*•.*'•:• vi'*: • |.xK%y:v::::.%«^^^ 
IVDI Uvll tCUv4- • • • . • • •. :av.' • : • ' • •. v. .•:•.•:•.«.■:;.:,;: :•: 

*'.*'•. '*•', !.'**!:•••***•*• • • ' ''''' •!*:♦• i 


;::•:•^^^;•:■:■:^•l•:•:•:•:;•:^<•>:■^^^:•:•^:v:.r<.^:^^:<.:::^^ r;- " " " . : " 
VwV:':':';':V:«:';V;y:'^X:!x^^^ : :■■ :•: . •:• • ••. •.• : y- . .' • 

: <• > . • • 
^ * ... 


V • ;^ ^ • • • • • • ••••• • : . • .x.*.;. . ; 

..' . • ••* * •'■**■* *'*.:•••*: ..••*•.*••••.•:••••>: V. 

. .•: , • . . ..*•.••:•:;•• •• • • . . .■. v Xv . , 

' • • • •• '*• .* • •'• • •***'. . . . ' . '. .*•* .*. • *, •':*:':'.' ft* *: :♦ : . ." 




• *'••••••*••.* • • ' * ' . 'V. •**•'.*. . *.* I '.* ].*.>,'1'|*V y'J' 

' ' ' ''\^.'' 11,. '.'•*, *, * '•' ''' ' " '•*••*'* ' * • !•'*'•'.*.• 

! • .' .*:'***!'!•**.**•** * ,•;:*•*:*' .•' * ***vx:'i**'':VfJ''*'?;V ''*•'••'**/ ^ 




" ' *.* ' \ ' \ ^ 1/ .*• • ] > •.•.■.•.•:::•.*:».•:< 

•. ■ . • • .- -•. . :•:•.•;■;■;■:• •:■:•:•:*;■.•.•!•?•!•>:•>:•! ; :.^^r.^T••.^^■^•^ :*>> •:vV.^^^^^^v.v.^^^^v/.•.^v .%v 

• .'v' ,:*•*.'.'.',':.' *. •*■'':*:*:'*! tVf.TftTi* ¥*"**•' •••x- 

.'. .• ■ . •. • :•:■.^■;•^■^;y:*:;^:-;•:;:•:|^?•^^^:•!•^?•^^^v^ 

••• •;*•..••: ; ** . ::V\V;;:V;;:''V:V:A;V:r:W 

" •.. V •*". •. • * r . 
• . ...... :•:.* *•* ■•* • 

. . . % : • : ; . • : • .•»••.•••• 


j . . •. .. ' * . * * 

• V . .****.' 

: . * • • • • . ^ , , 

• •' ...*,*. : 

1 


4 Performance Recording and Report Writing (33) 


S Standardized Procedures (34) 


Descriptor Entt^^4§gpktctJ^^ 

Observed • Qmn^ tmmt^l □ . 
Q « Specific, ol»erv«d tw« QWidot . iiOni Q? 

Q b Rea5<m fw the «!p««t O'^Sfe^^^^i^iS^^ 

■ ■ ■•■ ■■•■■•■>v.\-.>-.\ .V- .■^.■.^^^^•.•.i^i^^J^:■;^^.'^^J^y^^^ 

□ c Recording done soon Q MJ^iS^ •4Th^D^: 

□ d Standard £n«Sshiln«ed^;;jJp^^^p^ Q 


••• • i>escr^f:m^y^^ Dimtffumericat Entry ■■' 
\ ''<MM ^W$0Maitim tJesCriptors evident 


Rationale: • " " • • • - ^ • v^i • 


5 Four P 










' 1 
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